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Teaching Social Studies is about more than covering content—it is about helping students
think like historians, geographers, economists, political scientists, and informed citizens.
Developing those disciplinary habits of mind begins with purposeful reading. Reading in
Social Studies is unique because students analyze documents, interpret maps, evaluate
evidence, and compare multiple perspectives rather than simply recall facts.

Successful Social Studies readers do more than decode words. They question, analyze
evidence, make connections, evaluate perspectives, and construct meaning from historical
texts and sources.

Rather than presenting a collection of unrelated strategies, this manual organizes every
strategy around how students learn Social Studies—preparing for learning, engaging with
content, and processing understanding.

x/ Before Reading (Pre-Reading)

- Students activate prior knowledge, preview key concepts and vocabulary, and
7 N2 build the background knowledge needed to understand new learning. These
strategies spark curiosity, encourage questioning, and prepare students to
engage thoughtfully with content before they begin reading.

During Reading

Students actively engage with historical content by analyzing evidence,
making inferences, asking questions, and organizing information.

The During Reading section is organized into two parts:

Active Reading Strategies help students engage directly with text through
discussion, annotation, questioning, visual analysis, and comprehension.
Active Note Making helps students organize, compare, analyze, and
synthesize new learning through purposeful note making and graphic
organizers.

Together, these strategies help students construct meaning, organize their
thinking, and develop the disciplinary skills needed to think like historians.

After Reading (Processing)

Students communicate their understanding, evaluate ideas, explain
relationships, and apply their learning through discussion, writing, and
creative processing. These strategies extend thinking beyond the reading
and help students make meaningful connections to the content.

Using This Manual
For the best results:
V' Start with the Teacher Planning Guide to identify your instructional goal.
V' Use the Quick Start Guide to choose strategies that match your available
preparation time.

V' Select the strategy that best supports your content and your students'
learning needs.
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BEFORE READING

I need students to...

Activate prior knowledge

e Analogies e Four Corner Debate « Carousel
Brainstorming

Preview vocabulary
* Predict This ¢ Card Sort » Fast Facts

Build background knowledge

* Image Analysis ¢ Character Quotes = Artifact
Examination

Analyze images
+ Crop-lt  Image Analysis ¢ Picture Prediction

Generate curiosity

* Book Bits * Character Quotes « Artifact
Examination

Explore multiple perspectives
* Four Corner Debate = Character Quotes =
Primary Source Snapshot

ACTIVE NOTE MAKING

I need students to...

Compare and contrast ideas

* Double Bubble * Triple Venn Diagram  Janus Figure

Analyze cause and effect

¢ Cause & Effect e Fishbone Organizer * Problem-Solution

Sequence events

* Connections Across Time » Cartoon Capers # Problem-Solution

Organize information visually

* Mind Map = Doodle Notes = Sketch Motes

Summarize key ideas
* GIST » Somebody-Wanted-But-So-Then  Summarization Star

Analyze evidence

* QOpinion Proof * Image Analysis ® Sketch to Stretch

Evaluate decisions
 Decision Tree » Changing History

IR - A NG
/2=, Read collaboratively
Ry - WRAP - C-R-R
/| Monitor comprehension

* Think Aloud * Three-Minute Pauses * Text Coding

/> Annotate the text
A + Annolighting * Text Coding * SNOTS Notes
757 Ask meaningful questions
L— * Question Dice * Beat the Teacher * RAP-Q
/@%‘ Find the main idea
& Just One * Hashtag Notes = GIST
'=|  Summarize information
(Il § * GIST * C-R-R * Hashtag Notes

AFTER READING

I need students to...

Review learning
* Alpha Blocks * GIST » PickaCard * AnyCard

Reflect on learning

¢ Mosaic # Character Maps * Annotated Image

@  Discuss ideas

¢ Dialogue Detectives = Pick aCard * Any Card
Beyond the Frame

Apply learning creatively

* Pipe Cleaner Processing * Mosaic ¢ | Am Poem

Communicate understanding

» Elevator Speech * | Am Poem » Dialogue Detectives

.5~ Extend thinking

¢ Changing History * Beyond the Frame e

Annotated Image
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Grab & Go

Little or No Prep

~ ~
-~ ~

Ready Tomorrow

10-20 Minutes

(%] (%]

= ([a22]) =
Worth the Prep

1-2 Days Before Class

o) .
e PERFECT FOR:

0 Busy weeks

Bell ringers
(] g

@ Last-minute lessons

i

STRATEGIES

Think Aloud

WRAP

C-R-R

Three-Minute Pauses

Just One

GIST

Alpha Blocks

Pick a Card,
Any Card

HEEREmOeeQND

Elevator Speech

o) ;
O PERFECT FOR:

) Regular daily lessons
) Station activities

(V) Small-group instruction

()~ STRATEGIES

Text Coding

Annolighting

SNOTS Notes

Character Quotes

Fast Facts

Image Analysis

Fishbone Organizer

Mind Map

X P F ENDYD m DN

Character Maps

o) -
©) PERFECT FOR:

@ Unit launches
@ Collaborative learning

0 High-engagement days

F;Qﬂ STRATEGIES

Four Corner Debate
Carousel
Brainstorming
Predict This

Card Sort

Crop-It

Artifact Examination
Picture Prediction
Question Dice

Beat the Teacher
Pattern Puzzles

Mosaic

SESROIBORSQDO R

Pipe Cleaner Processing
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Before

Reading

Connect real-life situations to new learning.

Purpose

v Activate and assess prior knowledge

v Connect new concepts to students’
existing understanding

v Build readiness for new learning

In Action

Steps

1. Prepare a prompt
Create a relatable scenario that
mirrors the concept students will
learn.

Choose situations connected to
students’ lives (school, friendships,
rules, fairness, choices).

Middle School: fairness, rules,
friendships, school situations

High School: rights vs. safety,
justice, government decisions, real-
world trade-offs

2. Ask an open-ended question
Frame a question that encourages
students to think about the
situation and how they would
respond.

3. Students think and respond
Students write or discuss their
ideas, focusing on how they would
feel, react, or make decisions.

4. Share and discuss
Students share with a partner, then
discuss responses as a class.

5. Make the connection
Explicitly connect student
responses to the new content,
showing how the analogy relates to
the concept being studied.

Making the connection

Examples

Topic: Annexation of Texas

Analogy:

Your small school is thinking about merging
with a larger school. Some students think it
will bring more opportunities; Others worry
about losing identity. What would you
think?

Connection:

Debate over Texas joining the United
States.

Benefits

v Makes new concepts easier to
understand

v Encourages deeper thinking
v Improves long-term retention




ﬂmfwiwcﬁwl/ QW i

Agree or disagree—then read to find out.

Purpose In Action

v Activate prior knowledge
v Make informed predictions
v Uncover student thinking

Steps

1. Identify key concepts
Determine the most important ideas
students should learn from the text.

2. Anticipate student thinking
Consider what students may already
believe—or misunderstand—about the
topic.

3. Create statements —
Write 4—6 statements tied to those EXCIp les
key ideas. Use Agree/Disagree or
True/False format.

Agree or Disagree? E True or False?
Include statements that may challenge Ao e g s
or confirm student thinking. ey Wl e e =
4. Students respond (Before Reading) T | | [ (e [
& R i creae change.
Students mark their initial responses S et |1 a3 S v | e
Encourage discussion—but do not o e DA | e e (e
reveal answers.
5. Read with purpose B e i O
¥ . Cﬁ!f.l_W.jr 'éf‘-'--.‘."-_,_‘ 2 |
Students read to confirm, revise, or At S
challenge their thinking. S |
- = - | Sutsmant _ulo« afer
6. Revisit responses (After Reading) |01 (07 *

2 The LS. showdd try 5
wcpdmpreed |27 FIETF

48 detsicess | 7 agree [ bgree
were rests

Students update their answers.
Compare before/after thinking.
7. Discuss and reflect

2= |OTFIOT F | o |4 Rhem
| e

| | o

Guide a discussion about how thinking Benefits
changed and what new understanding
was gained. v Reveals misconceptions before reading |@

rdd

v Gives students a purpose for reading
v Encourages deeper thinking
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Take a position before you read.

Purpose In Action

v Analyze multiple perspectives
v Support claims with evidence and

reasoning e
The government should limit indi-
v Engage in structured academic vidual freedoms to keep people
safe,
discussion

Steps T)

1. Post signs in four corners of the room
Strongly Agree | Mildly Agree | Mildly
Disagree | Strongly Disagree

2. Present a statement connected to S
your content ‘ D';':Eg:{._,l
The statement should be broad and ' —
debatable.

Examples:

Affirmative action is no longer
necessary.

The Civil Rights Movement is over.

The government should take any action
to ensure public safety.

3. Students think and commit
Write their position and reasoning on a
card or paper. Move to the corner that

matches their opinion. Examples
4. Corner discussion (5-10 minutes)
Students discuss their reasoning with * The government should limit individual
others in their corner. One student freedoms to keep people safe.
records key ideas. » The United States should be the “police”
5. Share out of the world.
One student from each corner shares » The Constitution should change with the
the group’s thinking. times.
6. Written reflection N
Students write a short paragraph Benefits @
stating their position and supporting it .
. = v Increases student participation 5
with their strongest reasons. . :
i , v Encourages respectful discussion
Example stem: | strongly agree with the v ) , o
StAtEHicHt bSEaTISE.. Develops evidence-based reasoning 3
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Before

Reading

Organize and connect ideas before reading.

Purpose

v Categorize information
v Analyze relationships among concepts
v Make evidence-based generalizations

Steps

1. Set up the chart
Create a 2—-3 column chart using
categories from the upcoming reading
(ex: Union / Confederacy, Causes /
Effects, Regions).

2. Brainstorm prior knowledge
Students list words, phrases, or facts
they already know in each column.

3. Look for connections
Students choose one item from each
column that go together (same idea or

relationship).
They circle the items and draw lines to
connect them.

4. Explain the connection
Students write a sentence explaining
how the connected ideas are related.
Example: The Union had more
factories, while the Confederacy relied
on farming.

5. Repeat
Students create additional sets of
connections using different colors.

6. Read with a purpose
As students read, they look for
information that confirms, changes, or
adds to their connections.

In Action

Causes People/
| - Groups
' Stock Market | | Widespread Herbert

Crash Unemployment Hoover

| Bank Failures @ I Franklin D. J
| = Roosevelt

g N Homelessness | '
\(Dust Bowl) | A e > /|
Overproduction | | Business | Unemployed |
| of Goods Closures Workers !

Examples

* American Colonies: New England |
Middle | Southern

* American Revolution: Causes | Key
Events | Outcomes

* Great Depression: Causes | Effects |
Government Response

* |ndustrialization: Innovations |
Changes to Work | Effects on Society

* Cold War: U.S. Actions | Soviet Actions
| Global Impact

* Civil Rights Movement: Leaders |
Actions/Events | Results

* Republic of Texas: Leaders |
Challenges | Solutions

* Cattle Drives: Resources | Challenges
| Outcomes

* India: Geography | Religion | Culture

Benefits

v Helps students organize ideas
v Strengthens conceptual understanding
v Builds connections between concepts
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Use images to build understanding before reading.

Purpose

In Action

v Analyze visual evidence
v Develop observation skills
v Make evidence-based inferences

Steps

1. Select images
Choose a few strong images that
clearly represent key concepts from
the upcoming lesson (events, scenes,
or actions—not just portraits).

2. Observe closely
Ask students: What do you see?
Focus on details without
interpretation.

3. Infer meaning
Ask: What is happening?
Students use evidence from the
image to make inferences.

4. Connect to content
Ask: Why does this matter?
Guide students to connect the image
to the topic or “big idea.”

5. Build on learning
Students read, take notes, or discuss
to confirm, revise, or extend their
thinking.

Observe

What details stand out to you?

o L« What people, objects, or actions

| doyou see?

What is the setting (time/place clues)?

~ Infer

* What do you think is
happening in this image?

* What clues from the image
support your thinking?

* Why do you think this is
happening?

s What wiight heve happened
just before this moment?

* What might happen next?

Connect

1= ' e Whyis this important?
® Howw is this related to what we
are learming?

M = How does this connect

to something today?

Examples

U.S. History

* Dust Bowl migrants traveling west

» Little Rock Nine entering Central High
School

Texas History

+ The Alamo (battle or aftermath)

» Cattle drive on the Chisholm Trail

World History

* Industrial Revolution factory (child labor)

* Trench warfare in WWI

World Geography

* Ganges River (religious activity)

+ Amazon rainforest (deforestation scene)

Benefits

v Makes historical content more
engaging

v Promotes evidence-based thinking
v Improves comprehension

Before

Reading
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Build curiosity and preview key ideas before reading.

Before

Reading

Purpose

In Action

v Preview important concepts
v Generate predictions
v Prepare students to read with purpose

Steps

1. Select key excerpts
Choose important phrases or
sentences from the text. Reveal ideas,
but don’t give everything away

2. Create “book bits”

Write each excerpt on a strip of paper
(one per student)

3. Individual thinking
Students read their book bit and
consider:

What might this text be about?

4. Share aloud (no discussion)
Students move around the room and
read their book bit to others
(Listen only—no explaining or
discussing)

Optional structure:
* Two lines facing each other
* Read — rotate — repeat
5. Quick write

Students return to their seat and write:

* what they think the text is about
* what they predict or notice.
6. Discussion
Students share ideas and refine their
thinking.

Examples

Topic: The Great Depression

“Banks began to close across the
country.”

“People stood in long lines for food.”
“Many families lost their homes.”

“The stock market crashed suddenly.”
“President Roosevelt promised a ‘New
Deal.”

Benefits

v Sparks curiosity before reading
v Builds anticipation for new learning
v Increases reading engagement

et
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Before

Reading

vaf%

Start with their words—then read to learn more.

Purpose

In Action

v Analyze historical perspectives
v Infer character traits and beliefs
v Prepare students for historical inquiry

Steps

1. Select quotes
Choose quotes that reveal different
aspects of a historical figure's
personality, beliefs, or leadership.

2. Distribute quotes
Give each group a different quote.

3. Group analysis
Students read the quote and generate
words or phrases that describe the
person’s traits or perspective.

4. Share & justify thinking
Groups share their quote and explain
how it supports their ideas.
Teacher records traits and reveals all
quotes are from the same figure.

5. Develop a profile
Students write a short personality
profile using the class-generated traits
(4-5 sentences).
Optional sentence stem:

was the type of person who
. He/She also seemed to be
. Other traits included

His/Her words suggest that he/she
believed :

6. Read & refine understanding
Students read the text, then revise and
add to their profile using evidence.

Verionary
Patriot | Leader

Examples

Topic: Abraham Lincoln

* “A house divided against itself cannot
stand.”

* “Those who deny freedom to others deserve
it not for themselves.”

* “Government of the people, by the people,
for the people, shall not perish from the
earth.”

« “lam a slow walker, but | never walk back.”

Benefits

v Humanizes historical figures
v Builds historical empathy
v Strengthens historical thinking

Sedd
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Before

Reading

Build curiosity and preview key ideas before reading.

Purpose

v Categorize information
v Compare and classify concepts
v Identify relationships among ideas

In Action

Steps

1. Prepare the cards:
Create a set of cards with quotes,
images, or short statements related to
the upcoming topic.

2. Set the purpose:
Tell students they will sort the cards to
make predictions about what they will
be learning.

3. Sort the cards:
In pairs or small groups, students group
the cards into categories based on
patterns or similarities they notice.

4. Name the categories:
Students create labels for each group
and explain their reasoning.

5. Discuss & revise:
Groups share their categories and
adjust their thinking as they hear other
ideas.

6. Predict learning:
Students use their categories to predict
key ideas, themes, or topics in the
upcoming reading.

7. Connect to reading:
Transition to the text, asking students
to confirm or revise their predictions as
they read.

W
How can we group |-
these quotes?

Examples

Branches of Government

Cards: veto laws, declare war, interpret
laws, make laws, appoint judges

— Legislative / Executive / Judicial
Belief Systems

Cards: karma, Five Pillars, monotheism,
enlightenment, nirvana

— Hinduism / Islam / Christianity /
Buddhism

Benefits

v Helps students recognize patterns
v Builds connections between concepts
v Makes abstract concepts more concrete
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Use images to unlock vocabulary.

Purpose In Action

v Preview academic vocabulary
v Analyze visual clues
v Make evidence-based predictions

Steps

1. Prepare materials
Create a template that includes the
definitions of key vocabulary terms
from the lesson, with a space next to
each definition.
Provide a separate sheet with the
vocabulary terms paired with images
for students to cut out.

2. Distribute materials
Give each student (or pair) the
template and the cut-out
vocabulary/image sheet.

3. Predict & match
Students cut out the vocabulary
terms/images and use the visuals to T o sttt
infer meaning. —
They match each term/image to the
definition they believe fits best and
glue it in place.

4. Justify thinking
Students discuss their matches with
a partner, explaining how the image
helped them determine the meaning.

5. Debrief & confirm
Review answers as a class, clarify
definitions, and address
misconceptions.

Ji‘;’: Vcmbudatsy Prediction iclivdlyy
ME jnn ]

Benefits

v Builds confidence before reading
v Reduces vocabulary anxiety
v Improves reading comprehension

Bk s Snss B
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Before

Reading

Think like a historian.

Purpose

In Action

v Analyze primary sources
v Develop historical questions
v Investigate historical evidence

Steps

1. Choose Historical Quotes
Select 2-5 short primary source
quotes connected to your lesson.
Example: "The ballot is stronger than
the bullet." — Abraham Lincoln

2. Think Like a Historian
Without using the textbook or notes,
students examine each quote and
record: One inference (What can you
conclude?)
Example: Lincoln believed
disagreements should be resolved
through voting rather than violence.
One historical question (What do you
need to learn to better understand this
quote?) Example: How did Lincoln’s
actions reflect this belief?

3. Read for Evidence
Students read the lesson looking for
evidence that answers their questions
and either supports or challenges their
original inference.

4. Confirm or Revise
After reading, students return to each
quote. Using evidence from the text,
they confirm, revise, or expand their
original thinking.

& |

|
l 3 | i
| - s s, oo

Examples

Primary Source
Snapshot

rea Key

Benefits

v Promotes historical inquiry
v Strengthens sourcing skills
v Encourages evidence-based thinking

10
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Before

Reading

Start with your ideas—then build on others..

Purpose

In Action

v Activate prior knowledge

v Build on shared ideas

v Connect prior knowledge to new
concepts

Steps

1. Create text-based questions
Write questions connected to key
ideas, themes, or problems students
will encounter in the text.

2. Form groups
Divide students into small groups (5
or fewer) and assign each group a
starting station.

3. Set expectations
Give each group a marker (different
colors if possible) and a time limit
(2-3 minutes per station).

4. Rotate & respond
Groups brainstorm and record ideas
using what they already know or
predict about the topic.

When time is called, rotate clockwise
to the next question.

5. Continue rotations
Repeat until groups have visited
each station and built on others’
ideas.

6. Share & connect to reading
Groups select their top ideas to
share.

Use responses to preview key
concepts students will encounter in
the text.

Causes of the [:b
Great Depressmn?

Examples

Topic: Civil Rights Movement (Before

Reading)

* What does equality mean in a society?

* Why do people protest unfair laws?

* What are effective ways to create
change?

* How might laws and beliefs conflict?

* What challenges might leaders face when
pushing for change?

Benefits

v Involves every student
v Builds on classmates' ideas
v Creates momentum for learning

11




Before
7 " Reading

Analyze images to build background knowledge.

Purpose In Action

v Analyze visual evidence
v |dentify significant details
v Draw evidence-based conclusions

Steps

1. Prepare materials
Create a class set by duplicating the
crop-it tool onto cardstock. Laminate
for durability.
Cut out the L-shapes and discard the
center.
Choose one image that best
represents the topic. Print a class
set.
Choose questions from the handout
that suits the topic the best. _
2. Distribute materials Examples
Give each student the crop-it tool
and an image. SR 5. L. SO
3. Place students with a partner
4. Ask questions
Ask your preselected questions.
Have your students answer by using
their crop-it tool to show their
response to their partner.
5. Debrief
Review answers as a class. Have
one person from each pair come up
to the large image to show a detail
with their crop it tools.

‘Crop It Tool

Cut along the cotwad
ines 10 create @ frame.
(Déscard the center
Lo

Benefits

v Sharpens observation skills
v Improves attention to detail
V' Strengthens evidence-based thinking

i o ®

T
=it

St 5

=
[t
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See |t Before You Read It.

Purpose In Action

v Interpret visual evidence
v Corroborate images with text
v Infer historical context

Steps

1. Create Partner Groups
Place students in pairs. Give each pair
a bag containing historical images and
short primary source quotes connected
to the lesson.

2. Investigate the Images
Students spread out the images and
quotes on their desks. For each one,

they place a sticky note and record:

Images: descriptive words or phrases

about what they observe.

Quotes: a one-sentence summary of

the main idea.

3. Read for Evidence ) S;

As students read the lesson, they o landing

identify the paragraph that best £ ed

matches each image or quote. L

Students should use evidence from the

text to confirm or revise their original

observations. =y

4. Extend the Learning (Optional) e Ui Noctous * promises o stop

Leave the images and sticky notes on “I']!;‘d‘::; ad iE,

students' desks throughout the lesson. place anywhere in * supports peace

This activity transitions naturally into the world.” Rt

the Visual Summaries strategy found

in the During Reading section of this Benefits @

manual.
v Strengthens visual literacy
v Develops historical reasoning
v Encourages evidence-based thinking o

13
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Predict. Read. Confirm.

Before

Reading

Purpose

v Interpret visual clues
v Make evidence-based predictions
v lustify predictions with evidence

Steps

1. Select images and text
Choose 6-10 images that
represent important people,
events, places, objects, or ideas
from the reading.
Pull one matching sentence or
short excerpt for each image.
Choose text that clearly describes
what students will see in the
picture.

2. Prepare materials
Print one set of image cards and
matching sentence cards for each
pair.
Cut apart the cards and place
each set in a baggie or envelope.

3. Predict
Students match each image to the
sentence they think best fits.

4. Read and revise
Students read the text, then
confirm or revise their matches
using evidence from the reading.

In Action

Examples
History Government
*Historical people *Political cartoons
*Battles & events *Government
*Historical buildings
photographs *\oting
*Political cartoons *Courtrooms
*Artifacts *Campaigns
Geography Economics
*Maps *Factories
sLandforms *Businesses
*Satellite images *Products

*Climate graphs
*Population maps

*Graphs & charts
*Supply & demand

Benefits

v Creates purpose for reading
v Strengthens inferencing skills
v Increases reading engagement

14
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Use objects to unlock vocabulary.

Purpose
v Analyze historical artifacts RN
v Draw conclusions from artifacts sl  Artifact
: : : By Exploration
v Connect artifacts to historical context Bt do you see?

Steps

1. Prepare Artifact Sets
Place 3-6 artifacts (real or images) in a
bag or box related to the lesson. Choose
items that spark curiosity and support
key concepts.
Teacher Tip: Avoid artifacts related to
traumatic events or topics that require
significant historical context (e.g., the
Holocaust or slavery).

2. Introduce the Challenge
Tell students they will examine the
artifacts to predict what they will be
learning.

3. Observe & Discuss
In pairs or small groups, students
examine each artifact and discuss:
What do you see? What do you think?
What do you wonder?

4. Make Connections
Guide students with questions such as:
What might this have been used for?
What does it reveal about the past?
Students group related artifacts and
explain the connections they notice.

5. Predict the Learning
Students create a title for their artifact
collection and write a brief prediction .
describing what they think the upcoming Benefits
lesson will be about. v Makes history tangible and memorable

6. Share & Transition v Develops historical inquiry skills o
Groups share their predictions before

v Builds historical reasoning i
beginning the lesson or reading. 3

15
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Show them how to think, not just what to read.

Purpose In Action

v Analyze historical information while
reading

v Make evidence-based inferences

v Explain historical reasoning

(" This reminds me of...

Steps

1. Display the text
Project or show a short passage you
want to model.

2. Model your thinking
Read the passage out loud and pause
to share your thinking.
(Example: “This reminds me of...", “I'm
picturing...”, “This is important
because...")

3. Show your thinking
Highlight the text and jot quick notes Examples
or sketches in the margin to capture
your thoughts.

4. Students practice
Give students a new section of text.
Have them record their own Think
Alouds on paper or directly on the

text.
5. Share out More Casual

*“Whoa... that is...”

*“Wait... why did that happen?”
*“Ohhh, this is important because...”
*“|l don't get this part...”

More Formal

*“This reminds me of...”

*“| wonder why...”

*“This part is important because...”
*“I'm confused about..."”

Invite students to share their thinking
with a partner or the class.

Benefits
s s - ®
v Makes expert thinking visible 3
v Strengthens historical understanding
v Builds confidence with complex texts

16
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Whisper Read Alternating Paragraphs.

Purpose In Action

v Monitor comprehension collaboratively
v Interpret historical information
v Summarize key ideas

Steps

1. Partner students:
Pair students and assign each
partner a number (1 and 2).

2. Start the reading:
Student 1 whisper-reads the first
paragraph to their partner. g

3. Alternate reading: Examples
Student 2 whisper-reads the next
paragraph. Partners continue
alternating paragraphs until the
text is finished.

When to Use It
*  When introducing a new or
challenging text

4. Monitor & support: *  When you want all students actively
Circulate as students read to engaged in reading
support pacing and engagement. *  When working with longer passages
5. Debrief: that need structure

Bring the class back together to
discuss key ideas from the
reading.

Best Texts

» Textbook passages

* Primary or secondary sources
* Articles or informational texts

Benefits @
v Increases student engagement 3
v Strengthens oral communication
v Reinforces historical understanding —

17



C-K-K L

Cover-Read-Retell

Purpose In Action
v Summarize historical information Cover — Read — Repeat
v Explain ideas using evidence el
; . Read — Reader reads aloud
v Monitor comprehension Rl | ot verbell sumanectins
what they heard

The Dust Bowl made the
econamy worse by destroying

farms and causing ruin

Steps

1. Partner up
Assign students to pairs and label
them Partner 1 and Partner 2

2. Read aloud
Partner 1 reads a paragraph aloud
while Partner 2 covers the text.

3. Summarize A}
Partner 2 shares a verbal summary Exa mples

of what they heard.
(Uncover the text if needed for Teacher Launch (During Reading)
support.) *  “Partner 1, you will read the first

4. Switch roles paragraph aloud while Partner 2
Partners switch and repeat the covers the text.”
process with the next section. * “Partner 2, when your partner

5. Debrief finishes, summarize what you
Discuss key ideas as a class after heard—do not look at the text unless
reading. you need help.”

*  “Then switch roles and repeat with
the next paragraph.”

*  “Your goal is to listen carefully and
give a clear, accurate summary.”

Benefits

v Reinforces key historical concepts
v Improves recall of important ideas
v Strengthens academic communication

Ryt

e ey o
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Thaee-Wimle Pauses

During

Reading

Pause, process, and make meaning.

Purpose

v Summarize historical information
v Connect historical ideas
v Generate historical questions

Steps

1. Read in chunks
Have students read a section of text
for a set amount of time (about 3-5
minutes). Stop them, even if they are
not finished.

2. Pause & process (3 rounds)
Students work in groups of 3-5 and
move through three quick rounds.
(Each round is about 3 minutes, but
adjust timing as needed.)

Round 1 - Key ideas

Students summarize the most
important ideas from the text.
Round 2 - Connections
Students connect the text to prior
knowledge or experiences.
(Example: “This reminds me of...",
“This connects to...")

Round 3 - Questions

Students generate clarifying
questions.

(Example: “I'm confused about...",
“Why did this happen?”)

3. Debrief
Bring the class back together and
have groups share key ideas and
questions.

In Action

W .Th;ﬁg-ﬂirly*e_ Pauses

() Key Ideas
() Connections

(©) Questions

N

Examples

Key Ideas

*  “This section is mostly about..."”
¢  “The main ideais...”

*  “One important detail is..."
Connections

*  “This reminds me of..."

*  “This connects to...”

*  “This is similar to...”

Questions

*  “I'm confused about...”

*  “Why did this happen?”

* “| wonder what would happen if...”

Benefits

v Encourages reflective thinking
v Deepens historical understanding
v Strengthens classroom discussion
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Ted Coding el

Track Thinking with Symbols

Purpose In Action
. e
v Identify significant historical details (o7 ngk'Co&iwg_ﬂ.,l

4\ ¢a T know this.

| 5 This s not what L eapat
| = wrtomt.

| ¢ This is img

a pation.
| 2 Ihavweaqe
Iy confused.

v Monitor comprehension
v Analyze textual evidence

\
red. | (B

f

| T am real

Steps

1. Provide materials
Give students a passage and a Text
Coding card.
2. Set the focus
Choose 1-2 codes so students aren’t
overwhelmed.
(Example: ? = question,
»* = important)
1. Model the process
Read the first paragraph and
demonstrate how to mark the text. Examples
2. Read & code
Students read in pairs or groups and 0305 , OO,
pause to mark the text. # T&%&W
3. Discuss & compare
Students share and explain their

s stabinty
Over Py yhe o o
T Lty
ow i
3wyt O ———
el e
religion. and !

v I know this
X This is not what T ch(;cfcd

codes with a partner or group. W Ts s ipornt

4. Reflect (optional) ? T have a guestion about this
Students revisit codes to clarify 72 I am realy confused
confusion or identify key ideas. I This surprises me

O This is rew information

RR T have fo reread this section

Benefits

v Makes thinking visible
v Encourages purposeful reading
v Strengthens close reading skills

Bl s Snss ®
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During

Reading

flanelighliary

Highlight and explain what matters.

Purpose In Action

v Analyze textual evidence
v Identify significant historical details
v Support claims with evidence

This doesn’t
make sense to
me. How can

I
P

Qustialicn T:ffﬂ!;

those sweet
little animals
cause so Changed the
Sie much ecosystem?
p S damage? '| Howdoesa
A |~ rabbit do that?

1. Set a focus

L_Wow! | never

Use a prompt that targets a key idea.
(Example: ‘Annolight parts of the
text that show how conflict
developed between Britain and the
Colonies.”)

Highlight key information

Highlight only the most important
words or phrases that connect to the
prompt.

Annotate thinking

Add short notes in the margins
explaining why the text was
highlighted.

Check & share

Review annotations with a partner or
class to clarify thinking.

Teacher Tip: Glue the reading onto
larger paper (11x17 or chart paper) to
give students space for annotations and a
short summary.

thought that
a furry little
rabbit could
cause the
destruction
of so many
other
animals.

Examples

The Proclamation of 1763

They shared a ‘ Dhuring the French and Indian War, Britain and the
history and i_g'g_a_!.d__..; colonies fought side by side. However, when the war

ended, problems arose. Britain wanted to govern its 13
colonies and the territories gained in the war in a vniform
way. So, the British Parliament in London imposed new
laws and restrictions. Previously, the colondes had been
allowed to develop largely on their own. The British
govemnment simply let the colonists govern themselves
with kittle to no interference. The new laws that wese

They are used to
independen:

+—— Ideals of a free

b:fs ﬁ?:{izﬁ::he eolonists feel that thesr natural govarnimient.
-
Benefits

v Encourages evidence-based thinking

v Strengthens historical reasoning
v Improves source analysis
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GOTG Viees

During

Reading

Small Notes On The Side

Purpose

v Encourages active reading
v Organizes thinking while reading
v Reinforces historical understanding

Steps

1. Set the focus
Choose what students will track
(main idea, vocabulary, reactions,
new information, etc.).
(Example: ‘As you read, track causes
of the Texas Revolution.”)

2. Provide materials
Give students sticky notes for note-
taking.

3. Read & pause
Students read in short sections and
pause to jot quick notes.
(Example note: “Mexico ended
immigration — upset settlers”)

4. Stick & organize
Place notes next to the part of the
text they connect to.
(Example notes on one page: “taxes
increased,” “Santa Anna gains
power,” “tension growing”)

5. Summarize
Use the notes to write a final
summary of the reading.
(Example: “Several political and
economic tensions between Texas
settlers and Mexico led to the Texas
Revolution.”)

In Action

Examples

Ideas for Sticky Notes
* Main idea of a paragraph

* New information they learned
* Key vocabulary (with a quick definition)
» Cause and effect relationships

* Important people, events, or dates

* Questions they have while reading
* Reactions or opinions about the content
* Connections to previous learning

* Predictions about what will happen next

* Confusing parts of the text

Benefits

v Encourages active reading
v Improves organization of ideas
v Reinforces historical understanding

22
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During

Reading

Summairize in just a few words.

Purpose

v Determine the central idea
v Summarize historical information
v Distinguish significant details

Steps

1. Select the Reading
Choose a passage that can be divided
into short sections. Model one example
hashtag before students begin.

2. Read a Section
Students read one paragraph or short
section at a time.

3. ldentify the Big Idea
Students decide what the section is
mostly about.

4. Create a Hashtag
Write a short hashtag (1-4 words) that
captures the main idea.

5. Share & Discuss
Partners compare hashtags and explain
their thinking using evidence from the
text.

6. Summarize
After reading, students use their
hashtags to orally or briefly summarize
the text.

In Action

Mohandas Gandhi believed that people I
should speak up for what is right, even when

it is unpopular. He led India’s fight for
independence from British rule through
nonviolent protest. Gandhi encouraged
people to be the change they wanted to see
by living with honesty, simplicity, and respect

for all people.
T'd say T was thinking
#LeadByExample #BeTheChange

Examples

E’I '
W ?\\?}"‘\' Transcendentalism

The Reform Movement did not just stop at religion and reform, It impacted the art,
massic, ansd Beratune of the time, Inspined by natune and the idea that you could change
your o life, Transcendentaliem was barn, This wis 3n ides whars peopte helleved that
they should transcend, o g0 beyond, logical thinking to resch true understanding of the
waorkd

T 4 ackded to the reform

wging people to question sodiety’s
rules and instititions. Authors like Menry David Thoreau changed their fves to reflect this
et yystem. TRoresy oven moved away from society 1o live in the woods for over two
vears. hs he meditated on the measning of ife, e wrote a book “Waklen: cr Life in the
Wioods®, that insplred many others. His belief i quedtioning sockety dnd government sven
led hin te b jadled when he refused b pay taues to protest the Mexiean-Americin Wae. His
act of civil disobsedience inspired many others.

Transcendentalism focused on individualism, nature, sell-reiance, and the
traevpcandence of the material world. Key characteristics. of transcendentalivm included.

id, indhiduals

source of inspiration and believed that by comnecting with the naturat
k.

could connect with religion.

3. Self-Relisnce: Transcondentalists emphasired self-reliance and self-discovery. They
encouraged individusts 1o soek their cwn truths, make independent decisions, and net rely

X i 1 4 -2y VoW
on established instizutions or traditions, FrulULELT il
! #FIVECOTHE

Benefits

v Encourages concise thinking
v Improves summarizing skills
v Reinforces key historical concepts

23
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Just One LEL

One sentence that matters most

Purpose In Action

v Identify the central idea
v Evaluate the importance of evidence
v Justify conclusions with evidence

Steps

1. Select the Reading
Choose a short passage (about one
page) that has a clear central idea and
several important supporting details.
2. Read with Purpose
Students read, looking for the one
sentence they believe best captures
the main idea.
3. Select & Highlight
Students highlight their chosen

sentence.

4. Defend Their Choice Examples
Students explain why their sentence is Teacher Launch
the most important, using evidence »  “As you read, your goal is to find
from the text. just one sentence that best

5. Share & Discuss represents the main idea.”
Students compare their choices with a *  “You may reread the text, but you
partner or the class and discuss can only choose one.”
similarities and differences. «  “Be ready to explain why your

sentence is the most important.”

Benefits

v Focuses attention on essential ideas
v Develops historical reasoning
v Encourages thoughtful discussion

S
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During

Reading

Read, Ask, Paraphrase, Question

Purpose

v Generate historical questions
v Paraphrase historical information
v Connect ideas across the text

Steps

1. Read
Read a short section of text (one
paragraph at a time).

2. Ask
Identify the main idea by asking,
“What is this mostly about?”
(Example: This paragraph explains
how geography influenced life in
ancient Egypt.)

3. Put in your own words
Paraphrase the main idea using your
own words.

(Example: The Nile River helped
Egyptians farm, travel, and survive in
the desert.)

4. Question
Write a question and answer based
on your paraphrase.

(Example: How did the Nile River
support Egyptian life? — It provided
water, transportation, and fertile
land.)

5. Connect (as you continue)
Compare your questions and
answers across sections to see how
ideas build.

(Example: One section explains
geography, and the next shows how
it shaped culture and religion.)

In Action

Put in
your own
words

Question

—
| How did the Nile |
River support |

] ;' { Egyptian life? L
B |1 0 1t provided ;
N L water, ransportation. |
| L fertila |
e

Examples

Paraphrase:

The Nile River was essential to Egyptian
life.

Question:

Why was the Nile River important?
Answer:

It supported farming, travel, and survival.
Connection:

Geography — Daily Life — Culture

Benefits

v Strengthens comprehension
v Encourages historical inquiry
v Improves academic discussion
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Dueslion Pice Reacing

Read, Roll, Question

Purpose In Action

v Generate historical questions
v Analyze historical information
v Support discussion with evidence

What was the
main cause of the
conflict?

Steps

1. Read Together
Students read a short passage with a
partner or small group.

2. Roll the Dice
After reading a section, one student
rolls two dice.

3. Create the Question
Using the Question Dice Guide, the
student matches each die to a question
stem and combines the two prompts to

create a question about the reading. Examples
Example: Roll a 2 and a 6 — What +
was/were — What was the main cause 0 lt"%-%"“*@*’“‘ Ahotigomeg <
. Directions: Roll the dice and create gquestions Who could have
of the conflict? by combiring each die inflencad this
4. Discuss the Answer (<] Who (=] had event the most?
Group members answer the question [J What [ did What + did —
using evidence from the text. ] Where B couild What 'did the
5. Switch & Repeat & when & vould colonists do to
Students read the next section. A protest the taxes?
different student rolls the dice, creates td Why . should Where:+ WOUId._)
a new question, and leads the £ How/ Which [ was/ Wher.e would this
. . were conflict have the
discussion. greatest impact?
LE.-I-.-S
Benefits ®
v Encourages inquiry .
v Develops higher-order thinking _
v Promotes evidence-based discussion
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Gea the Teaches

During

Reading

Stump the teacher with your questions.

Purpose

v Generate rigorous historical questions
v Evaluate historical evidence
v Justify answers with evidence

Steps

1. Read & create questions
Students read the text and work in
pairs/groups to write questions they
think will challenge the teacher.

2. Teacher prepares
Read the same text and create your
own questions for students.

3. Get ready to play
Choose a recorder to track questions
and answers.

4. Take turns asking
Groups take turns asking the teacher
questions.
If students stump the teacher —
students earn a point
If the teacher answers correctly —
teacher earns a point

5. Teacher asks back
After answering correctly, the teacher
asks a group a question.
If students miss it — teacher earns a
point

6. Keep the game going
Teams must answer correctly before
asking another question.

27

In Action

Beat the Teacher

Students: 3 : _Teacher i

What caused
the Dust Bowl?

Who created
the New Deal?

Examples

Teacher Launch (During Reading)
“Today, your goal is to beat me. As you
read, create questions you think | won't
be able to answer. The better your
questions, the better your chances of
winning.”

“Your questions should make me think—
avoid simple recall. Focus on why, how,
and connections in the text.”

“When we're done reading, we'll play. If
you stump me, your team earns a point. If
| answer correctly, | earn a point—and
then | get to ask you a question.”

“Be ready—you can’t ask a question
unless you can also answer one.”

Benefits

v Motivates close reading
v Encourages historical curiosity
v Builds academic confidence
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Organize ideas to understand the fext.

Purpose In Action

v Sequence historical events
v Analyze relationships among events
v Organize historical information

Steps

1. Select a text
Choose a passage for students to
read.

2. Create cards
Write 8-10 key ideas (or quotes)
from the text on separate cards.

3. Shuffle & distribute
Place cards in envelopes and give
them to students.

4. Read & organize
Students read and arrange the cards
in the correct order.
(They may revise their order as they =
reread.) \"

5. Extend thinking (optional) '
Students can create a timeline,
sequence chart, or Venn diagram.

%
reds X
L\ \mv"‘“"_" \

Benefits

v Strengthens chronological thinking
v Reinforces cause-and-effect

relationships
v Improves historical understanding

28



(ardoot Capers

During

Reading

Turn reading intfo cartoons

Purpose

In Action

v Sequence historical events

v/ Summarize historical information
v Represent historical understanding
visually

Steps

1. Choose a topic
Select a text for students to read in
short sections.

2. Prep materials
Give each student at least six index
cards.

3. Read & draw
After each short reading, students
draw a quick cartoon that
summarizes the main idea.

4. Repeat the process
Continue for multiple sections until
students have several cartoons.

5. Sequence the story
Shuffle the cards and have students
put them back in the correct order
of events.

29

Boston Tea Party

In December 1773, angered
by new taxes on tea, a group
of colonists disguised
themselves as Native Americ-
cans and boarded British ship
il Boston Harbor. They
dumped 352 chests of tea
into the water to protest the

Benefits

v Makes learning memorable
v Supports visual learners ®
v Reinforces historical understanding :




During

Reading

Color Your Thinking. Find the Evidence.

Purpose

v Analyze textual evidence
v Categorize historical information
v Support claims with evidence

Steps

1. Create guiding questions
Prepare 3 questions or create 3
categories (i.e. economic, political,
social) for each section of the
reading.

2. Choose colors
Students select three different
colored pencils or highlighters.

Each question is assigned one of
their colors.

3. Read the section
Students read one section of the
text at a time.

4. Match the evidence
When students find the answer to
a question, they highlight,
underline, or color the evidence
using the same color as the
question.

5. Discuss with partner
Partners compare the evidence
they selected and explain their
thinking.

30

In Action

Examples

L)
‘(nﬂ&,\b‘ Guided Reading Questions

MMRATARTENS

Benefits

v Organizes evidence visually
v Strengthens analytical thinking
v Encourages purposeful reading




Visuad Gummasy

Pictures Tell the Story.

Purpose

v Analyze visual and textual evidence
v Connect historical evidence
v Summarize historical information

Steps

1. Prepare the visuals
The teacher selects 9-12 images,
maps, political cartoons, photographs,
quotes, or primary source documents
that represent important ideas from the
reading.
Create one set for each pair of
students.

2. Analyze the visuals
Working with a partner, students
spread out the images and place a
sticky note on each one.
They write a brief summary describing
what they see or what they think the
image or document represents.

3. Read the text
Students receive the reading and
number each paragraph.

4. Match the evidence
As students read, they place each
annotated image or document beside
the paragraph they believe it best
represents.
Some paragraphs may have multiple
visuals, while others may have none.

5. Discuss and justify
Partners explain why they matched
each visual to a specific paragraph
using evidence from the reading.

31

During

Reading

In Action

Examples

U.S. History: Photographs, maps,
political cartoons, primary sources
World History: Artwork, maps,
artifacts, primary sources

Texas History: Maps, photographs,
artifacts, primary sources
Government: Diagrams, political
cartoons, constitutional documents
Economics: Graphs, charts,
infographics, political cartoons

Benefits

v Strengthens visual literacy
v Reinforces historical understanding
v Encourages evidence-based reasoning
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Sequencing

Categorization

Gosial Gludics Gill

Cause / Effect

* Why something happened
* What happened because of it
* How one event caused another

Clue Words: cause, effect, led to,
resulted in, because, why did/was, how
did, impact, turning point, which factor,
significant, purpose, contributed to

Then, Next,
After that,
Thirdly, Result

Sequencing
* Puts events in the correct order
+ Tells what happened first, next, or last

Clue Words: first, next, then, after,
before, during, order, sequence,
timeline

Connections Across Time
* How ideas or events changed over time
* How something from the past affects
the future

Clue Words: influenced, over time, long-
term, later, impact on, continued,
changed, shows how

Difference  Similarity Difference

Compare/Contrast

* How things are similar or different
* Looks at two or more ideas or events

Clue Words: compare, contrast, similar,
different, both, whereas, however

Category

Categorization
* Groups, people, or ideas into right
group or time period
* Where something belongs

Clue Words: which era, which group,
best fits, correctly replaces, title of the
list, classified as, completes

-
Tioe Spposss ®
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Gotial Gludies Ghills

Main ldea

* What is this mostly about?

Clue Words: main idea, best describes,
overall

Text Dependent

Evidence Based

Summarization
* Which choice best sums it up?

Clue Words: best summarizes, summary

What the evidence tells me What | already know

My Inference/Conclusion

Drawing Conclusions

* Use clues & facts to figure it out
* Answer not directly stated

Clue Words: based on this, what can be
concluded, supports, best supported

Generalization
or
Prediction

Making Predictions
* Use information to decide what most
likely happens next

Clue Words: most likely, would probably,
what will happen next

Point of View/Perspective
* What do they believe? Their opinion?

Clue Words point of view, perspective,
would most likely say, believed,
supported, opposed

What the evidence tells me What | already know

My Inference/Conclusion

Inferencing
+ Text suggests but doesn't say
* Read between the lines

Clue Words implies, suggests, indicates,
inferred




lhen
Next,
After
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(ardoot Capers

Purpose

v Sequence historical events
v Summarize historical information

Steps

Read a short section of text.

After each section, draw a simple cartoon to show the main idea.

Repeat for several sections.

Sequence the cartoons in order and add brief captions to summarize the learning.

o 0N =

Example

2t

Sueed e S
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Conteclions Hosess Time

Purpose

v Analyze continuity and change over time
v Explain historical relationships

Steps

|dentify a central event or idea.

Have students read to identify earlier events that connect to it.

Record each event and describe how it contributes to the central event.
Discuss how multiple events across time influence the outcome.

o 0N =

Example

Earlier
Event

Magna Carta

Connecting
Event

Fundamental Orders
Earlier of Connecticut

Event

English Bill
of Rights

33
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Purpose

v Analyze cause-and-effect relationships
v Support conclusions with evidence

Examples

1. Single Chain

l Cause |————py Effect

Best used when:

Teaching a direct relationship between one cause and one outcome.

2. Multi-Cause — One Effect

Cause 1

Cause 2 }—P Effect

Cause 3

i

Best used when:

An event has multiple contributing factors.

3. Central Event Web 4. Cause & Effect T-Chart

—. ==
:]—; Event |—b:] Q Effect 2
e

Best used when: Best used when:

An event has multiple cause/effect pairs. A single event leads to several outcomes.

4. Cause & Effect T-Chart 6. Chain Reaction
| Causes Effect | I Cause H Effect HNW CauseH 0::2:412
‘ ‘ 2
Best used when: Best used when: ?
Students are pulling multiple Events build in a chain, where each —:
cause/effect pairs. effect becomes a new cause. “_';
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Purpose

v Evaluate historical problems and solutions
v Explain historical outcomes

Steps

|dentify a central problem.

Have students read to find or generate solutions.

Pause to add ideas.

|dentify results and connect outcomes back to the problem.

P wWNn =

Example

American Settlers in Texas
Problem were unhappy with the
Mexican government.
(
« Meet with other
settlers
» Write letters of
v { protest
Solution . .
« Avoid following
the new laws
\.
When these
steps have been
taken, what War
happens next?

w
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Double [Gublle

Purpose

v Compare historical people, events, and ideas
v Analyze similarities and differences

Steps

|dentify two topics to compare.

Have students read to find similarities and differences.
Record similarities in the center bubbles.

Record differences on the outer sides for each topic.

o 0N =

Example

Differences Similarities
[ us. [ Founding
\ Fathers |

/I“ta r;'\\ lf__;f \_\\:I ’/./_,-- - - _.\\\: f.-"”/
_f/ﬁllleader *—: George \ / u.s. '_J Thomas
@: Washington

Rev.

.

/./ A . — -
/ ++ \-.\ : C
/[ Strong | / Shaped \

\NATIONAL | | early U.S. |

] /'_/_.--' -.'-"H\\
\  / Author \
| /Declaration *I

@: . Jefferson ™ ofindep. |

Differences

us. |
\ President /

T
++ N

I,.r"/ Strong
| STATES |
rights
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Purpose

v Compare multiple historical concepts
v Analyze relationships among ideas

Steps

|dentify three related topics to compare.

Have students read to find similarities and differences.
Record similarities shared by all three in the center.

Record similarities shared by two in the overlapping sections.
Record unique characteristics on the outer sections.

O W P

Example

Executive Branch LEGISLATIVE BRANCH

*Make laws
together
Manage
spending

*Enforces laws
e eads
military

*Makes laws
*Declares war

Part of U.S.
government
*Use checks and

judges/ review review laws
actions «Confirm

judge
*Interprets laws
*Declares laws unconstitutional

Judicial Branch

37



Skills

Main Idea




sl

Purpose

v Determine the central idea
v/ Summarize historical information

Steps

1. Students read the text and jot down key words or ideas as they go.
2. Students work with a partner to determine the main idea of the text.
3. Students use their notes or memory to write a summary in 20 words.

Example

-.I 'E_ttacks_d ‘ | :z::og II_

_j imowhsr.s—_ :_wrscki;& :|_ ShiP_Sllﬁ
llrand : [ Rilling ., people | | | |
f_.madg_il [L the US| | finally
. | | =)

V_'Vhic!'lfll

|
join | | World | | War |
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Gomelyedy U Jantled...

Purpose

v Explain historical conflict and resolution
v Sequence historical events

Steps

1. As students read, identify the “Somebody” (main person or group).
2. Determine what they “Wanted.”
3. Note the problem or conflict (“But”).
4. Explain how it was resolved (“So"”) and what happened next (“Then”).
5. Use the organizer to write brief sentences that summarize the text.
Example
5%@0«@ Waniled. ..
Texans (settlers in Texas)
Somebody...
comewnere. | 1€Xas (part of Mexico)
i More rights & self-government
The Mexican government limited
but.. rights and increased control
Rebelled and fought battles against
satnev. | Mexico
Texas won Independence after the
then... Battle of San Jacinto
Texas became its own country
and so... (the Republic of Texas)
MMAR
=Y Te;m\{s wanted more freedom from Mexico, but strict
rules led them to fight for independence, and they
created the Republic of Texas.
e et

39
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Purpose

V' Identify significant historical details
v Identify key historical details

Steps

Create a star with prompts for who, what, when, where, and why.
As students read, record answers for each point of the star.
Keep responses brief (1-3 words or short phrases).

Use the completed star to build a summary of the topic.

nalt o

Example

5 words WHY DID IT HAPPEN? 2 words WHAT HAPPENED?,
Railroads created Cattle drives
demand for pbeef

3 words
words WHO WAS
INVOLVED?
cowboys,
cattle

ranchers
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Purpose

v Analyze supporting evidence
v Explain historical relationships

Steps

1. Write the topic or event at the fish head.
2. As you read, record details on each “bone” (Who, What, When, Where, Why).
3. Use your notes to explain the full story of the event.

Example

QW

4%

iy
%%\
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Purpose

v Organize historical concepts
v Connect historical ideas

Steps

QY Ou s o=

Place the main idea in the center of the page (landscape works best).

As students read, add key ideas as branches and details off each branch.
Use lines, arrows, colors, or symbols to show relationships.

Write short phrases—capital letters can help highlight key ideas.

Work quickly and add ideas as they come—don’t overthink.

Leave space to continue adding and revising the map over time.

Example

positioning E’

British Control

)
A (  American

/ :’ Proclamation of 1763 )

'
(= No representation? Revolution _

Boston Tea Party

42
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Deole Veles

Purpose

v Ildentify significant historical concepts
v Represent historical understanding visually

Steps

Prepare Doodle Notes™ with visuals and note spaces.
Include graphics, symbols, or shapes to represent key ideas.
Have students write, label, and sketch as they learn.

Wrap up with a task (highlight, color-code, identify key ideas).

nadl ol o

Example

_ The Life and Legacy of Andrew Jackson

phrssen . I '
= J—— “_“D“"' N [ T s
 (INDIAY . 1830 ; S

A il | ;

" T — ,
Government M_“r:fsgn,n,,_,mj,m‘ | Lt 5 acss abont the
I'I Dievcribe the goverament of Cansds g "
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Gkeloh Vlles

Purpose

v Organize historical evidence visually
v Communicate historical understanding

Steps

1. As students read or listen, record key ideas using a mix of words and simple
sketches.

2. Use symbols, arrows, boxes, and color to organize information.
3. Focus on key ideas—not full sentences.
4. Practice on smaller topics, then build toward independent use.
Example
ol slovery
T e eI what are Where Can |
ot varoers ELTEC o Kok learn more?

- «‘ \NG'( “-
. **O“iu::::,, cead O _‘f’;’gn (ﬁﬂf} notes that areg 1
E : s
Z P::,-_»,r__o(d ey ld‘:.[i\/\/\/ ; \{ l SUAI—

\(601(9 ik qﬂ% andl pnrases to @ @g‘;};\ =
5\}\9\’, : W corﬁ\lvgg M SANH\I G ) 5(@%:‘3;

W sketch notes make

- | @scetcn notes tell a
7 @ Sketch notes W
D : AP &
,( ave SHOE 4

W\ '
\0'{‘\-‘)
\\ and o tne o\ ol
%& PRACTICE
cé QEACTICE . . .
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Generalization
or
Prediction

What | already know




Opistion Psoot

Purpose

v Support claims with evidence
v Justify historical conclusions

Steps

Set up two columns: Opinion and Proof.

As students read, record an opinion in the left column.

Add evidence from the text in the right column to support the opinion.
Use the chart notes to explain thinking, write, or prepare for discussion.

il o

Example

Opinion Proof

Abraham Lincoln |* Lincoln led the country through the
was the greatest Givil War .
president of the | ¢ Lincoln made great speeches.

United States.

Opinion Proof

The U.S. should | ¢ It helped end WWII quicRly.

have dropped the | * Japan surrendered soon after the

atomic bomb. bombs were dropped.

« [t avoided 4 long and deadly invasion
of Japan.
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Jawtus 37?%%

Purpose

v Analyze multiple perspectives
v Compare historical viewpoints

Steps

Introduce the idea of two perspectives (Janus figure).

As students read, identify and record different points of view.

Add words, phrases, or symbols to represent each perspective.

Use the completed figure to compare ideas and understand multiple viewpoints.

2l

Example

" Benefits

* Loss of
traditions

* New ideas
spread

* New foods and e Cultural conflicts

traditions

* Unequal power
between groups

® Cultures connect and

46
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Jmage hnalysis

Purpose

v Interpret visual evidence
v Draw evidence-based conclusions

Steps

Select images that clearly represent key content.

As students observe, record what they see (details).

Infer what is happening using evidence from the image.

Record how the image connects to the lesson or text.

Add new details and revise notes as students continue reading.

nbhwn =

Example

JW %m@ﬂge JW ﬁvm@(seg

Directions: Examine the picturs to answer the following gusstions. Directions: After c leting the phofto analysis. read about the picture. Find at
least & detais in the text are aiso in the pictures. Put a x :ﬁs new
Step One detais CI%ou discovered after readng. When Egu are finished, ahswer the
questidns.
Pl the Ffzawm.L%&mg‘m?awmem
Y ems. Next, dvids 0 5 e e ca T —
(I-} parts) end Stuck) sech section 16 866 Whal {351%1 Visiche, I‘rft.:;ld:es; useéd trenches for 2. Grenades were common wedpons
pre Gl
uaatmmmwlompeap& DQ]BC ts. and acthvitiss inthe
photograph.
People Opjects Activities
ke L Mg 1 franon 3. Fighting was close and dangerous | 4. Soldiers stayed low to avoid being
oldle
arenade throwing grenade S
2 men in
unifarm
dirt trench preparing for attack
1 soldier
throwing 5. Mud and rough terrain made &. Many soldiers were young and in
WeApOnS staying low movement hard danger
Step Two

Basad on what have cbserved goove, Iist three things You might Infer
prolopgh. I What caN You learn jUst by looking at the pictures?
stack Soldiers were fighting in close combat and using trenches for protection
2. How do the pictures help you with the reading?
They show what trench warfare looRed like and help me understand the
danger

What questions does this photograph raise in your mind? 3. ine that you couid this scene. What wolkd you hear? What would
*What battie is this from? You smiel? What eise might you see?

o dangerous was trench warfare? I would hear explosions and shouting 1 might smell smoRe and dirt I would
ons were commonly used?

uid You find answers 1o them?

see chaos and soldiers moving quickly

Questions

— PO |

ol Sdied s ®
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Gkelich (o Glaelch

Purpose

v Interpret historical ideas
v Draw conclusions from evidence

Steps

Model how to sketch meaning from a text.

Add a brief written explanation of the sketch.

2l

As students read, create a sketch that represents the meaning (not just the events).

Share and discuss interpretations with a small group.

Example

k3

A blot on humankind

48
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Decision Toee

Purpose

v’ Evaluate historical decisions
v Justify decisions with evidence

Steps

1. Identify a decision or problem from the text.
2. Record possible options in the trunk of the tree.
3. List pros and cons for each option on the branches.
4. Use the information to make and justify a decision.
Example
ﬁ Should the Alamo be abandoned? K
Stay and Fight |"* Retreat . | Wit for Reirforcements
1. Shows bravery Ny 1. Saves lives e 1. More support
2. Inspires Texans 2. Regroup forces |2 Stronger defense
3. Slows Mexican army 3. Fight later 3. Better chance
(6N "
- B
Negative Negative Negative
1. Outnumbered ‘ 1. Lose the Alamo 1. Help may not come
2. High risk of death 2. Seen as weak 2. Time running out
3. Limited supplies 3. Hurts morale 3. Enemy grows stronger

Results of Decision:

* Stayed and fought
s Alamo fell

* Inspired Texas victory
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Chauging Hislery

Purpose

v Evaluate historical significance
v Predict historical outcomes

Steps

i Ay

As students read, identify key events.
Select one event to change.
Predict how the outcome would be different.

Explain how this

change would impact future events.

Example

@) Whatif..?
v

ORIGINAL EVENT CHANGE
(What actually happened?) (What is different?)
\, /
\ 4 v
CAUSE HISTORICAL EFFECTS )
{Why would this change happen?) / (What would happen next?)

1
2.
" 3.

-

Example (modeled for students):

What if slavery had never been allowed in the United States?

ORIGINAL EVENT: Slavery existed in the early United States.

CHANGE: Slavery is outlawed in the Declaration of
Independence.
CAUSE: Leaders decide slavery goes against freedom.

HISTORICAL EFFECTS: 1. Southern economy develops differently
2. Civil War may not happen
3. African American rights come earlier
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Alpha hlck

Summarize learning from A o Z.

Purpose In Action
v Synthesize historical understanding 4@&@’5@«}5
v/ Communicate historical conclusions
v Use academic vocabulary accurately Topic:  Great Depression..
C D

| Apple
| sellers

Pust E
| Bawl |
-

1S

Steps

1. Set up the organizer
Provide students with an Alpha Blocks
template or have them create one.
Choose a topic, big idea, or theme
connected to the reading.

2. Individual or pairs — complete A-Z

paper
Students complete as many letters as
they can by recording words, phrases,
and/or simple illustrations connected
to the reading. .
Share & build: 1({6‘“’5"'_”5“_3
Students join with others to compare i ;
answers and fill in any missing letters,
adding new ideas to their organizer.

3. Whole class — complete A-Z chart
Post a large Alpha Blocks organizer on
chart paper or a bulletin board.

Add ideas ’
Students add words, phrases, or
illustrations using sticky notes.

4. Build over time
Continue adding to the chart before,
during, and after reading to deepen
understanding.

Examples

Benefits ®

v Strengthens long-term retention
v Reinforces academic vocabulary P4
v Encourages collaborative review

=
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After

Reading

Say it in 20 words

Purpose

v Determine the central idea
v/ Summarize historical information
v Distinguish significant details

Steps

1. Read First
Have students read a selection of text.
2. Collect Key Ideas
Students identify the most important
words or phrases from the reading.
Rules:
v Record one word or one short
phrase in each box.
v Choose important people, places,
events, vocabulary, or concepts.
v Use your own words whenever
possible.
X Do not copy entire sentences.
X Do not fill every box if the
information isn't important.
3. Use the Organizer
Students record their key words and
phrases in the graphic organizer as
they read.
4. Write the Summary
Using only the words and phrases from
the organizer, students write a
summary of the reading in 20 words.
5. Share & Refine
Students compare summaries with a
partner and revise for clarity, accuracy,
and conciseness.

In Action

=

. Pearl
Japan attacked Hi:l;mr out

of | nowherewrecking ships —

and | Rilling people ' which =
made | the Us.  finally
join | World = wWar L %

Examples

Guided Gist
Topic: Constitution
Key Words:
government * branches * power * limit ¢
rights ¢ protect
The Constitution set up three branches of
government to limit power and protect
people’s rights and freedoms in the U.S.

Benefits

v Strengthens concise communication
v Reinforces essential concepts
v Improves content retention
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Wick A Card, Ay Car

Break it down. Piece it together.

Purpose In Action

"irl

v Support claims with evidence
v Explain historical reasoning
v Communicate historical understanding

.HW.
| was surprised by

how determined she was!

Steps

1. Prepare the Cards
Create a set of response cards using
discussion prompts such as:
I wonder...
I learned...
I was surprised by...
This reminds me of...

2. Form Groups
Place students in small groups. Each
student draws two response cards.

3. Read & Respond
After reading, students write a
response to each prompt on a sticky
note or index card, using evidence from
the text when appropriate.

4. Share & Discuss
Students take turns reading one
prompt and sharing their response.
Group members ask questions, add
ideas, or make connections.

5. Reflect
Students discuss how the different
responses helped deepen their
understanding of the reading.

[ really | |
o] don’t |
|understand...: |

Benefits

v Encourages academic discussion @
v Promotes collaborative thinking
v Builds confidence in sharing ideas

Rueress

el i
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Hanolaled Jmage s

Bring perspectives to life through quote bubbles.

Purpose In Action

Imagine you could
overhear General
Eisenhower speaking to
his men before the
invasion of Normandy.

v Interpret visual evidence
v Explain historical perspectives
v Support observations with evidence

What would he say?
How would his soldiers

Steps

respond?

1. Read first
Have students read a short text about
a historical event.

2. Introduce the image
Show an image connected to the event
they just read about.

3. Model thinking (optional)
Model how to add an annotation that

This irmasion
15 crucial to the

reflects a person’s thoughts or

feelings.

(Example: “| can't believe this is

happening...”) Quote Bubble Sentence Stems

4. Annotate the image = vocabulary term
Students add text boxes or notes
around the image to represent *“This is affecting us because...”
different perspectives. *“| can’t believe the is

5. Use key terms (optional) happening..."”

Have students incorporate important *“If this continues, then...”
vocabulary from the reading into their *“We need to respond to the
annotations. by...”

6. Share & discuss *“This is not fair because...”
Students share their annotations and *“Because of the | feel...”
explain their thinking. *“The is causing...”

*“l think the will lead to...”
Benefits

v Strengthens historical empathy
v Reinforces evidence-based thinking
v Deepens historical understanding

Rueres

Sl f-:"\"'jj.._lg.-. &
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After
W Reading

Bring historical figures to life.

Purpose In Action

v Analyze historical significance
v Evaluate historical impact
v Support conclusions with evidence

Steps

1. Read first
Have students learn about a
historical figure through text.

2. Provide the organizer
Give students a Character Map
template.

3. Add key facts
Students list 4-5 factual statements
about important events or
accomplishments.

4. Interpret the figure
Students write 4-5 descriptive or
interpretive statements about the
person.

5. Show the role
Students design a symbol or “hat”
that represents the person’s role in
history.

6. Evaluate significance
Students write a final statement that
explains the person’s importance.

Variation: Sensory Figure

Students draw a simple figure and label it

with what the person might be:

Examples

Gharacter Map

* seeing
* hearing Benefits )
: :aylllng v Humanizes historical figures i
deel "9 v Encourages historical reasoning “
e v Reinforces key concepts o
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After

M%WO Reading

Break it down. Piece it together.

Purpose In Action
. . . . H!_ R — — .
v Synthesize historical understanding e e
v Explain historical relationships yes*'wgrd
v Organize historical evidence : Xpansion
T What? _

. Americans maving

west in the 1800s

Sieps ~to settle new lands

1. Read & Gather Information
Students read the text and identify the
most important people, events, ideas,

Iv Pi;brs . <
» Lewis & Clark
> Native Americans
e Timeline
1803 =t - T

and supporting details. [} Lovisiana SR _’Cloi?n%oo-{’
. . 1B se e the Fronti
2. Identify Key Pieces I 1803 T ieacs W igde o
. . | | | e —  Oregon Trail  California

Students determine the essential — L G‘_’““"‘-‘h_ﬂg

information to include (who, what, s ;

when, where, why, and historical _'

significance or impact). B

3. Design thg !Vlosalcl . ¥ e Pacific cceon = New lands were setfled,
Students divide their paper into = forced off their lands.

sections. In each section, they represent = |
one key idea using drawings, symbols,
color, and brief notes.

4. Connect the Pieces _
Students create a title and write a [N Ao A
summary sentence explaining how the ‘ o
individual pieces work together to tell '
the larger story or concept.

5. Share & Explain
Students present their mosaics and I
explain how each section contributes to
the overall understanding of the topic. L _

Benefits

ey —

v Makes learning more meaningful
v Strengthens conceptual understanding ®
v Encourages creative thinking

Rueres

Sl f-:"\"'j'.._lg.-. &
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After
Reading

Extend the story beyond the picture.

Purpose

v Draw conclusions from evidence
V' Infer historical context
v Interpret historical perspectives

Steps

1. Read the Text
Have students read a short text
connected to a historical event or
image.

2. Place the Image
Place a photograph or illustration in
the center of a large sheet of paper.

3. Observe & Discuss
Students closely examine the image
and discuss what they see, what might
exist beyond the frame, and what
evidence from the reading supports
their ideas.

4. Extend the Story
Students draw and/or write around the
image to show what they believe exists
outside the visible scene. They may
add: people or objects, dialogue or
thought bubbles, labels or captions
events that happened before or after
the scene
Encourage students to support their
additions with evidence from the
reading.

5. Share & Explain
Groups present their completed scenes
and explain how the reading and image
helped them infer what was happening
beyond the frame.

In Action

i i = plonarays pocked into smon Sall carts
_.’-- — people searching for work, -

Y 2 - 2 E = e g R
O Q"“‘Z“"w — kg, dusty voad — families leaving their farms S flf 2 -
— ot sun and empty Frélas e o -
. ) ¢
‘Eé i e

| “Dust Bowl Families Travel West in Search of Nork.'l_—_-—_h

During the 19305 Dust Bowl, severe drought and dust storms forced thousands of Farming

Benefits

v Encourages historical inquiry
v Develops analytical thinking
v Promotes thoughtful discussion
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el Phocsyny

Twist learning info something meaningful.

Purpose In Action

v Represent historical concepts visually
v Explain historical significance
v Communicate historical understanding

Steps

1. Prepare Materials
Provide a variety of pipe cleaners (and
optional craft materials, if desired).
Choose a reading with a clear person,
event, object, or concept for students
to represent.

2. ldentify the Big Idea
Students choose an important person,
event, object, or concept from the
reading.

3. Create the Model
Students use pipe cleaners to build a
simple model that symbolically
represents their chosen topic.

4. Explain the Thinking
Students write a brief explanation
describing:
what the model represents,
why they designed it that way, and
why it is historically significant.

5. Share & Discuss
Students present their models to a
partner or small group, explaining how
their model represents the key ideas Benefits
from the reading.

Examples

Civil Rights Movement — © Broken
Chain

Industrial Revolution — !z Factory
Cold War — [ Berlin Wall

Manifest Destiny — [&1 Covered Wagon
Checks and Balances — . Three
connected gears

Supply and Demand — [ Two arrows
Space Race — " Rocket

Constitution — — Scroll
Underground Railroad — {1 North Star
Great Depression — [y Bread Line

v Makes learning memorable
v Encourages creative thinking i
v Reinforces historical understanding

Iy
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Reading

[9@& ”&W {9 0&?0& ves After

Read. Discuss. Debate.

Purpose

v Analyze multiple perspectives
v Support claims with evidence
v Communicate historical reasoning

Steps

1. Choose a text
This strategy works best with text that
presents multiple perspectives or
opposing viewpoints.
Good choices include:
Debates
Conflicts
Court cases
Historical decisions
Political disagreements
Cause-and-effect events involving
different groups
2. Choose the speakers
Select two historical figures, groups, or
opposing viewpoints from the reading.
3. Read for evidence
Students identify what each side
believed, wanted, or argued.
4. Write the dialogue.
Students create a conversation using
evidence from the text—not their
imagination.
5. Perform and discuss.
Partners read the dialogue aloud and
discuss each perspective.

In Action

Examples

History

Geography

Government

Economics

Federalists vs. Anti-
Federalists * Patriots vs.
Loyalists * North vs.
South

Farmer vs.
Conservationist * City
Planner vs. Resident

Plaintiff vs. Defendant °
Majority vs. Minority
Opinion

Consumer vs. Producer *
Employer vs. Worker

Benefits

v Strengthens historical reasoning
v Encourages respectful discussion
v Develops evidence-based arguments
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Chagarg Hislony

Rethink the past. Reimagine the outcome.

Purpose

v Evaluate historical significance
v Analyze cause-and-effect relationships
v Justify historical conclusions

Steps

1. Read First
Have students study a historical event,
person, or unit.

2. ldentify a Turning Point
Students identify an important event or
decision that significantly influenced
what happened next.

3. Change History
Students change one event and predict
how history might have unfolded
differently.

4. Analyze the Impact
Students explain how their change
would affect later people, events,
decisions, or outcomes, using evidence
from the reading to support their
reasoning.

5. Share & Defend
Students share their alternate history
and explain why their prediction is
reasonable based on historical
evidence.

In Action

‘What if slavery had never been allowed in the United States?

CAUSE HISTORICAL EFFECT
The Continental Congress outlawed slavery in 1. The Southern economy never flourished.
the Declaration of Independence. 2. The Civil War never happened.
el __» 3:African-American men would have gotten
to vote decades earlier.

Examples

U.S. History

*What if the American colonies had lost the
Revolutionary War?

*What if the Civil War had ended differently?
World Geography / World History
*What if the Roman Empire had never fallen?
*What if World War | had been avoided?
Texas History

*What if Texas had remained part of Mexico?
*What if oil had never been discovered at
Spindletop?

Government / Civics

*What if the Constitution had never been
ratified?

*What if there were no checks and balances?

Benefits

v Encourages higher-order thinking

v Deepens understanding of historical
events

v Reinforces historical reasoning

60
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After
p ' Reading

Summarize the story in seconds.

Purpose In Action
i A B
v Communicate historical understanding GH; o S H'O:Stmuh\\
. . : z i I,-' e exas to victory a e
v Explain historical significance £ [ Battle of San Jacinto and helped

. ' . 2o Secure independence from
v Support ideas with evidence b M T e
president of the

Republic of Texas and

worked to bring Texas into
the United States. My
leadership helped shape the

Steps

\ future of Texas, and I
7| believed in keeping the

1. Read first
Have students read about a
historical figure.

2. Identify key ideas
Students list 3—4 important
accomplishments, actions, or
contributions.

\ state united during 4
difficult times. 0

3. Plan the speech Examples
Students organize their ideas:
* WhoamlI? U.S. History
* What did | do? Frederick Douglass
«  Why does it matter? Eleanor Roosevelt
4. Write the speech World History
Students write a short “elevator Mansa Musa
speech” in first person as the Atatlrk
historical figure (3—-5 sentences). Texas History
5. Keep it concise Lorenzo de Zavala
Remind students the speech Juan Seguin
should be about 30-60 Government / Civics
seconds—only the most Thurgood Marshall
important information. Sandra Day O'Connor
s : Benefits
Students share their speeches &
with a partner or the class. v Builds speaking confidence :

v Reinforces essential learning
v Improves academic communication

=~
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AnVoen

After

Reading

Summarize history through voice and perspective.

Purpose

v Interpret historical perspectives
v Communicate historical understanding
v Explain historical experiences

Steps

1. Read First
Have students read a selection of text
or complete research on a topic, event,
or historical figure.

2. Take on a Perspective
Students choose to write from the
perspective of the person, event,
object, or concept.

3. Complete the Poem
Using the template, students complete
each line with details and evidence
from the reading.

4. Bring It to Life
Students include thoughts, feelings,
sensory details, and historical facts that
accurately reflect their chosen
perspective.

5. Share & Reflect
Students share their poems and
explain how the reading influenced
their writing.

In Action

The Statue of Liberty

| am a symbol of freedom and
hope.

| wonder how many people
have looked to me for a new
beginning.

| hear ships arriving filled with
dreams and determination.

| see immigrants coming to
America for a better life.

| want to welcome all who :
seek opportunity and freedom.” =
| am a symbol of freedom and
hope.

Examples

Events (empathy + cause/effect)
The Dust Bowl, The Great Depression,
The Civil Rights Movement, 9/11

Objects/Symbols (creativity + meaning)
The Constitution, The Liberty Bell, A
protest sign

Concepts / Ideas (higher-level thinking)
Freedom, Democracy, Slavery,
Industrialization, Civil rights

Benefits

v Develops historical empathy
v Encourages perspective-taking
v Makes learning personally meaningful
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Crop-It Questions

Choose from the following questions for your students to use

the Crop-It Tool.

Crop to show what first caught your
eye — Why did you first notice this
part?

Crop to show who or what this image
is about. Why is this person or thing
important?

Crop to a clue that shows where this
takes place. What do you think is
happening?

Crop to a clue that tells when this is
happening. What helps us recognized
specific times or eras?

Crop to show the most important part
of the image. Why is this part
important?

Crop to show tension or a problem in
the image. Why is this important to
the image or era?

If you were to create a title for the
image, what part of the image would
you crop to highlight the title? What is
the title you would create?

Crop to a spot that you have a
question about. What is your
question?

Crop to a spot that this image tells us
about the past. How does it show the
past?

Crop to a place where you would add
something to this image. What would
you add and why?

Crop to a spot that shows the emotion
expressed in the image. What
emotions are you seeing? Why are
they important to the image?

Crop to a spot that shows action.
What action is occurring and why is it
important to the image?
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Crop It Tool
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Image Analysis

Directions: Examine the picture to answer the following questions.

Step One
Study the photograph for 2-3 minutes. Look at the picture as a whole and
- then examine individual items. Next, divide the photograph into
= quadrants (4 parts) and study each section to see what new details
-, become visible.
[
g Use the chart below tfo list people, objects, and activities in the
photograph.
People Objects Activities
Step Two
Based on what you have observed above, list three things you might infer
from this photograph.
[
b4 L.
c
2
[
"r_E 2.
3.
Step Three
What questions does this photograph raise in your mind?
W
c
2
§ Where would you find answers to them?
¢
s Soeess ®




Image Analysis

Directions: After completing the photo analysis, read about the picture. Find at least 6
detqils in the text that are also in the pictures. Put a * by any new details you
discovered after reading. When you are finished, answer the questions.

ls 72
3. L
0. ©.

1. What can you learn just by looking at the pictures?

2. How do the pictures help you with the reading?

3. Imagine that you could this scene. What would you heare What would you
smelle What else might you see?




Question Dice

Directions: Roll the dice and create questions
by combining each die.

[«] Who

[*s] What
s Where
[ss] When

Why

[+] had
*s] did
e could
£ would

Question Dice

Directions: Roll the dice and create questions
by combining each die.

should

How / Which was /

Queston Dice

Directions: Roll the dice and create questions !
by combining each die.

[+] Who

[*e] What
s Where
(53 When

Why

How / Which

-]

i
2
H

were

had
did
could
would

should

was /
were

[0 Who (] had
[*s] What [*s] did
[ Where ] could
2 When 3 would
Why should
| How / Which was /
i were

Question Dice

. Directions: Roll the dice and create questions
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Text Coding

v | know this
X This is not what | expected
* This is important
? | have a question about this
?7? | am really confused
I This surprises me
OThis is new information

RR | have to reread this section
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Connections Across Time




Problem

Steps to
Solution

When these
steps have
been taken,
what
happens
next?
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Double Bubble

Directions: Compare two ideas with this double bubble graphic organizer.

Differences Similarities Differences
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\\
\ / \
\ | \
|
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< \_/

Summary: Write a paragraph comparing the two different topics. Include key ideas from your
Double Bubble.
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Triple Venn Diagram




Doodle Notes
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Fishbone Organizer




Gist

Directions: use the graphic organizer to create a paragraph with exactly 20 words to
summarize the main ideas of the topic.

e B 2 ®
CRueial SRR TR



Somebody Wanted...

Somebody...

somewhere...

wanted . ..

but. ..

so they...

then...

and so. ..

SUMMARY::




Summarization Star

1

word
WHERE?

S words WHY DID IT HAPPEN? 2 words WHAT HAPPENED %

4 words 3 words
WHEN? WHO WAS
INVOLVED?




Changing History

What if..

!

ORIGINAL EVENT
(What actually happened?)

iy

CHANGE
(What is different?)

)

CAUSE

(Why would this change happen?)

4

HISTORICAL EFFECTS
(What would happen next?)

N




Decision Tree

Question

Alternative #1 Alternative #2 Alternative #3
<7 had [ 2 A

Positive Positive Positive \

1 1= 1 8
4
2 2. 2 4
3. 2. 3. w
D - o '

Negative Negative Negative

1. g, ‘ 1. kl
3 N 3 /< s /

523 '7’ 127 5%

/ Results of Decision:




Image Analysis

Directions: Examine the picture to answer the following questions.

Step One

Observation

Study the photograph for 2-3 minutes. Look at the picture as a whole and then
examine individual items. Next, divide the photograph into quadrants (4 parts)
and study each section to see what new details become visible.

Use the chart below fo list people, objects, and activities in the photograph.

People

Objects Activities

Step Two

Inference

Based on what you have observed above, list three things you might infer from
this photograph.

I

2

Step Three

Questions

What questicns does this photograph raise in your minde

Where would you find answers fo them?




Image Analysis

Directions: After completing the photo analysis, read about the picture. Find at least 6
detqils in the text that are also in the pictures. Put a * by any new details you
discovered after reading. When you are finished, answer the questions.

ls 72
3. L
0. ©.

1. What can you learn just by looking at the pictures?

2. How do the pictures help you with the reading?

3. Imagine that you could this scene. What would you heare What would you
smelle What else might you see?

& Cinyeas




Janus Figure



Point of View







Point of View







Point of View
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Opinion/Proof

Prove this statement true with 3 facts from the reading.

Opinion Proof

Sm e DI
Opinion/Proof

Prove this statement false with 3 facts from the reading.

OPiﬂiOﬂ Proof




Topic:

Alpha Blocks

ABCD

EFGH

|JKL

MNOP

QRST

UVYWNXYZ




Alpha Boxes

Topic:

A C D

E G H

I K L

M o P

Q = T

U W XYZ




Character Map

1 On the left side, write four or five factual statements that represent Rey events/faccomplishments in the
person’s life.
2. On the right, write four or five interpretative statements to describe the person.
3. On the head draw an appropriate hat that best identifies the person’s role in history.
4. By the feet, write an original statement that evaluates this person’s role and significance in history.
Character Map

1. On the left side, write four or five factual statements that represent key events/accomplishments in the
person’s life.
2. On the right, write four or five interpretative statements to describe the person.
3. On the head draw an appropriate hat that best identifies the person’s role in history.
4. By the feet, write an original statement that evaluates this person’s role and significance in history.
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Gist

Directions: use the graphic organizer to create a paragraph with exactly 20 words to
summarize the main ideas of the topic.
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| pretend

| feel

| touch

| worry

| ery

| am

| understand
| say

| dream

| try

| hope

| am




Mosaic

Directions: create a mosaic to represent the key ideas of your topic. Each space should have a
separate image with a summary sentence. Taken together, all of the spaces should represent the

same theme.
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improving comprehension and critical thinking. ASCD.
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Longman.
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every learner. Corwin Press.
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system—and how to fix it. Avery.
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At Social Studies Success®, | believe effective Social Studies instruction
is built on a few simple, but powerful principles.

v’ Students need to be engaged to learn.
—Schlechty’s Design Qualities of engagement

v" All students can learn — we just need to support them in different
ways. —Seidlitz's Seven Steps

v Students need continuous opportunities to review content through
games and engaging activities.
—Himmele's Total Participation Techniques

v’ Writing is essential for learning, not just assessment.
—Daniels’ Content Area Writing

v" Vocabulary instruction must be intentional and engaging.
—Marzano Academic Vocabulary

v History should not be trivial pursuit — dig deeper and teach with
essential questions and enduring understandings.
—Wiggins & McTighe Essential Questions

v’ Students are social — purposeful talk is crucial to learning.
—Walsh Quality Questioning

v" Students need to read in Social Studies — reading informational text
cannot be mastered without constant practice.
—Kinsella's Considerate Text

v “Soft skills" of collaboration, communication, critical thinking, and
creativity are essential to future success in the job market.
—Muir Reasons Millennials Get Fired

v" The best way to improve reading comprehension and scores, is to
focus on building knowledge through Social Studies instruction.
—Wexler The Knowledge Gap

v' Heavy reliance on digital technology can weaken critical thinking,
focus, and literacy — students learn best with pen and paper.
—Horvath The Digital Delusion

Dawn Vihas is an
educator, author, and
national presenter with
more than 20 years of
experience helping
teachers create
engaging, meaningful
Social Studies
classrooms. She has
served as a classroom
teacher, instructional
coach, curriculum
coordinator, university
instructor, and
professional
development
consultant.

She founded Social
Studies Success®
with one mission:
Helping teachers
develop historical
thinkers through
practical, engaging
instruction.

Today, Dawn supports
educators across the
United States through
classroom resources,
curriculum support,
and professional
learning.
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