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What do | believe about Social Studies instruction?

G
" b L7
; il fy, by,

Students
are social —
purposeful talk is
crucial to learning.

-Walsh Quality
Questioning £

Interactive Student
Notebook is a powerful
teaching tool that allows you to
differentiate instruction for
students in a variety of ways.

-Wist's Research on the
Interactive Student
Notebook

All students can learh — we L continuoye .
just need to support them in content, o ztzzv;i.:,
S

heed to participate i,

different ways.
classroom activitieg

-Seidlitz's Seven Steps
“Himmele's Totz/

Pafﬁazbal‘/b/? 7 Echhiges oy

"Soft skills" of collaboration, communication, critical
thinking, and creativity are essential to future
success in the job market.

-Muir Reasons Millennials Get Fired




Gutal Gluies Juslraclion

This manual is full of engaging, PwPoeeful Jreaclaing deregiee that provide students
a vich learnin experience in Nour Social’ Studies class. Tt is deagned 10 sU PorJr both the
TInteractive ent Notebook ‘'model (Hook/Line/Sinker) and Content LiJremf\/ model
(Before/DWing/Aﬁer Reading).

The Interactive Student Notebook is a key element of successful Social Studies
instruction. As a learning tool, the Interactive Student Notebook invites students 1o
become successtul note Takers, geJr S gfemaﬁcall\} organized, and create a fEorhcolio of

individual learning for historical memory,. The three ke\/ elements of the Intevactive
Student Notebook are:

Q Preview AssignmemLs - (Hook) A short, enga@ir;? assignment af the start of each
lesson helps Students Pre\/ievv ke\/ concePJrs an JraP eir Prior knovvledge and

ersonal experience.

a raplnically r@anized Readin@ Notes - (Line) These included instructional gferegies
for leamin@ content as wel as e hic Orgjanizers., These shraTegiee are used 10
record ke\/ ideas and lf\elp students obtain meaning from what ﬂae\/ read.

a Processin@ Assignments' - (Sinker) An end-of-lesgon rocessing assignment
involving mulftiple inJrelligences and higher—omer thinking <kils, challenges students to
apﬁly what they've learned. Proceggmg assignmerﬁs encourage studéents to
&N thesize an aPP[\/ the information ’rhe\} ave learned in a varieer of creafive
Ways.

The manual is in alphabeﬁcal order with a Table of contents lqighlighﬁng Preview (Hook)),
note makjn% (Line) or processing (Sinker) strafegies. Many of these instrictional
sfrategies Dlend elements of a Preview (Hook)), Ditring (Line? and Affer Reading (Sinker)
dereg\/ and can be used in many ways o meet thé needs of Nour students.

In addition to su Porﬁng the Interactive Student Notebook and content liJremc\}, this
manual is also designed o suPPorJr Social Studies Skills.  After the Hook/Line/Sinkey table
of contents, you wil find a chart that focuses on the skills standards of eeayencin !
caJregorizing, ldenJr'rF\}ing cause-and-effect vrelationships, com aring, oonfmsﬁng, fin ing the
main[ idea, summayizing, makjng genemlizaﬁons and ]fredicﬁo s, and Amvving inferences and
conclusions.

The best use of these instyuctional deregies relies on Pwpoeeful selection of

deregies to differentiate instruction for the learner. SerJregles should aﬁemPJr 10
reinforce the ooncePJr being Jraqur as closely 0s Posgible.
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Be sure to follow these important directions if you want to allow your

students to complete this activity using Google Slides™.

Click on this link below from your Google Drive™ —

Social Studies SJcraJccglcs for Success

You will be directed to a page in your Google™
account that will ask if you would like to copy the
document. Once you make a copy, you will be - o
able to manipulate parts of the activity before you =2
assign it to your students. The individual pages
are locked images, but you will be able to delete
or add any slides you wish. Once you are ready
to go, assign the activity to your students. Nhen
assighning in Google Classroom™, be sure to
select "Make a Copy for Each Student" to ensure
that each student has their own assignment to
work on individually.

(o

Enjoy!


https://docs.google.com/presentation/d/1I2WRPc08nLniwaX7eR7UZR2VIEUt3FV-RsTLdb0Gowg/copy
https://docs.google.com/presentation/d/1I2WRPc08nLniwaX7eR7UZR2VIEUt3FV-RsTLdb0Gowg/copy
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Gutinl Glics Ghills

: Door Slaps, Mind Mapping, Pattern Puzzles, Ridding Alona, Save
Seayenung the LaerPWord for MPE genfence Stems J J
Cafegorizing 3-2-, Alpha Blocks/Boxes, Mind MaPPing, Pattern Puzzles

Cause-Effect

Chanoing History, Door Slaps, Mind Mapping, Problem-Solution,
Sen’r?ncae Sfemg i PP

ComPa\re/Com‘\ragL

Double Bubble, I-Chart, Sentence Stems, Triangular \Venn
Diagmm

Main Idea

Annolighﬁp?, Door Slaps, Gallery Walk, GIST, I Am Poem, Mind
May ifig, Mosaic, Opinion Proof, ‘Pattern Puzzles, Pick A Cavrd,
RAFT, Question Dice, Save the Last Word for Me, Sentence
Stems, Think Pair Share, Three Point Review

Summarizing

Bio Poem, Cartoon Capers, Gallery Wak, GIST, Definition Poem,
Diamante Poem, Door Slaps, Summa\ry, Human Spectrum, I Am
Poem, T-Chart, mgsaw, ind MaPPing, Mosaic,, Opinion Proof,
RAFT, Read Write Pair Shave, Ready Set Reeal, Save the Last
Word for Me, Save One Get One, Sentence Stems, Sketch to
Streteh, Somebodx/ Wanted, Terqyainj Think. Paiv Share, Three
Point Review, Word Splash

Generalizations

Analogiesj Attribute Gmplm Chok. Tak, Image Ana@sisj Mind
Mapping, Fast Facts, T Am Poem,

Predictions

An’ricipaﬂon Guide, Book Bits, Door Slapg, Think Pair Shave,
Write' Around

TInferences

Cartoon Capers, Character Quotes, Door Slaps, Image
Analysis, Opinion Proof, Quick Writes, RAFT, Think Par Share,
Write Around

Conclusions

Attribute Gmph, Opinion Proof, Pick a Word, Pick a Card,
(ISSSA, Save the Last Word for Me, Write Around
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3-2-1

The idea is 10 gve students a chance 1o summarize some key ideas, vethink them in
order To focus on those that ﬂney are most im“rigued by, and then pose a q;xﬁsfion that
can veveal where their understanding is stil uncertain. Often, teachers use This sﬁmfegy
in place of the usual worksheet questions on a chapter readinga and when students come
1o class the nexd day, you're ablé 1o use their reggongeg To construct an oraanized
outline, 1o plot on a Venn diagram, 1o idenf'rfy sequence, or icolate cause-and-effect. The
students are into it because The discussion is based on the ideas that ﬁqey found, that
ﬂ/\ey addressed, that ﬂney b\rougl/nL 10 closs.

How does it work?
[ Students fil out a 3-Z-1 chart with someﬁning lke this:
3 Tlnings You Found Ouf
Va Inferes‘ring Thinos
| Question You Stil ?—46{\/6
P DePending ggon what Jou're Teaclning; \ou can modify the 3-2- NIANEN O want,
For instance, if you've just been stidying the fransition from feudalism 1o the vice
of nation-states, "Jou Might have students write down 3 differences between
feudalism and nation-stafes, Z simiarities, and | qyesﬁon ﬁ/\ey still have.

Why use it?
SfuZemLs are en%ged in this acﬁvify because the discussion is based on the ideas that
ﬂney found, that ey addressed, that ﬁ/\ey b\rouglmL 1o class.

Three, Two, One...

Faae | Leayned

2 peysonal thoudhts

I question | have
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Three, Two, One...

/ Facts | Learned

2. peysonal Hhoughts

| question | have

\ / © Kol Kfidies Sgeese

AR Three, Two, One... '

ﬁ—F&CJrS | Leayned

2. peysonal +Hhoughts

| guesHon | have
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What is i1?
An ac’rivi’ryD

or it can

How does it work?
. The feacher chooses 3 or 4 topics and labels the orpanizer such as New
England, Middle & Southern Colonies, or Daocism, Confucianisim, & Buddhism.
o éroups are assigned one chart and a s
Hhroudh each chart)
3. Shidents are given one minute to list as many JroPics, teyms, ideas, concepfs, etc.
y and record them within the a

Students then rotate to the

it.

that can be used af the be inning of a unit to activate

rior Knowledge,
e used durin

N 10 Ossess progress in concept developmenf.
it can also be used at the end of a unit to help review Tor a final assessment.

a unit of

Pec’rﬁc colored markey. (Tl/\ey wil votate

yopriate box.

T chart, keeping their same marker. Students

are oiven |-Z minutes 1o vead over the next chart and add more information to

N also disPu’re or question anyﬂning alread\/ on the chart.

5. Shudents votate once again, ¢ n’rinuin@ this process, They have Z minutes 1o
Wﬁrkfas ﬂ/\ey will have more 10 vead over and consider a
chart.

6. Students can rofate back to their origiml chart and consider whether ﬂ/\e\}
agree or disagree with the entries.

Wh\,: use it?
This acﬁvi’ry can also serve as an anchor chart that can be used o vecord
information ﬂnrougl/\ou’r the unit referenced.

each Progressive

Alphaboxes

COmn\ur\\ ‘(J He\pcrs

r Y

Sl Ktdes Kreness ®




Topic:
ABCD EFGH IJKL
MNOP QRST UVYWNXYZ
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Topic:

A B C D

E F G H

I J K L

M N o P

Q R S T

U \4 W XYZ
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What is it?

/‘\nalogies lqelP students create links from information ﬂne\/ ahready know 10 new

content.

How does it work?

l PreFare a romPJr. Think of an interesting event or scenario that your students
would undevstand that ilustrates it. Create an oPen-ended ayesﬁon or Promp+ 10

elicit the undersmnding from students.
2. Allow students o write or discuss their answer 1o the PromPJr.

Wlny use it?

Once students idenJr'rF\/ how their Prior learning velates 1o the content of the lesson, it
is easier for them 1o transfer that lea\ming 0 the new context \ou are Jrrying 10

Teach.

Example:

Your single mom has allowed \ou lots of freedom. But then she vemarvies. Your
grepﬁfrl/\er is very strict and J)laces al sorts of new restrictions on \OU When you

rotest, he punishes \OU and
ould \ou react?

estricts N even more. How would U feel and lhow

Have students share resE\onses with a Parmer. Then take vesponses from the class

and emglnasize the conse
Revolidion was a vesult of a very aimilay situation.

Sus amonyg the responces. Point out' that the American

Sl &t@cg Drisess ®




What is it?

/\nnoligl/ﬁring a text combines effective hi

explain the highlighfed words and PWases.

How does it work?

ghlighﬂng with marginal annotations that Melp 10

. Choose a focus for the Wghlighﬁng. Create a ro:;ff that focuses students on clearly

targeted confent in a fext. (
how a conflict migWr develop between Britain and

2. Students higlnli ™ the Jrargefed informnation. They use a '“h’-;legr
F@ the words that are essential 10" address the focus

hi MligWring) on

xample: "Annoligh an

art of the passage that ghows
eP Colonies.”) P

Phic" SEPVOW‘%

the prompt.

3. Students annofate their wghligWrs in the margins. The annotation is a brief explanaﬁon
of wm ’rhey selected that spec'rﬁc PorJrion the text 1o highli ht. Students’
annotations should be clearly related o the Purpose/loromp’r se b\/ the teacher at the
beg)inning of the lesson.

4. Provide an oPPorJruniJr\/ for students to check their work and share with others.

Wln\/ use it?

Because of the content-related prompt, annolighﬁng focuses student Jrhinlo‘ng on the
lesson's "big ideas'. it serves as a note Jrakjr\g) format that eNgazes students with content
without a 6t of wriﬁng.

Example=
Annol‘igl/ﬁr an

zhpa\ﬁr of the
Britain and the Colonies.

They shaved & Wistory and

O qool. /

They ave Ustd o

indpendence, ——%

The Proclamation of 1763
During the French and Indian War, Britain and the
colonies fought side by side. However, when the war
ended, problems arose. Britain wanted to govern its 13
colonies and the territories gained in the war in a uniform
way. So, the British Parliament in London imposed new
laws and restrictions. Previously, the colonies had been
allowed to develop largely on their own. The British
government simply let the colonists govern themselves
with little to no interference. The new laws that were
being passed made the colonists feel that their natural
rights and treedoms

passage that ghows how a conflict mig)Wr develop between

<«—1— \hals of a fvee

QONLY NVIENT,

Sciel Sipdies recss ®




Ouide

A erere@y used o cef Urposes for reading texts and 1o activate Prior lonowled@e 10 !
suppor’r Students as Jrhey make connections with the Text,

How does it work?

[ Choose a text.

Z. Create the Anticipation Guide by conghrucﬂng a series of statements about gpec‘rﬁc
ifems or concepts in the lesson.

3. Either dig Iay e cover or read the opening parag o h and ask the chidren to
answey” each %uesﬂon with either yes, ho or maybe' e emphasis is not on \rigWr
answey's or 10 make corvrect Predrcﬁons. We want them o form a worlo’ng
hypomegis about the text.

4. Réad the text aloud. As N read, ask chidren to let U know when Jrhe\/ have found

the corvect answer 1o each statement. You should read glovvly and QTOP atr Places in

the text that cowespond 10 each of the statements.

Bring closure to the reading by revisiting each of the statements.

The Students may then rewrite false stafements 1o make them true 1o check for

unde\rsmnding. <

Why use it?

An?icipaﬂon guides faciitate deeper comprehension of text and help students develo
memcogniﬁon Through the use of anﬂupaﬁon guides, children know what fo look for as
Jrhe\/ read. As they use the guides, Jrhey discover that Jrhey have an increased interest
in wanﬁng 10 read so that ey can ver'rF\/ their P\redic’rions.

&\

Increase en a;@remenﬁ
Create bro atements 1o facilitate discussion E\rior 10 reading information. Debate the
JroPicg with an a@ree/disa@ree, “to what extent”, o Prioriﬁzing om a most-least focus.

Example:
What makes a good leader™

Ag\ree Disagree

. Creates monuments that last thousands of \ears.
Z. Kills his enemies.

3. Creates fair laws.

Sl &t@cg Drisess ®




What is it? 9

This is a oo h that shows the attributes of a historical ﬁgwe, an inventor, an
ordinary citizen or a character from a book. The focus might be attvibutes of a
character, an author, a historical ﬂgwe, the climax of a ory, and so on. )

How does it work?

work with students to celect a focus for this inferaction on the attributes of a
historical fiaure or climax of events. Students discuss the attvibute araph and list the
atvibutes e\ima@ree 10 be the most gignificant and/or well develo eg aﬁ the bottom
of the gmpln. ey then evaluate each artribute on a scale of | 1010 and use evidence
10 supporJr their dnewer.

Why use it?

Tlaey gmpln acﬁviJr\/ focuses students on deﬁa\f\minir\g4 character traits of a person as
well as Aefermming which aftributes Jrlqey feel are fne most sign'rﬁccwr and/or well
developed.

Increase en agemen+=
Create a Human Bar Gmpla, Post signs around the yoom with each of the attributes

and have shudents stand in front of the sign Jrlqe\/ think. best represenfs the !
character/situation. )
&
Example:
Attribide Groaph for Cnderela
10
q
& &
T S ©
6 5
5 S
4 i ©
3 Y .
0 g >
: 2509
1 SIS
0 é D) g 1
% ) < _.QZ: § b = g §, S
2 = s S ) S ) = = >
&= VA ) bt S Z > S I Q
< - O ) S £
= oS
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%Ma QWM

Directions: Greate a graph that shows the different attributes of your topic. You will
base your decision on the importance of each attribute by using evidence. Golor each
attribute a different color and cite your evidence on the graph.

10

9

Do

Attributes
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What is it?
Beat the Teacher is an acﬁvify That Inelps students develop shrong atuesﬁoning skills
That result in enlhanced comprehension

How does it work?

. Ask students 10 read a text selection carefullx/. When Jrlney finish, have them

form Pairs or small groups and write a list of ctues’rions That NoU, the teacher, wil

find difficult to ancwer.

Z. Whie students are reading and deveIoPing qt/xesﬁons, read the selection yoursehc

and create a list of questions for students.

3. After o and thé students are done creaﬁng oLueeriona ait in front of the

class and prepare 10 be pep ered with guestions.

4. Select a ent 1o record both que ions and answers so copies can be gven

. 210) EVEryone af ter the activity.

' 5. To Pla\/ the aame, give each group a seoLuenﬁaI numbeyr. Then:

v Call on Q/ve first o ou and have them ask you a ayesﬁon.
' v If the group sfumps \ou, the class earns a Point Call on the next group and
have thém dsk you a qt{xes‘rion. You may not ask a qt/xes‘rion until \oU can
cowecﬂ\/ answeyr one Of the students questions.

v If you answey correc‘rly, give ourself Poin’r and ask the next grop a .
oyesﬁon. If the group \ou call On cannot correctlN answer the question, \you
geﬁr a foirﬁr. Shudénts may not ask. Nou a qt/xes’rion until Jrhe\/ can orrecﬂy
answey: one of \your questions. (You may décide whether or not to continle o
?5K ;rlne same q/ues‘rion after smmping Q. group of students for the first

ime.

WI/\\/ use it?
This is a qt/xidc and easy way o engage students while focuging on reading
comprehension.

1
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e

A poem that describes a historical figure in Il lines in order to summarize key ideas
and events related o that person and their achievements. )

How does it work?

Line | First Name

Line Z Title or occupation of the person
Line 3 Four words that describe the person
Line 4 Lover of (3 things or ideas)

Line 5 Who believed (I or more ideas)

Line & Who wanted (3 things)

Line 7 Who used (3 methods of things) )
Line 8 Who gave (3 things)
Line 1 Who said (a quofe)
Line 10 Last Name

Example:

Rosa

Was an activist in Civil Rights Movement

Was determined, brave, strong, loving

Who love equality, freedom, and the rights of all people

Who believed that everyone should be treated fairly

Who wanted equal rights, respect for African Americans and freedom
Who used a bus boycott, her voice and her actions

Who gave hope, an action plan and a symbol to the Civil Rights Movement !
Who said "No, the onlytired | was, was tired of giving in."
Parks

12
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Line | First Name

Line Z Title or occupation of the person
Line 3 Four words 15»0& describe the person
Line 4 Lover of (3 thinas or ideas)

4 Line 5 Who believed (I or more ideas)

Line & Who wanted (3 thinags)

Line 7 Who used (3 methods of Jrlningez)

Line & Who gave (3 things)

Line 4 Who Zaid (a aﬁxofe

Line 10 Last Name

&.c{a{ &t»\{ks &cuﬂs ®




Bio-FPoem

Write a poem that explains the contributions of an important person.

First Name

3 words that describe the person

Who loved (2 things or ideas)

Who believed (1 or more ideas)

Who wanted (2 things)

Who used (2 methods or things)

Who said (a guote)

Last Name

Seiel &t»@scs &«mss ®

}(._._._._._._._._._._._._._._._._
Bio-Foem
Write a poem that explains the contributions of an impor‘tant PGI"SOH.

First Name

3 words that describe the person

Who loved (2 things or ideas)

Who believed (1 or more ideas)

Who wanted (2 things)

Who used (2 methods or things)

Who said (a guote)

Last Name
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Book. Bits is a Pre—reading ghrafegy in which sentences or thgeg from the fext are
shared with the students in advance of reading the fext 1o improve Text undersmnding.

How does it work?

. Select kﬁy PWases or sentences that are sign'rﬁcmr to the text. These ook bifs
should veveal enough 10 help students beain To think along the lines that suPPorJr
text understanding, but not' so revealing %r fhey limit inkjng.

2. Write each pook bif on a ghrlv of papey” There should be as many book bits as
there are students in the aroup.

3. Give each student a book bt Ask each student To read hislher fook bt and think
about how it might be connected to the text.

4. After the studénts have read their book bt Jrlxxey move about the voom and read
their ook bif 1o others. No discussion occurs during this sm\ring - only the veadin
of the fook bits to one anotheyr. (Consider dividing Class info two eoLuaI roups. Form
Two Pamllel lines having students facing each othér. Students facing” each other
vead the ook Hfs to one another. Then Tell one of the lines to shitt down one
Space. The student at the end of the vow o0eS o the beginning for a new Pa\ﬁme\r.
Keep shifting until al fook bfs have been Yead aloud.)

5. Once students have hod the oPPorJrunier o hear most of their feerg' book bifs,
they return to their seat and do a %lﬁl\flk write about the impressions Jrhey now have
about the text, They migWr address wWhat Jrhey think. the selection is about” or wiat
they know about the characters or topic.

6o Affer complefing the oyidc write, students discuss their ideas with one another..

Wlny use it?

The dvafe%g designed o

. arouse ent curiosier about text 1o be vead

. stimulate Jrhinkjng about ‘the text

. QcLess Prior knowledoe and exloerience

« qssist students in mokin Predicﬁons

. E\romofe inferest and motivation in \reading the text, and
« ould schema for conghrucﬂng meaning

Inerease eng ement:
Allow sﬂuden’rs e oPPorJrunier to summarize the information on a note card. Students

wil enjoy the variety provided” and it wil support struggling writers with an
accowgpl?shabb msﬁ P Py 29"M9

15

Sl &t@cg Drisess ®




sel yaints

What is it?
A streg\/ used 1o activate students’ Prior knowledae of a topic Jrlnrougla movement

and conversation with others Providing

saaffoldir\@ or new information 1o be learned

in the Proceedin@ lesson activity, Whilé bmingrormin@, students votate around the
classroom in small groups, gfopping at various stations for a desigmﬁred amount of

time.

How does it work?

Generate X number of qyesﬁons for Nour +opic of gludy and write each
%uedion on a sepaere ece of Pogfer board or chart aper. (Note:  The
numbey of ?eghons should reflect the number of groups’ you infend o uee

durir\g this chivier.) Post guestions sheets around \our classroom.

2. Divide Jour students into groups of & or less. For Example=, in a classroom of
30 students, \ou would divide Nour class into & groups of five that wil rotate
around the voom during this acﬁviTz.

3. Direct each grou o stand in front of a home base qyeghon station.  Give each
group a colored marker for vvriﬁng their ideas at the %uesjrion stations. it is
advicable 1o use a different color Tor tracking each ar uf.

4. Inform @roufs that they wil have X number of minufes 1o brainstorm and
write ideds at each question station. UsualN Z-3 minutes is sufficient.  When
Time is called, groups wil votate 1o the nexz station in clockwise ordey.
Numbering the “stafions wil make this easy for students to track. Group | would
yotate 1o auxesﬁon station Z, Group Z would votate o oLuesﬁon station 3 and <o
on.

5. Msir\g a gfopvvcﬁrcln or other fimer, begin the group votation. Continue until each

roup veaches their last qyeshon stafion.

b. efore leaving the final oyeshon station, have each group select the Jrop 3 ideas
from their station o share with the entire class.

Why use it?

Activating shudents’ Prior Kr\owledge of a Jropic before instruction of new material
Provides students with a foundation for which new Knovvledge con be understood.

16
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What is it?

Cartoon Capers is an ac‘rivier in which students create cartoons o represent Icejr
events in lflisfory. This acﬁvify not OY\|\/J mps students’ visual—spaﬁal lea ning modali Y, I
allows U 0 qllxickjy check student comprehension.

How does it work?

. Clhoose a Topic. you want \Jour students 1o read.

2. Give each J\T at least six index cards.

3. Clnallenge students 1o vead a btrief selection of text (only one or two pamgmplns) and
on an index cavd draw a quick cartoon SuMmarizing the "information they vead.

& ﬁ\hgkfshﬁrdenfs o complefe is process at least six times for gubeectuenf selections of

e text.

5. Once a student has complefed Six. index. cards, pick up his or her cards and shuffle

them. Now clnallenge the student 1o arvange the cartoons in the order of the events.

Why use it?
Tlniz Jreaclning smfre@y Fulls from the Visual - Spatial Inteligence and provides for
Differentiat€d Instyuction. engagement is devel Ped Jrl/nroug Choice, ovelfy and \/ariefy.

\
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What is it?

This is a rocessing activity in which students create visuals 1o rePresen+ key figures
and their ‘importance 1o hi ory. This acﬁvify not only ’rayL)s students visual—spaﬁa leaming '
modali’ry, it allows \ou 0 oLuicka check student comprelne Sion.

How does it work?
After leaming about an individual wiho made a contribution 1o lnis’rory, students are 1o
Produce a character map using the gmplnic Provided.

[ On the left side, the student is 1o iden’r'rfy four or five factual statements that
rePresen+ kﬁy even’rs/accomplishmenfs in the Person's life.

2. On the riglnt the student is 1o develop four or five in’rerPre’ra’rive statements the
student would use to describe the ‘fe SON.

3. On the head the student is to dev loP an aPProPria’re hat that best identifies the

ﬁerson‘s vole in lnisfor%
4. Underneath the feet, the student is 1o de\/eloP an ori@inal statement that evaluates
thic Person‘s role and sign'rﬁcance in Inis’rory.
Variation '

Sensor Figures Students make a simple dmwing of a Prominenf fioure and label it with 1
descriP ions of what that person miglrﬁr be seeing, lnearmg, sayin@, eeling, or doing—Jro y
convey sign'rﬁcanf ’rlnouglnfs, feelings, and exPeriences.

i

-
il
=

« Charader Colla

;-

" k0w where
Iy #zmﬁg are
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Character Map

1 On the left side, write four or five factual statements that represent Rey events/accomplishments in the
person’s life.

On the right, write four or five interpretative statements to describe the person.

On the head draw an appropriate hat that best identifies the person’s role in history.

By the feet, write an original statement that evaluates this person’s role and significance in history.

Ao

—’ B St S B

1. On the left side, write four or five factual statements that represent key events/accomplishments in the
person’s life.

2. On the right, write four or five interpretative statements to describe the person.

On the head draw an appropriate hat that best identifies the person’s role in history.
4. By the feet, write an original statement that evaluates this person’s role and significance in history.

%(_._._._

@
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Sensory Figure

oL

Label your | am

sensory figure
with descrnEHons
of your person
miaht be’ seeina,
l/\earing, ’rlainlo’ng,
feeling, or doing. —

Sensory Figure

S

Label your
sensory fiaure
with descyiptions
of your person
mioht be seeing,
l/\earing, ’rl/\inlo'ng,
feeIing, or doing, S S Soceess ®




What is it?
Clnadmcfer Quotes can be used to historical ﬁgures who PresemL themselves ﬂnrougln their
words. )

How does it work?

Why use it?
it Inel]os students infer Persona!ify raits and summarize key detals concerning an individual. ‘

Example:
[ ]
[ ]

Find quotes by a historical Tioure that ilustrates different facets of the individual's
eYso athy, Select ayofes that encourage students 1o develop varynr\ﬂr descripﬁons of the
ind of person this “individual miglmL be. Write each oyofe ON . separate slip of paper or
index. card.
Students work in coopemﬁve 2roups, each Iroup with a different quote to consider. Ask
roups 1o generate as many words as possi le That describe their | Pression of this
erson bacéd on the quote.
After each group has genemTed a list of Aescripfors, ﬂney read the group's uote 1o
the entire class and share the list of character qya!iﬁes and traits that the arou
associates with the individual. They also tak about Wiy they arrived at these fraits. As
they share, write the qualities and traits on an overhead ansparency and inform the
class that all quotes wetre uttered by the same individual.
Involve studerits in makmg genem!izaﬁong about the individual. Students work in their 4
groups o write a Preliminar Persona!i‘ry Proﬁle of this individual by dmwing upon the
ualities and traits listed by the entire class. The profile should contain four or five
arements that imtegrmwte nmpormmL ualities from the list.
Provide an opening em as a TemPImL t0 asgist students in Organizing their Persona!ﬁy

vrofile.
Pfhe fo!lowin@ is the opening stem for a Proﬁ!e on George \/\/aswnngon’s Lotes:
George Waslningfon wos the t pe of person who . He also seemed 1o
be . Other traits of his Persona!ﬁy included . His words show
that he experienced .
Students read the Jrgxt After reaAing, students veturn to their Pergonaiiw rofiles to
discuss what new qt/xa!iﬁes or traits ﬂney miglmL add and how they would clnange the profile
o make it better match their understanding of the individual. Ask students 10 selee
further oyohas from the text that new information about their individual.

Ve me !iberfy or give me deathl
Ack. not what \Jour cour\Jrry can do for you, ask what \ou can do for your country.
I have j dream that one Aay this nation will vise Up and live out the true meaning of
its creed.

21
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What is it?

Chak Tak is a slent way 1o do reflections, genemfe ideas, check on |eamin% develop
Prgeﬁs or solve Problems. i can be used Producﬂvely with any group and because it
S Jone complefely in sience, it gves groups a cinange of vPace and. encourages
Thoughﬁul confemplaﬂon. it can be an un rgeﬁable expe ience.

How does it work?

. The faciitator explains very br/eﬁ/v that Chak Tak is a silent ac‘rivn“y. No one may
tak af al and anyone may ‘add to"the chak tak as they please. You can comment on
other Jaeolale‘s idens gimply b Amwing a connecting line’ 10 the comment. it can also
be ve y effective 1o say nothin at all exoepf o PmL ﬁnge\f 210) |i|9s in a geeﬁu\re of
sience ‘and simPly begin with #2

2. The fociitator writes a velevant question in a circle on the board such as:

What did U learn Today.

So what? or Now what?

What do vyou think about social resPonsibilify and sclnooling?

How can we involve the community ' in the sehool?

What do U know about Croatiar

3. The faciitator either hands a Pieoe of chak to everyone, or Places many Pieoes of 1
chak at the board and hands several Pieces 10 People at yandom. )

4, Peolzle wyite as ﬂney feel moved. There are lkeN 1o be |ong siences-that is natural, }
so allow Plenfy of wait time before deciding it is over.

5. How the Tacilitator chooses 1o interact wiﬂ?\ the Chak Tak influences its outcome.
The focilitator can stand back and let it unfold or eannA ﬂninkjng bi:

= cireling other interesting ideas, ﬂ/\e\feby Inviting comments To broaden
x wriﬁng oyesﬁons about a Pa\rﬁci ant comment
= odding his/her own reflections or idea

6. When it's done, it's done.

22
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What is it?
A Previewing shra*re@r\) That l/\elps students geJr an overview without becoming bogged down
¢ in the detaild of wha ‘rney are reading. it duides comprehension b\/ focusing attention on
groups of People who contront Problems and cope Wi cnange.

How does it work?

[ What if your students were able o cnange the Pas‘r? Which events would ‘rney cnange
and what would the outcomes be?

2. Pose these questions 1o \our students, and then give them the o om‘unn\/ 10 do just
that. After \ing o u it in social studies, have students brainstorm a list of events
that ook Plaoe.

3. Next, encourase them o change the events <o that the outcomes would have been
much different. Have them exp ain how wg’rory vnigWr have been different as a vesutt of
these clnanges.

' Example:

What if slaver\/ had never been allowed in the United States?

CAUSE HISTORICAL EFFECT

The Continental Con@\regg disallowed . The Southern economy nevey
slave\ry in the Declaration of flourished.

Independence. P 2. The Civil War never happened.

==Y 3 African-American men would have
goﬁen 1o vote decades earlier.

What if Abraham Lincoln had survived the gunslnoJr wound he sustained from
John Wikes Booth?

CAUSE HISTORICAL EFFECT
John Wikes Booth's aun misfired. . Andrew Johnson never became
Presialenf
T é IA’,ineoln woud have been ve-elected in
A

3. Reconstruction would have been
easier on the south.

23
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What is it?
This is a araphic organizer that is divided into sections 1o hold words/symbols that are
connected by a common rela’rionslnip. )

How does it work?

[ Shudents are shown a circle, each quarter of which contains a word or phrase.

2. Students must then describe or name the concep’r 1o which all the sections relate.

3. In Aoing this, students have 1o determine the meaning of each word, anaNze the
connections amonyg the words, and think. of a concep’r or rela’rionslnip that Ties the
words Jrogeﬂne\r.

Wlny use it?
Students will idenJr'rF\/ unfamilior concepfs and vocabular\/ and create a visual veference
for concep’rs and vocabular\/.

ExamP|e=
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Decisiany Toee

What is it?
This ghrafegz allows students to create a vieual display of Possible aternatives and
consequence in the Aecigion—mmng process.

How does it work?

Iden’r'rFy the occasion for a decision, such as choosing a leader or settling a conflict,
[ Shudents should fil out the pros and cons in the spaces on the tree with reasons.
2. In the frunk of the tree, the students can add afternative solutions 1o the

a@xesjrion.
3. Make a decision and fill in the aPPmP\riaJre blank.
Wlny use it?

This gfm’regy I/\eIPg students summarize and empaerze with key m\ming Poin’rg in
Misjrory.

Examples:

. hould Lincoln declare war on the Confedemcy?
e  Shoud I vote for a Pa\f’riaular candidate?

e Should the Alamo be abandoned?
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Positive

2-3 Alternatives:

Positive

Positive

Negative

\Yl '~

2
3.
055
®
Negative
i
2.
3

[
i-"

Results of Decision:
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What is it?

Deern

A Definition Poem is a format that students can use to synﬂnegize their Iearning
about a person, Place or event in social studies.

How does it work?

Students work independenﬂy or in colaborative small

from a unit of emiy o
Wlm( use it?
it al

ows students 1o create a verbal com

COYT\P

lete the Definition Poem.

or emotions in an imagina’rive way.

Example=

Eagle
Our national bird
Soaring near mountains and trees
King of the air
Awesome predator
Respected and feared by all

27
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Line One - Name it

Line Two - Describe it, Rename it

Line Three - Tell where it would be found

Line Four - Tell more about it

Line Five - Use emotion words to tell how you feel about this
Line Six - Explain why you used the emotion words on line 5
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What is it?

A diamante poem is a T-line poem in the shape of a diamond. it does not have 10 vinyme
but each line uses specific, + pes of words lke a@)ecﬁves and -ing words. it can be about
one ‘roPic or two op]fosi‘re ‘roPIcs.

How does it work?

Line 1: one word
(subject/noun that is contrasting to line T)
Line 2: two words
(adjectives) that describe line 1
Line 3: three words
(action verbs) that relate to line 1
Line 4. four words (houns)

first 2 words relate to line 1
last 2 words relate to line 7

Line 5: three words
(action verbs) that relate to line 1 <
Line 6: two words
(adjectives) that describe line 7 :
Line T: ohe word

( subject/noun that is contrasting to line 1)

Example=

TOLERANCE
Prejudice,
Small-minded, Hateful,

Disliking, Ignoring, Hurting
Ignorant, Resentful, Open-hearted, Worldly
Learning, Inviting, Loving,

Brilliant, Moral
Acceptance

29
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Line One — subject

Line Two — two word adjectives

1 Line Three — three action verbs

Line Four - first two words describe line 1, next two words describe line 7T
Line Five — three action verbs that relate to line 7

Line Six — two adjectives that describe line T

Line Seven — one word opposite of the subject in line 1
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What is it?
The Dinner Parjr\/ is a Proceggirp gfereg\} that allows students 1o cee the aomplex
relaﬁons'nips between historical IQUres N o given Time Period.

How does it workr

. Explan that students are to create a sea’ring armn@emerfr for a dinner Parfy/luna'n
Table of the notable People beir\g studied.

2. ueing identified historical ﬁgwes, ﬂ/]@\/ should create Tables of four 10 gix People.

3. Stress that the goal for the dinner party is for each table to have lively
gnvergaﬁon. Students should look for dinner/lunch companiong with d'rﬁcerin@ PoimLs

VieW.

4, After the armngemenf is set, the gpec‘rﬁc Jropic of conversation and individual PoimL
of view ghould be” identified for each Table.

5, Sample conversations migln’r be created for a table and role—Played for the class.

Why use it?
ﬂnig is a strateay that will increase student interest while reviewing the relationships
between People. | Provides student engagemen# ﬂmroug'n Choice, NovehLy and Variew.
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* Dumtey Pealy

Directions: Im%me that you are having a Paﬁ\{ with |mPor‘ran OP|6 from lnlsfov\) You need o create a
seahn chart " your dinner arg\z ach table needs 5 ue s. When you create our seahng chart,
make e;ure iou dont seat two auests next to each other that may geJr info a ﬁgl/frl e>d 1o eath gueé;f
write a senfence about their accomplnglnmenfs that Jrhey could say at the Paﬁ\)

Hello, my name is
| am important because
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DGy

The Door SlaP is an alternative version of the exit ticket drafg?\/ That recyires
students 1o write responses 1o a Promp’r \ou pose ar the end of class.

How does it work?

[ At the end of the lesson or five minutes before the end of class, ask students 1o
respond 10 a PromPJr zou oce 1o the class.

. You may state the pr mp omlly o Nour shidents or Prgjec’r it visuall\} on an
overhead or blackboard.
You may want 1o distribute sjricky notes for students to write their responses.

As ents leave Nour™ 1-oom ’r‘ney should glap their responses on the outer
ermefer Vng the door. Alternative: Questions on the left side, PromPJr responses
n the viaht.
5. Review ﬂa% sticky notes to determine how you may need 1o alter your instruction
0 better meet the needs of all \our students, and/or as a war'm-up discussion for
the following o{ay.

Why use it?

Dooyr slaps help students veflect on what ﬂne\/ have learned and EXpress what or how
Jrlney are ’rlninkmg about the new information. "In addition, Hney Take ust a few minutes
and’ provide you with an informal measure of how well your students”have understood
a Jroﬁic or lesson. This s’rmjregy easil\/ incorpom’res Writing into social studies content
as | re&p}xires students 1o think cri’ricall\/.

Lo N

Example=
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Doubylle Guble

What is it?
This is a tool for oomﬁaring and oorﬁmshng two thinas or people To determine
simiavrities and differences in order 1o writ€ an effective sum ary.

How does it work?

[ Write two terms \OU are 4oing 10 compare in the |arge circles.

2. Write three similarities in The ™S bubbles.

3. Determine three characteristics unioye To each term, their differences, and write
them in the D' bubbles.

4. Write a summary Pamgmpln eraJring af least one similariJr\} and difference between
the two terms.

ExamPIe=
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Directions: Compare Two ideas with this double bubble @mphic orpanizer.

Differences Similarities Differences

| | | | | }
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cuble tu

Directions: Compare Two ideas with this double bubble @mphic orpanizer.
Similasibies

Write a Pamgmpl/\ comparmg the two different Jropncg Tnelude k@y ideas from Nour Double
Bubble.
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Jamous Pessons Pesk

What is it?
This is a summarization gﬂvafegy that allows students 1o tie key ideas 10 an historical ﬁgwre..

How does it work?
[ After reseamhing an assianed person, have students create the items for the workjn@
desk of that person. Include the followings
o Calendar- gign'rﬁcawr date(s) in the IH% of the person identified
. Picmres—key peo le in the life of the person
o Communication - Example: of communication to or from the person that would be
representative of the Eime eriod (etter, emal, memo, telearam, text, efe.)
« Readina-book, newspapey, o magazine related o Person's Yole in hiefor\/ that Jrhe\/
might ave been readin
o Written DocumenJr—Example of a document the person migWr have created or one
that would be impor’ran’r To this Person'g time in histor
o Memento-a Personal irem sign'rﬁcawr 10 the person

Why use it?
ﬂ/\iz sfratesgy alows students 1o Pull together many oomplex issues info a gmphic orzanizey.
Students can empafhize with key individuals i histor.

Example= 1
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Fast Jauls

What is it?
This acjrivig is used 1o activate students schema Prior 10 learning about & new topic or

unit under

anding or may also be used following the reading in order for students 1o

process new information, ‘connect 1o background Knowledge or extend their ﬂainkjng. '

How does it work?

Brainstorm as many Jri/\ings in each of the columns as you can think of.  Circle one
thing in each column that”is in the same caJregory (sl/\ip uiding (NE.), farming (Middle),
Tobaeco (Southern) are al Produdrs or economic activities). If one column doesn't
have one, add it and circle' it. Draw a line between the 3. Do the same thing with as
many of the items as \ou can each in a different color. Make a color key v the
cateoories atr the bottom.

Z. Writ€ combination sentences containing circled words in the same color, (New
England didn't have the land or climate for growing fobacco, but ﬂ/]ey were very gjood
at Shipbullding)  Write several
3. Write an opunion/genemliza’rion based on the information in the three boxes.
Example
y
New England Middle Colonies Southern Colonies .
Puritans Rich soil Tobacco ‘
Rocky soil Few slaves Plantations
Cold weather Quakers Slaves
John Winthrop William Penn Rich Soil
Forests Farming Long growing season
Fishing Delaware Cavaliers
Shipbuilding Philadelphia Counties
Religious freedom Anti-slavery
Boston
)
39
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What is it?

Students explore mulJriPle Texds or images that are Placed around the yoom in order 1o
share student work, examine muhLiPle historical documents or regpond to a colection of
ouxohﬁons.

How does it work?

Generate Questions and Write Questions - Think of four 1o five guestions to use
around a centval social studies conoepf and write them aheod of ?Lwne on chart paper”
For la\@er classes, \oU can either write more questions or vepeat the same set’ of four
o five g}lfxedions, Pogﬁng the same auxesﬁon set’in different sections of the class. Write
one que ion for one sheet of Opaper and fosf the questions on the wal around the
class, gNing sufficient sepamﬁ n space between sheets.

6roup Students and Assign Roles - Armnge students into teams of three o five.
Provide each aroup with a different colored marker. If coopemﬁve lea\ming Technigues
wil be used, agsian voles like leadey, reporfe\f, monitor, and vecorder. The vole should be
alternated between each team member.

Be@in 6allery Wak - Direct your tfeams 10 begin at different charts. Upon arviving at
the” chart, each team writes comments for the question Posed. To avoid chart clufter
and rambling comments, encourage the recorder 1o write in a bulleted format closest o
the Jrop of the chart.

Rotate 1o Chart and Add Content - After a ghort period of time, around three to five
minutes de ending Upon the ayes)rion, say votate.! Th group then votates, clockwise, 1o
the next chart and adds new comments and responds to comments left bz the
previous group. To involve all group members, switch vecovders at each stafion.

Instructor Monitors Progress - As groups votate, the instructor nurtures student
discussion and involves al group membérs, Be ready 1o rephmse cﬁxegﬁons or 1o Provide
hints it students either dont understand or misinferpref uestions; be ready 1o Provide
instructions for those that stil don't understand how to conduct a éaller\/ ak. " To
Spur discussion, ask auxesﬁons ke “Your ;rmf seems 1o tink ...abtout s issue. How
Would you rffhmse oF summarize what has been discussed so farr or ‘What simiarities
and differerices do vou see between he responses Jou are gving at tis station and
what was summarizéd ar e last station”

Return 1o Smrﬁng Point - Teams continue 1o review the answers al\feady contributed b
Previous groups, ao{o{in@ their own comments. This Procedure continues until roups have
visited all“stations and” return to the station at which ﬂney started. Instruct students
10 recovd their original (sfarﬁng) ayesﬁon and 1o sit down in their feams 1o begin the
"Repoﬁ Out sfage. 40
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7. Report Out - In the Report Out smge, the 4roup synﬂnesizes what has been written
about their original discussion question. Allow aboul ten minutes for the grou 1o
sx/nJrlnesize comments, The ‘reporter chosen earlier, summarizes the group’s comments
with the lne\p of other group embevs and mokes an oral presentation to the class
using the blackboard or on ‘an overhead grg‘ev)ror. The oral riforjr should not exceed

en reporJr composed

five minutes in ‘er\gﬂn, Aﬁemaﬁve\\/, students can write a wyi
either individuallx/ OF S a group.

<

8. Gause for Student Mndersmnding - Dwing "Repowr Out’ s’rage, the instructor
reinforces correct eﬁ)ressed conceers and corvects for misconceptions and
evvors. What, for Example:, did students seem 1o readi\\/ undeyrstands® What did Jrlney
find difficult and how caﬁ I a@uer my Teaclning 0 accommodate students?

= it ig important to keep students on task dwing a Gaﬂery Wak Make sure Jrlney check
in with NOU every 3-4 stations.  You can use smmx)s to indicate lhow many stations a
student has visited and co p‘efed, xx

ExamP|e= )
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This is a shrafe@y that alows students o narvow in on the most impormnjr informadtion in
a selection of 16Xt or unit,

How does it work?

[ Students acquire information. Read the selection with the students.

2. Shudents summarize using the @mplnio Organizer. Have students work with a
Parﬂ\er o idenf‘rfy the main id€as.

3. Create a paragr o h Use the gmplnic organizer o have the students create a
pam.gmph with™ Z0 words or legs To summarize the main ideas.

Why use it?

Suvzmarizaﬁon is o "lni@ln yield" shrafeg\/ because it forces students 1o intevact with
information vather than simfly copm‘yng it. Gist is ferfedr shrafeg\/ for social studies
becauce it can lnelp students sift rougln information to find the "big ideas:.

42
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Directions: use the oo hic orgjanizer 10 create a Pamgmph with exac)rlx/ 20

words 1o summarize the main ideas of the Jropia.
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What is it?
In this shrafeg\/, students arvanse themselves as a specﬁrum. The armngemenf is
based on analys:s that re%uires A sequence or a more than/less than analx/sis.

How does it work?

. Create the gpecﬁrum Use magbng mpe to create a line 10-15 feet long in the front
of the room.

2. Des@n the achiviJr\/. Think. of a é\l/i@SﬁOY\ or prompt that re&xﬁreg students 1o stand
along a g&ecﬁum based on some” analysis of content. (Exa Ple= ‘Where does \our
assigned ew Deal asenc belon@ on a scale of least o most lasting sianificancer™ or
“To What extent do \ou agree of Aisagree with the statement that The United States
was justified in Arop ing aromic. bombs on Japan?)

3. Students discuss th promer. Have Pajrs or groups decide where Jrl/]e\/ belong on the
spectrum and send a representative 1o stand there on the line.

4. Debriefing. Have the teams tell why they selected their place on the line.  Alow
vepresentatives 10 clnange their posiﬁons if Jrlney clnange their conclusions based on
the discussion.

Why use it?
The spectrum facilitates student enqi.gemen# ﬂaroug/l? discussion and movement and
provi es a vieual represenmhon of The ﬂninb‘ng of The class.

Example:,
To what extent were the Texan colonists justified in starting a vevolution o win
inde Qndence from Mexico? Tak i over~with Nour trio and write down veasons for your

decision.  Then send a represenmﬁve o stand at the Efroper place on the spechrum. Be
prepa\fed 10 defend Nour choice 1o the class with valid reasone,

Sample reasons:

The Texans had agreed 1o abide b\/ Mexican law.  Shame on them.

it's comﬁ/iicafed. Mexico chang‘ed govemmenfs and violated what ﬂne\/ agreed 1o, but the
Texans were openly violating the law as wel.

The Revolution 'was essenﬁaly Jusﬁﬁed, but the Texans did Provoke the Mexicans and Jrr\/
0 Take their Jrewifory.

No contest. The Mexicans were liars and murderers. Santa Anna was a yuthless
dictator who murdered the soldiers ar the Alamo and Goliad in cold blood
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S Peen

What is it?
This is a structured format for students to use 1o
ToPic, event or historical ﬁgwe.

How does it workr

The student complefes the Poe’rr\/ Jrempla‘re based on the information found after

\resea\rcwng a ToPrc, event or perrson.

lam

guide their desc\ripﬁve W\rh“ing about a

| wonder

| hear

| see

| want

lam

| pretend

| feel

| touch

| worry

| cry

lam

| understand

| say

| dream

| try

| hope

[ am

Example:

The American Fla@

I am a symbol for freedom for our country.

T wonder how I wil chanae over the next few centuries.

I hear ﬁgople Pledge théir alegionce 10 me every day.

I see People of d
I want 1o fl\,z higlr blowin
Lama symbol of freedom

45

event vaces and culfures unite 1o defend our counhr\).

in the wind.
Yy our coum“ry.
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i

| pretend
| feel

| touch
| worry
I ery
| am

Sl St Sreoss B
J A Poen

| understand
| say
| dream
| try
| hope
| am
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What is it?

I-Charts offer a Planned framework for examining critical questions b infegmﬁn what
is alreaﬂly known or ‘rl/\ougln‘r about the Jropio with additional information found i mu iple
SOUrCes.

How does it work?

. Ona given Topic. or unit of shmly, the students wil have several O\l/AGSﬁOY\S 0 explore.
These are found at the Jrop of each individual column.

2. The rows are for recomling, in summary form, the information they think. the
already know and the ksy iaeas pulled from several different sources of information.

3. The final row gives students a chance 1o pull Jrogefrher the ideas into a geneval
Summary. it's at this time they wil also try o reEsolve comgeﬁnq ideas found in the
geﬁara‘re sources or, even berrer, develop new oﬁxes‘riong T expiore based on any
0 ﬂicﬁn@ or mcomplejre information.

=z
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Guiding
Question
1

Guiding
Question
2

Guiding
Question
)

Guiding
Question
4

Interesting
Facts and
Figures

New
Questions

My Research
Topic:

What 1 Know
Right Now:
Sources:

1

2.

3.

Summary:
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What is it?

This sfmfeg lnelps students analyze and infevact with ngal;{ informative images 1o
learn content and develop "big ideas". Ima@e analx/sis rovides an effective esson
structure that's eag? 10 implememﬁ The key 1o a suceesstul image analzsig acTiviT\/ is
using a few Powerfu images That represerﬁr Key concepfs of thé lesson.

How does it work?

[ Select images that cleart convey the content.  Portraits of famous People seldom
convey much content, bu Plnofos, Painﬁnggb or ilustrations of scenes or actuadl
events often do.

2. ?Osk carefully seouxemed auxes’rions that led 1o discover\/. These Typically Toke the

Yim:
»What do you see?
>Bosed on’ what \ou see, what is ha gening in the i'ma@e?
»What sionificance does what is ha) E ning have for the content we are dudying?
3. Buld on the learning. Have students extend the information from the imase

ﬂnrougla reading/nofe Jrakmg, slnaring i groups or in full class format.
WIA\/ use it?

Ima@e analx/sis Provides an effective lesson structure that's easy o implement 1§
encournges students 1o aml\/ze images and to make inferences and @enemlizaﬁons.

Example;

When and where do \ou think. this Pi(ﬁwe was token?

What evidence do you see in the PhoJro that makes \ou think. so?
What do U notice about the eople in the FPicmre?

What seems 10 be haggenin@ in the picturer

Would \ou exPech to see this kind of scene Jroday? Why or vvhy not?

YV VYV
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Jmage hnalsis

Directions: Examine the picture to answer the f‘ollowmg qUGStiOHS.

Step One
_5 Stuay the photo raph for 2-3 minutes. Look at the pictur‘e as a whole and then
© examine individdal tems. Next, divide the photograph into quadrants (4 parts)
Z and study each section to see what new details’become Vvisible.
®
_‘8 Use the chart below to list people, objects, and activities in the photograph.
(@)
P | biect sctivit
Step TWO

Based on what you have observed above, list three things you might infer
® from this photo%raph.
8 |
Q) .
C
e 2.
<

3.

Step Three

What questions does this photograph raise in your mind?
&
o
§ Where would you find answers to them?
G}

&uci?[ &t‘\J@‘S &»\cccgs ®



Jmage Analipis

Directions: After completin the PhOtO GHGIHSiS, read about the PiGtUI"G. Find at

least © details in the text that are also in the
details %OU discovered af'ter r‘eading. When

C[UGStiO

S.

ictures. Putaxb
ou are finished, answer the

new

l. 'What can you learnJust bU lOOKiﬂg at the pictures.?

2. How do the PiC’(UI"GS help you with the reading?

3. lmagine that you could this scene. What would you hear? What would

you smell?

at else might you seer
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What is it?

KIDS is a framework for unders’randm@ vocabulary within the context of a lesson and .
for idem“rﬁ/ingo‘rhe main idea of a given passage. K = Ke\/ word or concept I-=
Impormnf information (such as meaning and context), D' = meing and 'S = Sentence.

How does it workr

. Choose the imporanr terms or concepts from a passnge of text you want students
0 comprelnen . You can also guide ents 1o words in”bold PrinJr and/or let
students choose their own ke\/) words and concepfs.

Z. Have students create a KID. chart on notebook paper or used the gmplnic
Organizer on the next pase.
Have students vead 1o the ASS0ve. As shudents vead, ﬁae\/ toke notes of
information impormnf To the term. Then students draw a picture or s\/mbolic
representation 1o lnelp them vemember the concepf. If usi 4 the S, then have
students write a sentence that explains the term and/or what is Inappenin@ in the

icture.
4. ebrieﬁng. Grade and Provide individual feedback, have students share with smal
groups, or compile and share responses as a class. 1
Wlnx} use it? :

This shrafe% is helpful because it focuses students' attention on the main feyms and
conceers wrthin a text, As they focus on those terms, ﬁney also learn the main idea and
supporﬁng detais of that text” The dmwinq engases both dides of the brain in leaming
and remembering the concepf and the sentence ghows a greafer depﬂa of comprehension.

b2
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K = Key word or concept, | = Important information, D = Drawing and

S = Sentence.
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What is it?

This is a tool which lnelps students think. and learn as wel as orpanize their ideas. Mind
mapfir;g (or concePJr mop ing) involves writing down a central idéa and thinking up new and
related ideas which vadiate outr from the center. 5\/ focusing on key ideas written down in
our own words, and then looking for branches out” and connections between the ideas,

y% are]L mapping Imowledge in a manneyr which wil Ineip YU understand and remember new
information.

How does it work?

. Look for relationships - Use lines, colors, arvows, branches or some other way of
showing connections between the ideas aenerated on NoUr mind map. These
relaﬁonslnips may be im%oranr in undevstanding new information or in constructing a
structured essay lan. Y Eersonahzin@ the map with your own symbols and designs

ou wil be consty cﬁr\g vislal and meaningful elations iPs between ideas which will
assist in your vecal ahd undevstanding,

2. Draw uiakly on unlined paper without Pausin ,J'udging or editing - Al of these Jrlnings
romote linear thinking and the idea of mindq mapping is To think. creativeN and in a
on-inear manney. There will be PlenJr\/ of time tor mod'rﬁ;in the information later on

but at this gfage it is important o ge}r every ossibiliJr\/ into the mind map. Sometimes

it is one of those obscure Possibiliﬁes Hhat maJj become the ke\/ 1[0) youy Imowledge of a 9
Topic. 9

3. Write down key ideas - Some students find that using capital letters ENCOUrages them
10 @eﬁr down only the key foinJrS, CaPiJrals are also eadier 10 vead in a diagyram. You
may, lhowever, wish 1o wrire down some explanafor\/ notes in lower case. Some students
do this when they revisit the mind map at a later date whie others write in such
thinos as assessment criteria in this wa.

4. Put main idea in the center - Most students find it useful o turn their page on the
side and do a mind map in "landsccgoe“ stJle. With the main idea or Jropic ivLj e middle of
the Jm@e this gives the maximum space for other ideas o vadiate out from the
center

5. Leave lots of space - Some of the most useful
mind maps are those which are added to over
a period of fime. After the initial Amwingy of
the mind may zou mg;\() wish o highlight thinas,
add information or add cyes’rions for the
duration of a subect rigl/nL Up until exam time.
For this vreason it is a @ood idea to leave lots
of Space.

54
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What is it?

This shrafegy can be used as an individual sinkey assignment or a. small group Prg‘ect
If working™in a group, each group would prepare a mini-mural de icﬁng ke\/) ideas “and
events from a fo]oic or unit of smly and PresemL the mural to the class.

How does it work?
. On alarve sheet of papey (IxIT or Iarger) convey the most ivvnpoﬁamL information
about \OUr ToPic inciudi o

a Topic
Q What is it?
QO Who is/was involved?
Q What are impormmL dates velated 1o the fo]oic? (include timeline)
O What are the im]oormm ]9|aces involved?
a \/\llny is this important?
QO Summary sentence
a Explanaﬁon of the im@acf (What does this Topic have 10 do with clnange?)
a Names of group members
2. The mural must include:
O af least one quote
Q an ilustration
a a symbolic border (Pidc a g)iccfure or symbol that is represenmﬁve of the fopic.
Draw it around the edoe Of the mural'in a Paﬁern 1o form a border. E><P|oun
the sianificance of the symbol)
O a timeline with at least three nmpmmLamL dates velated 1o the foPic
Q a sentence summarizir;‘?‘ the readgp
O a sentence explaining e impamL the clnange
\Nhy use it?

This is a gmplnic summary of information. it allows students 1o “chunk information into
smaller Pam“s.
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Maed UYp G

What is it?
This strate N can be used as an individual sinkey assignmerﬁ or a small group review.
Students work Togeﬂner 10 solve a Puzzle on the Icey ideas of a unit.

How does it work?
. Clhoose key sentences from a reading that summarize the content.

Z. Rewrite these sentences b rearranging the order of the words. Provide Nour
students 4-5 different sentences

3. Model the first mixed Up sentence with Nour students, then alow them to solve the
other sentences on their own.

\Nhy use it?
This is a fun Puzzle that allows Nour students 1o review Icey Piecee; of content.

Example:
1. Great World called War 1 originally “ The War was

World War | was originally called “ The Great War”.

2. of Alliances, causes Militarism, War | are Imperialism, and. World Nationalism

3. World assassination of | started the Archduke with Franz War Ferdinand. officially

56
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Mosaic

This dvafeg can be used as an individual assignmenf or a small grmﬂa gro’ect I workjn@
in-a.group, each group would prepare a mosaic depic}rin ke\} ideas” and events from a topic «
or unrt shwly and present the mosaic 1o the class. This rocessing assignmenf is similay
o the mini-mural, but simpley and smaller in scale. An alternative Processing assignmenf
includes cv‘ea’ring a Mosai Puzzle.

How does it workr
Sfuden%s Convey the most imPorJranJr information about the Jroloic including
o) opic
\/\ll/Ea’r is it?
Who is/was involved?
What are imPorTanT dates related 1o the ToPic? (include timeline)
What are the imPorJranJr Places involvedr
\/\llny is this imPorJranJr?
Summary sentence
Explanaﬁon of the impac’r (What does this JroPic have 10 do with clnange?)

Why use it? .
This is a graéch summary of information. it allows students o ‘chunk: information into
smaller Par’r :

O O OO0 O O O

57

Sl Rbidres Seeze B




Directions: create a mosaic to represent the kRey ideas of your topic. Each space should
have a separate image with a summary sentence. Taken together, all of the spaces should

represent the same theme.
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Mosaic Puzzle

Create a puzzle that shows the key poinJrs of your +opic. Each Puzzle piece
should have it's own image, but al +oge+her it should make a Pidure_ Label
the images.

St &t@a Sigecii ®
| |
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Mosaic Puzzle

Create a puzzle that shows the key oints of your topic. Each Puzzle Piece
should have it's own image, but all +oge+her it should make a Pidrure. Label
the images.
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What is it? ()Pinion—PromC is an apﬁlicaﬂon of column notes. it's designed 1o take the
[Jower of students’ own oPinions avout their content and harness them as tools of
earning. The basic idea is that an opinion can be Pu’r forward, but it should be a .

;1%]20; ed oPinion, based on ideas, facts, or concePJrs found within the material being
ied.

How does it worke

[ Two columns are set up for the basic (iﬁ/inion—Promc chart. Label the left column
"OPinion". Label the r@h column ‘Proof'. Whatever oPinion the teacher assigns or
which students choose is written in the left column.

2. SuPPorJr for that oPinion is PuHed from the text, video, newspaper, gfory, or other
source of content.
Students can then use their Opinion-Proof charts 1o write a Persuasive eSS,
comgose an editorial suitable for a newspaper:, or 10 prepare themselves for a

classroom debate, among other erngs.
Wlny use it?
Opinion-Proof ENCOUrages thinking because students must read or otherwise toke in
information with a purpose - 10 prove a claim. it re@ures ernkmg ar the ana|ysis level. !
Example= :
Opinion Proof
Abraham Lincoln * Lincoln led the country thFOUIQh the
was the greatest Givil War.

president of the | ¢ Lincoln made great speeches.
United States.

60
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Opinion/Proof

Prove this statement true with 3 facts from the reading.

OPiﬂiOﬂ Proof

&:zal &’[»\c{izg &»\mgg ®

%- ..............................
Opinion/Proof

Prove this statement false with 3 facts from the reading.

Opinion Proof
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What is it? Y.
Pattern Puzzles is a dmfegy that clnaller\ges students 1o read a text selection and
then organize what they've Tead. Students are clnallen@ed o Pu’r a series of cards
con‘rajr\ing kﬁy ideas from the text in order.

How does it work?

. Choose a section of text ol want Nour students 1o read. Think of &-10 key ideas
from the text and write each one on an index card. You can use direct quotes from
the text or write the ideas in NOUr™ own words. Shuffle the cards and Plac them in
an envelope.

2. Distvibute the envelopes to students. Clnallenge them 1o place the cards in the proper
ﬁ\@(ence. As ﬂney read, Jrlney can op back and clnange e order of their sentence

bs.

3. You can also ask students to create a timeline or a Venn Aiagmm

Why use it?
Tlniszl is a ﬁninlo’r\@ acﬁvh\/ that combines w)jh sical manipulation of Pieces with mental

manipulﬁrilon (lvf concep’rs. Students can wor in&li\/idualy, in Pajrs, in smal groups, or even
0s a whole class,

k_ 55.
- ."“,LL :
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What is it?

Philosopwcal Chairs is a. exitical thinkin ac’rivier for verbally comparing and contrastin

A‘rffe\fing oints of view, or Aebaﬁng controversial subects. it mazhalso be used as an !
At

activit

Aevelop alternative views and for Problem—solvinq% e end of the achiviJr\/,

+
sﬂudenis reflect in wriﬁng about their beliefs and whether the discussion or debate
chomged their minds.

How does it work?

o,

SR S

8.
9

Philosoplnicaj Chair Reflection Questions:

Choose a section of text you want your students 1o vead.

Asgion students the Jropic 0 be discussed or debated the next class period.
Students ghould decide which point of view Jrhey supporf and be able T siPPoWr their
PoinJr of view with Example:s fyrom assi?ned reading or research. Student: may wigh
10 sm\/ neutyal, but they should gu;{) ort this Pogiﬁor\.

Create a u—shaped arvansement in the classroom, with the desks on the long sides
of the U facing each other. Students who Sup ort the statement should sit oh one
side of the U, Whie those who disagree with it should sit on the opgosife side. Those
who are neutral should sit in the desks connecting the sides of the U

Students will have the oPPorﬁmiTy 10 move or clnange sides as the discussion

g\%?gresses. s
ents will debate and discuss the topic. They must support their positions with )
information, facts, Example=s, ete. fro Previous reading , discussions, or research. o
The feacher may choose . moderator, or serve as the moderator.

Review the rules for Parﬁci ation. Rules migw include:

% Listen 1o all opinions 1 spechcull ]

> Confribute. E eryone must spea?c ar least twice.

. Reéfond. Be able 1o sugforf Nour Tposiﬁon.

s Wait until moderator calls on Nou 1o s eok.

Reflect on the discussion in wriﬁng at conclusion.

% Set a time limit for each speakey.

% Summarize what the Previo G speaker hos said before o respond.

Allow students to share their research and ‘rhoughfs. Pause ‘several times to alow
students 1o cmnge sides.

At the end of the acﬁviw, have students answer vefection %A@SﬁOHS.

>

*,

*,

B

DS

3

*

>

What was the most difficutt \Joarf of this activity for you?

Was there anx/fhing that ca

sed Nou 10 cmngg not change Nour seatr

What conclusions can \oU draw about Nour beliefsr
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WPk A Card Ay

This ghrafegz eNCOUrages al students o think more about what Jrlney read and aor\ﬁdenﬂy
share their” Observations and opmions. Respomlm? 10 promer cards, students write on
shcky notes and then ghare their feelings, reactions, and qyeshons about Porﬁons of or
the entire text Jrl/\e\/ were assigned 10 vead.

How does it work?
l Pregare materials.  Create three sets of reading response cards with the following

PromPJr
I never thought that...
I can relate To this chapjrer because..
T Jrlaou@l/ﬁr....
I was im Ining that..
I can't beleve..
What I didnt know was...
I think the author..
it's havd 1o believe that.
1 wonder vvlny...
I learned..
What if..
I was really interested that..
T was surprised b%
When L reod this 1 feftr
Eln]% daﬁ that makes a real Pidwe in my mind is..
NA...
I really cant understand..
T suspec)r.,.
I lke the Wa.
I noticed that..
So far, L know..
I was impresseol b}
An inJrereghng word/sentencelidea is..
This information differs from other Jrhin@s I know..
Someﬁning that was difficutt for me to understand was..
This reminds me of
This information is impormrﬁr for me to know because..

2. Place students into grogﬁs of four. Have each student draw two cards and Plaae
them face Up in the center of their table. Give students each two ghcky notes and tell
them 1o write their responses 10 any two cavds after they finish readmg. Once students
have compleJreol their shck,\/ notes, have them share their Yesponses with their group

members, 64
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What is it?

Political cartoons are editorials in Pic‘rwe form. The cartoonist is ex‘fressing an oPinion on an issue
of aonhrove\rsy, blending foct with opinion. The dmwings gmb the veader's “attention, often in a 4
humovous Wa, and are designed 10 sg;ark a veaction. Many fems on state and common

assessments offen include anawzing olitical Cartoons.

How does it work?

. Have students create Political Cartoons on a ’ropic reaenﬂy studied in class. To improve
students unders’randing of Political Cartoons, share with them the many ’reahniq/ues used 1o
coc;/ey meaning in an Tmaze. An unders‘randing of these Jreclxmr\iau,tee: wil improve "reading" of the
cartoons.

Z. Cartoonists’ Techniques include:

v CARICATURE - is’roﬁing a Eerson‘s features, but sfil keeping That person recognizabb
Cartoonists draw George W. Bugh with a Iong nose, close set eves, and cum hair, fveq/uenﬂy
showing him wearing a cowboy hat.

v STEREOTYPING - slnowing all persons of one groug#veligious, racial, national, oceupational,
ete.) as |ookmg or acting Tthe same. Teachers are often dhown in cartoons wearin glasses
down on the nose with their haiv in a bun, held by a pencil.

vSYMBOLS - using a sign or o@e&r o stand for ‘something else. Uncle Sam, an eadle, or the
Stars and Stripes stand for the United States. The Pohﬁca Pa\rﬁes are represen‘red by a
Democyatic Do ke\/ and a Repubhcan Elephar\’r, A bear depic‘rs Russia, and the lion is uced o 4
signify Great Britain. s

v SQTI E - Poin’ring out something wrong and ridicuhng i, Almost every cartoon is a satire.

vLABELS - using Written words Qo identif ﬁgures in"a cartoon.

v EXAGGERATION - overemplnasizing a situation or Porhraying it as "bigger than life” A
cartoonist migl/ﬁr show a Problem aS o bortomless Pi‘r,

3. After students understand the technigues used by cartoonists, have them Pmc’rice ﬁno{in@
Examples of each Techniq/ue in sample artoons.

4 Use the 1°0||owing owes‘rions 10 deepen their undevs’randing of Eoli‘rical cartoons:

v With what isglie 16 the cartoon concerned? What factd about the issue are given or imphed
in the cartoon?

v'Has the cartoonist used caricature o depicT any of the feopka in the cartoon? If \es, how?

v Are any symbo|s used 1o add meaning 10 the cartoon? If Jes, exP|ain.

v’ How has the cartoonist used s‘rereo‘r\/Pes in the cartoon?

v does ’rhe| cartoonist use labels 1o iden’rhcy any of the characters or items in the cartoon? If |
es, explain.

v Can vou find any Examﬁles of the uee of exay eration in the cartoon? If \es, expmin.

v What'is the opinion of the cartoonist about the Tssue in the cartoon?

v State an affernative PoinT of view to the one expressed b\/ the cartoonist

71
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What is it?
This is a gro hic orpnZer 10 Inelp students cee the relaﬁonslnip between causes and
effects inhi ory.

How does it workr

[ Compose Nour %ueghon for the lesson or acﬁvﬁ\/). Idem“rfy a central Problem that
CONCEYNS A PEYEON OF roup of peo le.

2. Brainstorm Eossible solttions as a. Ay oup.

3. Alow students to read for solutions or genemfe their own.

4 Idem“rFy Possible or historical resufts.

Why use it?
Thi ngWc organizer Inelps students idem“rFy with different issues suwounding Social
Studies

Example:
Problem:
« American Settlers in Texas were uninappy with the Mexican govemmer\*r.

Solution:

« Meet with other settlers

« Write letters of profest

« Avoid Following the new laws

What Inappens next?
« War

e
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1 Problem

Steps to
Solution

When these
steps have
been taken,
what
happens

next?
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Question, Sianal, Stem, Share, Assess. it is a Planning ghmfregy 10 ensure a langua@e vich, 9
interactive Elassroom.

How does it workre

l Compose NOUr ctueghon for the lesson or aaﬁvﬁy, The ctueghon should toke students
deepey into the “content.

Z. Decide what signa! students should gve you when Jrlney are done. Examp!e:g stand p,
move 1o a spec’rﬁc corner, sit down, vaise hand, efc.

3. Give students a sentence stem 1o beain their Jrlnouglxmcul Yesponse.

4. Decide how students wil share their ouglnhcui response. Examp!e:g furn 1o a
Parfner, inside/outside circle, find someone with the same color ghoes, efe.

b, Ascess the students Jrlnrougln a follow p assignmem“. Example: have ghxdewrsgouma!
about the aLuegHon or find eévidence from the text to SUppo T their responses.

Why use it?

ﬂnig Planning ghrafegy IneYIPS NOU ensure students are using lan Uuage in a sign'rﬁcamL way
while “also rocessing ol content. The sjreﬁ by step process for Planning and
implemen*raﬁon Inelps U keep the interaction directed and controled. .

Example:
Question

Do YU suppom“ Or oppose Sam Houston's Posﬁrion on suceession? \/\Ilny?
Signai

Stand up when ready 10 answey
Stem

T supporf/oppose Sam Houston's Posiﬁon because...

Think/Pair/Share

Assess
Shudents exPlain in Jouma!s one ﬂning Jrlney would have done that is the same or
different than Sam Houston's actions and Wlny,

Share
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Quick writes are romp’rs for brief writing assignments that encournge deep thinkin
about lesson content. Tl/\ey can be used 1O either build or debrief content owledge.

How does it work?

. Decide lhow \ou want students 1o extend or respond o the lesson's "big ideas'.

2. Create a "quck write’ romPJr That eNCoUrases ’rlninkjng.

3. Have studerts write 10 the Prompt Tlney can write N their notebook, as an exit
glp, or on Post-its to be ghared. Most commonly students will work individuall\/,
but they coud also work in pairs.

5 Debrieﬁng. Grode and pro ide individual feedback, have students share with small
groups, or compile and share responses as a class.

Why use it?

Tl/\e\ée Promp’rs are efficient and effective because ’rlney Promo’re l/;@h levels of ’rlninkjng
about content yet dont consume much time. There aré so many them that the
feacher can use them 1o PromoJre vir’rually any kind of ’rlninkjng.

Fo)
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gxamine the homework reading and develop
guestions for a class discussion.

Make @ connection 10 another time PZY\Od with the
historical event Yov are STU(M]H@

Write & Journal entry, listing & passage on the left
and Yesponding With cofments on'the right

ldentif ya problem from the YZ(Ldiﬂ@. Create a
PYOb(LblZ solution.

examing a graph, picture, or timeing in the
textoook. Wrire an inference or generadization
aloovt the topic.

Make o PZYSOMJ connection 10 & chaxactey or
event'in the Y@M]ﬂ@.

Develop “what if2" statements from the reading,
pictures, or data.

\f this were 1o happen Today, What would be the
resvit?

Prepare inferview guestions for a historicad figure
in the reading,

In & summary statement, expiain the main idea. of
the primary) source or reading,

How do yov feel aoout (@ controversiad curvent or
historical issve)? why?

List the similarities and differences of different
fime pzr‘\ods.

Write yovr reaction or opinion o the read‘\ng or
primar Y sovrce.

Create a cowse-and-effect flow chart aoovt an
event.

gxaumine o picture in the Textoook; explain the
perspective of one of the characters.

Create a thesis statement from the Y@Miﬂ@ or
Video

Take & POSW\OH on this issve. Defend it in yovr
notebook.

Descrioe o @]V@n event from o P&YﬁCV\&Y POW of
View.

Seiel Sidies Srmees ®.




What is it?
Students ilustrate their dep
different Pergpec’rive, 10 a

How does it work?

. Create a RAFT. prompt. The teacher can use a roange of Poggibili’ries 1o create a
single assignmen’r for al or several prompts from which students can choose.

th of unders’randin@ about a topic by wriﬁn@ about it from a

different audience, In a different genve.

Stdents ¢an also create their own RAF.T. From T

2. Al RAFT. Prompfs contain the same four elements.
aRole (What vole wil the students take as a writer?)
QAwdience (Who will students be writing tor)
aFormat (What is the form or genre of the wriﬁng?
ElToPic= (What ic the subect of the Piece?)

3. Grade and Provide individual feedback, have students share with small groups, or

comPile and’ share responses as a class.

er\y use it?

RAFT papers are gimg‘liy a woy To think about the four main things that al writers have
shudents to process information beyond

0 consider. Tlney for

Provide a virhxally endless number of Possibiliﬁes for PromPJrs.

ExamP|es=

B o0 Dcd

B docded to 30 Fo New york hecoyse
Bean work 05 O “anmer, winer,

(UMO\Y\, ﬁu':v/: {v'u;’/i"f/ ey

e

Bl 14lond becovs® ners it

FRd. i T suY

Oddoer /70
—

B floo, becouse the winters are
ld; bt the summers orc\:)o_' :o.n{ btwlzl‘ad‘n
"N%l) VO)L( i5 uny diteren an

\ Clorent 5 os|
\oh of FOSe llamdll
g & Yradeq [

i *l(mwlg or

,)(\'\{’er‘s e
W rAING.
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Role Avdience Format 'mpic
i i Quadities of Gengral
Newspaper Reporter Readers in the 1810 Ooifuary Py
Lawnuer U. S, Supreme Court Appel Speech Dred Scott Decision
) . Problems wWith his
Aorodnoun Lincoin Deay Mooy Advice Columin genarls
Frontier Womaon it Diowy, Hardships in the west
constitvent U. 8. Senator Lattey aGun control
) _ 0zone lwjer hass been
News wiiter PUOIC News Release formed
acientist Charles Darwin Lty Refute . pointn evowTion
theory
Il Child TV Avdience Seript wonder's of eggs
Advertisey TV Avdience PUblic 3ervice Importance of fruif
! Reactions 1o Animad
Josegph Stadin George Orvwel Lettoyr P
‘ ettects of acid rain on
Toutr L\t Diary ks
lmpormnce of John
Feotner Pen NS Interview Hancock 10 The Americon

Revolution
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A before and after readigg dmfeg\/ that helps document Predicﬁrions and new Iea\ming ]
about a ToPic, event or hisforical ﬂgwes related 1o the unit undererandin@.

How does it work?
. Have students look at the title of a passage and predict in wriﬂng what the
?aggage wil be about. This activates schema, an i Pormn’r step in comPreV\ehsion.

2. el the students 1o read the passaze unti ﬂ/\ey think. They undevstand ir. The\/
may reod as many times as necessary.
3. Ona g?arafe sheet of paper ond  without /oo/c/ng/ back at e fext, individuals
write as much as they can remember about what Jrhe\/z read.
4. In Pai\rsj students vead each others \rewriﬁng. The compare notes.
5. Students may borrow ideas from their Paﬁner's Writing and add them 1o their
own piece.
b. fmf nts ve-read the passnge and compare their shared ideas with the original
exct.
Wlny use it? <

Students reflect on subect content and deepen their unders’randing of an issue or )
topic through clarification and vehearsal with a partner. Students eveIoP ckils for ]
small group discussion, such as listening ar)rively, disagreeiny respecﬂvely, and
rePWasing for clarity.

=
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What is it?
Students list ever\/ﬁaing Jrhey can veeal about a lesson or topic, share it with a pa\rﬂ\e\r
or group, and then share as a class 1o compile a master list. '

How does it workr

[ Students create a buleted list of everyﬁnmg ﬁne\/ recal about a Topic. Have students
do this individuallx/ 10 promote maximum processin .

2. Students pajr gf or gaﬁaer in a smal roup 10 share their lists. Each student
shares their list so That their Parfner?
missed.

53 Groupg or pajrs share lists in a vound-vobin format. The teacher cals on each pajr
Or group in urn 1o share one ﬁaing from the list to be added 10 the class master
list on ernsparenc\/. Teams continue 1o share unti ﬁne\/ have no more items on

S) can expand their lists with any ifems fhey

the list and have 1o pass. If Jrlney think. of anyﬁain new ﬁae? can gef back. in.
4. Extension. To promote further rocessing b\/ iden 'rfx/mg similarities” and differences,
create codes for students 1o usg 10 cafegorize the ifems in the list.
Wlny use it?
The shrmLegy gmovideg a ql/xiclc, easy tool for review. it turns the resgonsibiln\/ for review 9
over 10 the ents b\/) Ino|ding them accountable for remembering, d cumenhnga and !
slnaring the content of the lesson. !
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What is it?

A format for students o process information and create viddles demonstrating their
new Iea\ming about an issue or event based on a unit undersmnding for a Jrolaic of 1

sﬁwly.

How does it work?
[ List facts U know on this fopic:

Z. Numbeyr Nour facts. Numbeyr | should be the fact least Iikely 10 give away the answer
10 \our riddle. The V\ighesf numbey should o0 0 the fact that would most Iikely give

awa the answer.

3. Rewrite the facts in the ovder \ou chose (Numbers | to ) and think. of an ending

uestion.

4. Read Nour ridde 1o others and see if Jrhey can guess the answer.

Wlny use it?

Students love viddles andJ'okes and often e o creaﬁng riddes about characters, ke\/

events, or information gamed from a unit

og s‘ruoly.
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Gave (he lasl losef o Me

What is it?
A \reading ghraJreg\/ that helps students focus on imlaormnf Pa\ﬁrs of the text and also
alows for* structiived conveysation 1o P\romoJre oral Ianguage development

How does it work?
The s‘rm‘reg\} has six Paﬁs:
. Reading the text
. Wr’rhng impoyrtant Paﬁs
= Personal veflection
= Small group discussion
. Ordenng the cards
. Reading and reacﬁng 1o the cards

Procedure:

. Each student reads the text individually.

Z. On side one of an index card or dlp of P%Ee\a the readers write words, Plnmsea or
sentences that stand out as impormnt ey should also vecord the page number the

uote aPcEWS on.

. Onh the ‘other side of the card or inP of paper, the students write out what Jrhey want

10 say about the quote. .

Students may record two or thiree ﬂ;mes and reflections on sepam’re index. cards.

Before the group discussion, students Pwr their own cards in an order for discussion- :

most important 1o least important.,

Student: gaﬂ\er in smal groups 10 share their cards.

Students vead the first quote on their cards to the group. As each student reads

his/her oyofa the other ents \respond T0 what was vead. The student who vead

the @xofe then has the last word about wm the %uyt\oTe was chosen.

Students follow in turn, each \feaAing their "'most i Por’ran’r ayofe first,  Then moving

on to the next oyofej ete.

Why use it?

Mz dm’regy encourages readevs 1o take an active stance dwing rea.ding. Save the

b Last Word Tor Me alows readers the (ﬁ?@\rmni’ry 1o constyuct their own Wre\rgre’raﬂons
and 1o compare them with other readers, it aPPeals 1o the brain's innafely social nature.

QA8 i
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What is it?

Share One-Get One is a quick Processing +ec|/miql/xe that works as a “brain duma' o get
lectures and other extended leamin? experiences into smaller chunks. Share One-Get One 4
can be done anyvvlnereb anyﬁme, as Tong as students have paper and a Pencil.

How does it work?

. Present the lessons or content as you normally would. When it's time o take a break

and have students process what has been Iresenfed, ask them to draw a griol of nine

go}gares bi@ enougln to cover at least half page of notebook paper.

2.1 any three squares of the matrix, ask students 1o record three different concepfs,
facts, ‘or <kils they vecal from the Presenmﬁon.

3. Now ask students to ge}r up from their seats and move around the yoom askmg
classmates fo fill in the remaining Squares with concepfs, focts, and skils that haven't

et been recorded on the matrix

4, Each classmate can add only one idea 1o another classmate's matvix, but students can
add ideas 1o as many classmates’ matvices that H/\ey wish.

5. The task is complete when six different classmates have filled all remaining Six. squares
with different concepts, facts, or skils. Then students may return o their seats. <

b. At this sfage you can decide 1o simply vestare what the students have done so far. )
However, it'S even more effective for students 1o write a coherent summary of the o
Presenmﬁon using information vecorded in their matvices. Have \our students put the
facts, concepfs, and <kills in logical order and 1o rewrite the Poinfs from each square
in sentence form.

Why use it?
Tlnisy manipulaﬁon of content and skills into a particular format is very effective because it
forces students 1o interact with the materials, noTJ'uer recovd it
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What is it?

Sentence stems, also known as sentence frames or sentence starters, are short,
inhroduﬁor? ﬁlf\mges 10 start a sentence. Tlne\/ can force a student 1o use academic
and/or confent vocabu!ary if U write it info the stem.

How does it workr

. As ol lan your lesson, write Z-3 sentence stems 1o use with the class. Put these
stems 5@mew ere the students can see them- board, grgeﬁed, handout, efc. You can
use stems JrlnrouglnomL the lesson and at the end 1o h !P students process their

|earni%

Z. Have ents prepare 1o tak. Give them time to think of the answer ﬂney are going
10 use. Tlne\/ may even need to write it down first,

3. Have students ghare. You can have students turn 1o their neiglnbor or Ayoup, or
devise a more elaborate slnaring sﬁm%eg\/, but af this Point students will share their
sentence, in its comp|e+e form, with their Paﬁnev(g)

Why use it?

STe?ns rovide a !aunclning ont for student thinking and speakjng. Students, especia!!x/
ElLLs, often have an idea Of the answer but do not know how 10 eXpress it with
academic |anguage, Unlke a fill in the blank that limits the clhoices that can be corveet in
that blank, the Stem should have several corvect answer choices. 9

Examp!eg

One way 10 disﬁnguisin desert from tundra is..

One of the causes of the American Revo|uﬁonary War is..
As a vesult of the Civil War, the South..

On the other hand, as a resutt of the Civil War, the North..
One reason the Midde East is in turmoll is..

One historical veason the Midde East is in turmoll is..

One recent reason the Middie East is in turmol is..

A benefit of a bicameral legislature is..

A Democmcy is different than a Republic becauce..

A Democmcy is similay 10 a Regublic because..

Republicans and Democrats agree on. but ﬂney disa@ree on ..
One effect of the grov\an of ‘mercantiliem is..
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What is it?

Sketeh to Streteh is a comprelnension sﬁrafegy which involves visualizing 0 passage of
text and intey reﬂng it ﬁqroggln dmwing. The sﬁmfegy encourases diverse Perspecﬁves
and fosters og?n discussion of various mferpremjrions. Sketeh-To-streteh is' first
infroduced, demonstrated, and oﬂzlied in a whole- roup sesaion. Students are then placed
in Qroups with similar instructional needs o practice the sﬁvm“eg ﬂnrougln teacher -ouided
small—group instyuction and student-run com;relnension centers. At the end of the thivd
session the class gaﬁners o reflect on how the visualizing sfmfegy can Ine|]9 them
understand texts.

How does it work?

. Beoin by modeling and ex] laining Sketeh to Stretch for students.

2. Affer reading or lisfenin#j to text, have students sketeh what the text means to
them.  Coution students That ﬂqey are not to draw an ilustyation of the text, but
vather ﬁney should visualN sketeh the meaning from the text.

Encoumge students to experimemL and assure them there are many ways 10
re]aresemL Personal meanings.

Have students write a few sentences below their ilustration that explains its meaning,
Have students gather in aroups of three to five.

Each person in the grou shares his or her sketeh, As the sketeh is dhared, all
other dgroup members gve their interpretation of the sketeh. Once everyone has
shared, the artist tels his or her int rpre*raﬁon,

Why use it?

It helps students appreciate and understand ﬂ/\ingg in the text or content that ﬁaey
miglmL not have noticed before. The sfmfeg alows students to create, represent and
share Personal meanings for a narrative or exposifory text; To summarize
underemndings Mroug sketehes.

S L ©»

8
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What is it?
This is a gmplnic organizer That lnelps students summarize informedtion.

How does it work? s

[ Students ac%uire information.  Their reading or use of other media should be directed
atr acqyirin information that lnegf them master a unit unders’randing. The siereg\/
works best when the content can be expressed as A harvarive.

2.  Students summarize using the gro hic organizer. The: COIMpOSe brief sentences that
‘tell the story' of the narvative. 7\%46 organizer Inelps il/vem COMpress the main ideas
of a long narvative info a few sentences.

3. Debriefing. Use the Oropnizer as an exit S“J?» 1o be gmded, have students check
their work with others, or foke samples from the class for discussion in a large
group format.

Why use it?

Suvaariza’rion is a “lnigln \/ield“ simfegy because it forces students 1o interact with
information vather than gim I\/ coaz:ng it. This is a ﬁerﬁao}r strate. y for social studies
because it can InelP students cift \fougln information to find the 19 ideas".

Examp|e=
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Somebody...

somewhere...

wanted. ..

but...

so they...

then...

and so...

SUMMARY:
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What is it?
A feyquain' is a simple three-lined poem about any su@ect Each line states somefwng
learned about the su@'ecf or fopic. There are no rlnymes or syllable Paﬁems.

How does it work?

. The lst line is of one word teling about the subject
Z. The Znd line is of one, Two or Three words mlém about the subject or Aescribing it.
3. The 3vd line is of one word expressing the wceeling or impression about that su@ect

Example:

The Topic
Two or Three Words about the ToPic
A Feeling or Synonym Related to the ToPic

Lincon
Smart Brave Fatriotic
Sacrifice .
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Think/Pair/Share is a coopemﬁve discssion shrafegy that may be used at any poWr in
the lesson.

How does it work?

. Think. The teacher Provokss students’ Jrlninbng with a oyesﬁon or romPJr. Students
Toke a few moments just to THINK about the oyes’rion Without resgomling.

2. Pair. using designate Parﬂ\era students PAIR up o tak about the ansier each
came up Wwith. ey cormpare their mental or written notes and idenfrFy the answers
Jrl/\ey think. are best, most convincing, or most unique.

3. Share. After shudents tak in Pairs for a few moments, the teacher calls for Pairg 0
SHARE their ‘rlainkmg with the Yest of the class. She can do this by 2pin around in
yound-robin fashion~or oalling on each 7LEwr. Often, the teacher or'a desagnafed
Inelper wil vyecord these responses on the board or on the overhead.

Why use it?

Talk?n forces thinking,  Think/Pair/Share structures the discussion and the process limits
off-tosk Jrlninbng and“behavior. Accounfabilify is bult in because students miist reporf 0
a partner and pairs must veport to the class. The process reduces rick because ?e’r
o ‘“hry out" their responses with a Parmer before "9oing public“ before the entire class

Examp|e=

Think:

Read the Efm.gm hin each section of the clnapfer hat describes the imFach colonialism
had on Africa.” In NoUr notes make a list of as many effects of colonialism you can
find.  Place a check by the three you think. had the most negaﬁve consequences and be
Prepared o tell wlny.

Pair:

Share Nour list with Nour Paﬁmer. Tok it over between vou and agree on the three \OU
want 10 share. Be gre ared 10 share with the class wlny Ol Think ﬂney had the most
negaﬁve consequences Tor Africa.

Share:

The teacher will cal on each pair yandom 1o share one of the three effects it selected
and exglam wlny. The process wil continue until there are no more to share. The class
will vote to select the Tinal Jrop three effects.

0
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This sﬁra’regy allows students to compare and contrast three ’roPics or concep’rs

How does it work?

| Select related Jropics o compare.

2. Ask guestions wmpa\ring and con’rms’ring the ’ropics. Be sure 1o Provide
exam%es for Nour studénts

Why use it?
Covzfare and contrast is one of Marzano's Higl/\ Yield Sfra’reg)ies. i alows students
10 i en’r'rfy rela’rionsl/\i]as between oomPlex ooncep’rs.

Example:
Create a Venn diagram that shows three uhiql#ﬁ powers of the Senate, three unigue
powers of the Houge of Represenm’rives, and ‘three powers that both houses shar'e.

%Oo”mple’re a Triple \Venn dia,gmm on Lslam, Judaism and le\ris’rianiw 10 ghow the
OWINof d
- gimilarities shared by al thiree religions
. aimilarities shared by two religions

. unioye characteristics of each religion
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Thsee Pt Review

Three Point Review allows students 1o work in small aroups 1o ve\rbally recall important
information from their reading. Students are Placed N gjroups of three. Two ents are
iven a checklist of the words or phrases that vepresent @or ideas and information in
e cMaPJre\r or section being studied. The third ent reviews the chapfer and tells the
ofﬁei two students in his group everyfhing he vemembers about chap’rer. The voles then

votate.

How does it work?

. Prepare materials. Creafe and coclay a checklist of the words or phrases that
represent m@or ideas and information in the chapter or section being studied.
2. Place students in groups of three and distribute materials. Have ents number
themseles I, Z, and 3" Give checklists 1o students | and Z.
3. Have two students quiz the third. Have student 3 tel the students | and 2 every’rwn@
he vemembers about” the chap’rer. (The third student does not have a checklst of he
key words or phrases) As student 3 vecalls information, students | and 2 check it
oft on their checklists. When student 3 can no |onger recall information, students |
and Z ask questions based on the ideas not checkeéd off their lists. As student 3 1
answers these cowec’rly, an X is Placed next 1o the word or 5Ebzase. The veview is !
finished when al words on the checklist are marked or when ent 3 can no Ionger }
answer questions.  Student 3 is diven those checklists and then knows what
information he is lacking and wihat information he needs 1o review.
4, Rotate student numbers and vepeat the quizzing with each section or cmPJrer
jrudieg. Distribute new checklists 10 the hew s%den’rs | and Z and have them folow
ep 3.

Why use it?

Thiz dm’regy allows teacher to direcﬂ\/ influence the content vreviewed for any subject.
By the Timé the students have finished the Three Point Review; Jrhey have encountéred
and discussed the material a varie’ry of times.
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A word gplash is a formally formed summarization experience that surrounds a collection
of key words or conoep‘rs chosen from a passoge or chapter that students are about
10 vead. This shrm“eg ives students a chance To velate the new words or concest 10
the main Topic of the reading.

How does it work?

[ Seleet seven o ten social studies vocabula\ry words and concepts associate with the
content. Be sure 1o include not only similay words that will indicate the subect of the

sﬁlecﬁon but also some of the words and Plnmses that seem commdicfor\/z 10 the

otheve.

Give each student a little time o think. about what the terms, People or thses have

in common.

Ack. students to form small groups or three 1o five (or \oU can assign them 1o
\roups). In their groups, the ents wil Puf the words or Pinmses in logical ordey.
ok each group 10 share their narvative or eﬁlar\aﬁon Ack students 1o list the

common elements Jrlney heard and list these elewents on the board or overhead.

Pass out the reading material or provide instruction for the new material. When the

lesson is complete, ask students to o back 1o the words splashed and work as a
Iroup 0 F|a the words in logical order that wil Provide A sumimary of the material
egjugf earned.

6. AsK students o create full sentences with the words and additional Pinmses or
Transitions. Ask the aroup o make sure their summary incorPomTes al ﬂ/\ey learned
and that it is aceurate, clear, and complete.

T Groups share their vendering of the information o the class. You may choose 1o
have the class vote on the Dest sumimary from the class.

Wlny use it?
Assess prior knowledoe Provide motivation for reading
Set a a|£ar purpose for reading
Decipiner vocabular
Allow for a variefy of modes of learnin
SuPPoH students in creaﬂng A sumimary of new leamin@
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What is i#?

A wriﬁng—fo—lea\m ghmfegy that allows students to use wriﬁng as a tool for thinking-to find out
what's iV their heads, record their thouahts/ideas, make connéctions, ﬁgwe out what's impov“rant
move their ’rlqinkmg around, or lqiglqligWr eir Jrl/\ougl/ﬁrs. Wriﬁng to learn is short, explomfory,
informal, unedited, and not assessed” as wriﬁng.

How does it work?

[ Form a grou of four. Each person has a Ia\;?e blank. piece of paper ready 10 use. Each
member puts their intials in the Upper left-han margin.

2. EXPLAIN the TWO RULES:
« Use all the time for wriﬁng.
« Dont fak when asngg.

3. WRitE FOR ONE MINUTE: Write Nour ’rl/\ougl/\’rs, reactions, oyegﬂriong, or feelinas about the
article or reflective ouxeshon. (You ma expand this with ’ropvc—spec‘rﬁc suggestions i needed.
Keep time not by exact minutes and seconds, but b walb‘ng and wafching kids write. When
most students have filed 1/4 of a 0ge, it is time to pass).

4. PASS the paper when asked 1o do s0. Then teacher veiterates instructions by sayingy

« READ all e entries on the page, and then WRITE for one minute. You can offer a

comment on any or all of the' above entries, ask ﬁu@d/‘ong, or raise a hew fo/p/‘a, /(@6/0 e
conversations 20n4/

« (You need 1o allow a little more time with each en’rry because kids will have more to vead

with each successive excl/\ange).

PASS at the signal,

REPEAT (4 times, total)

READ OVER: The paper Nou started and ended up with.

DISCUSS IN WRIHE-AROUND GROUPS: Continue the conversation out loud for about Z minutes.

SHARE HIGHLIGHTS OR KEY IDEAS WitH WHOLE CLASS: Now use kids' write-around ideas

To extend and deepen their thinking about the subect. Possible promp’rs: What was one lf\iglqliglq’r

of your written conversation? What was a Jropic at sparked INGIy discussion®  Was there

someJrl/\mg People disagreed about™

DEBRIEF: Discuss the process. How could we make it work better next time?
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L love WMM&'I/W and %&Wv’iby iefeay with teachers
You can find me on social media and Through N website.

www.pinterest.com/SSSuccess/

https://twitter.com/@SSSuccess1

https://www.facebook.com/SocialStudiesSuccess/

https://www.instagram.com
/social studies success/

¥ i

q www.SocialStudies

Success com
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For more than 25 vears, I have broqur my love of Social Studies 1o
MV purney inclides a variety of voles - classroom
Teachey, instructional coach, curviculum coovdinator, universi’ry Professor, and

ment Trainer. Workm@ with middle school students has
hligWrs of my career.

feachers and students.

rofessional develo
een one of the hi

After thirteen vears in the classroom teaching T and 81 arade
ws’rory, I transitioned into the role of an instructional coach at a hiah
us. This window into other teachers' classrooms motivated m
10 improve social studies instruction. L vealized how impor’ran’r
ers are in changing the woy students learn wg’rom.

sehool camp
inner callin
&yali’r\) Tea

M\/ nexct ereP was to central office. L
sevved a district 'of over 55,000 students
as a Social Studies Coordinator. l\/l\/ goal of
impyoving Social Studies instyuction
continued as I worked with over 600 K-.2
Social Studies teachers to i\mplememL
Transformative Social Studies education.

In mj cuwvent vole, L provide
rofessiond development consutin
sevvices and resources o Social gfudies
teachers. Research into best practices is
embedded into all of My resources. T want
every child To understand the imﬁormnce
of Social Studies in their life - and every
teacher 1o have the Tools 1o veach them.

You can veach me af
www.SocialStudiesSuccess1@gmail.com

Dawn
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