Literacy Strategms for




Thaee Glasges of Readury

This manual provides engaging, purposeful reading strategies that create a

rich learning experience in Social Studies. It follows the Content Literacy
model of:

Before Reading (Pre-Reading)
A short, engaging activity at the start of a lesson helps
students preview key concepts and activate prior knowledge.

This step builds background and prepares students for the
content.

During Reading

Students use active reading strategies and graphic organizers
to take notes and record key ideas. These strategies help
students make meaning from what they read. This portion of
the manual is divided between active reading strategies and
graphic organizers based on Social Studies skills.

After Reading (Processing)

Students complete a processing task that promotes higher-
order thinking and creativity. These activities help students
apply, synthesize, and extend their learning.

Using This Manual

This manual is organized around these three stages and
includes multiple strategies for each step to support students
in reading informational text. The most effective use of these
strategies comes from purposeful selection. Choose
strategies that best match your learners and closely align
with the concept being taught.




Talyle of Confenls

Before Reading Strategies
Minimal Prep

Page Strategy Helps Students...

2 Analogies Connect new learning to prior knowledge.
3 Anticipation Guide Challenge misconceptions before reading.
4 Four Corner Debate Discuss multiple viewpoints.

S5 Fast Facts Organize background knowledge.

6 Image Analysis Observe and infer from historical images.

Moderate Prep

Page Strategy Helps Students...

7 Book Bits Build curiosity before reading.

8 Character Quotes Infer historical perspectives.

9 Card Sort Categorize key concepts.

10 Predict This Preview vocabulary visually.

14 Primary Source Snapshot Analyze historical evidence.
Higher Prep

Page Strategy Helps Students...

12 Carousel Brainstorming Build ideas collaboratively.

13 Crop-It Focus on important visual details.

14 Image Investigation Analyze multiple sources.

15 Picture Prediction Predict using evidence.

16 Artifact Examination Explore history through artifacts.



Tabyle of Conlenls

During Reading Strategies
Minimal Prep

Page Strategy Helps Students...

17 Think Aloud Monitor thinking while reading.

18 WRAP Read collaboratively with a partner.
19 C-R-R Retell key ideas while reading.

20 Three-Minute Pauses Pause and process learning.

Moderate Prep

Page Strategy Helps Students...

21 Text Coding Monitor comprehension.

22 Annolighting Highlight with purpose.

23 SNOTS Notes Record thinking while reading.
24 Hashtag Notes Summarize the main idea.

25 Just One Identify the most important idea.
Higher Prep

Page Strategy Helps Students...

26 RAP-Q Paraphrase and question the text.
27 Question Dice Generate meaningful questions.
28 Beat the Teacher Develop higher-level questions.
29 Pattern Puzzles Organize information logically.

30 Cartoon Capers Visualize the reading.



Tayle of Conlents

. . Active Note Making Strategies
Sequencing Skills

Page Strategy Helps Students...

31 Cartoon Capers Sequence historical events.

32 Connections Across Time Connect events across time.

33 Cause & Effect Explain cause-and-effect relationships.
34 Problem—Solution Analyze problems and historical solutions.
Categorization Skills

Page  Strategy Helps Students...

35 Double Bubble Compare two concepts visually.

36 Triple Venn Diagram Compare multiple concepts.
Text-Dependent Skills

Page Strategy Helps Students...

37 GIST Summarize key ideas.

38 Somebody-Wanted-But-So-Then =~ Summarize historical events.

39 Summarization Star Organize important details.

40 Fishbone Organizer Identify supporting details.

41 Mind Map Connect related ideas.

42-43  Doodle Notes Organize learning visually.

44 Sketch Notes Capture understanding through visuals.

Evidence-Based Skills

Page Strategy Helps Students...

45 Opinion Proof Support claims with evidence.

46 Janus Figure Examine multiple perspectives.

47 Image Analysis Analyze visual evidence.

48 Sketch to Stretch Interpret ideas through visual thinking.
49 Decision Tree Evaluate options and consequences.

50 Changing History Analyze historical decisions and outcomes.



Tabyle of Conlens

After Reading Strategies

Minimal Prep

Page Strategy

51 Alpha Blocks
52 GIST
53 Pick a Card, Any Card

Moderate Prep

Page Strategy

54 Annotated Image
55 Character Maps

56 Mosaic

57 Beyond the Frame
Higher Prep

Page Strategy

58 Pipe Cleaner Processing
59 Dialogue Detectives
60 Changing History
61 Elevator Speech

62 | Am Poem

Helps Students...
Review key concepts.
Summarize essential ideas.

Reflect through discussion.

Helps Students...

Connect visuals to learning.

Organize information about historical figures.
Synthesize learning visually.

Extend thinking beyond the image.

Helps Students...

Model historical understanding.
Compare historical perspectives.
Analyze alternate historical outcomes.
Communicate learning concisely.

Write from a historical perspective.






Before
Reading

Connect real-life situations To new learning.

What is it?

In Action

A BEFORE reading strategy that
activates prior knowledge by
connecting students’ experiences to
new content.

How does it work?

1. Prepare a prompt:

* Create a relatable scenario that
mirrors the concept students will
learn.

* Choose situations connected to
students’ lives (school,
friendships, rules, fairness,
choices).

« Middle School: fairness, rules,
friendships, school situations
High School: rights vs. safety,
justice, government decisions,
real-world trade-offs

2. Ask an open-ended question:
Frame a question that encourages
students to think about the situation
and how they would respond.

3. Students think and respond:
Students write or discuss their ideas,
focusing on how they would feel,
react, or make decisions.

4. Share and discuss:

Students share with a partner, then

discuss responses as a class.

5. Make the connection:

Explicitly connect student responses

to the new content, showing how the

analogy relates to the concept being
studied.

Making the connection

Examples

Topic: Annexation of Texas

Analogy:

Your small school is thinking about merging
with a larger school. Some students think it
will bring more opportunities; Others worry
about losing identity. What would you think?
Connection:

Debate over Texas joining the United States.

Why use it?

* Activates prior knowledge

* Makes abstract content relatable

* Builds deeper understanding

* Helps students transfer learning to new
contexts
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Agree or disagree—then read to find out.

What is it?

A BEFORE reading strategy in which
students respond to statements that
reveal their beliefs and ideas about
key concepts before reading.

How does it work?

1. Identify key concepts:
Determine the most important ideas
students should learn from the text.
2. Anticipate student thinking:
Consider what students may already
believe—or misunderstand—about the
topic.
3. Create statements:
* Write 4-6 statements tied to those
key ideas
* Use Agree/Disagree or True/False
format
* Include statements that may
challenge or confirm student
thinking
4. Students respond (Before Reading):
* Students mark their initial
responses
* Encourage discussion—but do not
reveal answers
5. Read with purpose:
Students read to confirm, revise, or
challenge their thinking.
6. Revisit responses (After Reading):
» Students update their answers
» Compare before/after thinking
7. Discuss and reflect:
Guide a discussion about how thinking
changed and what new understanding
was gained.

In Action

Examples

Agree or Disagree? =
American Revolution
Articipaticn Guide 3

True or False?
Ciil Rigghts Movernent '
Anticipation Guide
rerment

Saernent Before  After Before  After

1. Colerits were

rmpateea b fairly oy
Bitain

o Agree ] Agree:

4 Prosest s an effective [t agree (] Agroe
way ko creste churge. | - oo

Where do you stand?
Cold War gnaaaf
Anticipation Guide

Anticipation Guide:
Japanese Internment
-h -

Seatemant Befors | After

SR ==
-------- werid wiee| 0T F|TIT £

vy | - :
ey MR ETF

TFOT F foud 7 Agree | e

Why use it?

+ Surfaces misconceptions

* Creates a purpose for reading

* Encourages deeper thinking and discussion

* Motivates students to read closely for
evidence
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Take a position before you read.

What is it?

In Action

A BEFORE reading strategy that engages
students in a topic by taking a position on
a provocative statement and discussing
multiple perspectives.

How does it work?

1. Post signs in four corners of the room:
Strongly Agree | Mildly Agree | Mildly
Disagree | Strongly Disagree

2. Present a statement connected to your
content.

The statement should be broad and
debatable.

3. Examples:
= Affirmative action is no longer
necessary.

+ The Civil Rights Movement is over.
» The government should take any
action to ensure public safety.
4. Students think and commit:
= Write their position and reasoning on
a card or paper
* Move to the corner that matches their
opinion
5. Corner discussion (510 minutes):
= Students discuss their reasoning with
others in their corner
* One student records key ideas
6. Share out:
* One student from each corner shares
the group's thinking
7. Written reflection:
Students write a short paragraph stating
their position and supporting it with their
strongest reasons.
Example stem:
| strongly agree with the statement
because...

safe.

The government should limit indi-
vidual freedoms to keep people

D,

Mildly |

Disagree

Examples

The government should limit individual
freedoms to keep people safe.

The United States should be the “police”
of the world.

The Constitution should change with the
times.

Why use it?

Activates prior knowledge
Encourages discussion
Builds reasoning skills
Engages all students
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Organize and connect ideas before reading.

What is it?

A BEFORE reading strategy where students
organize prior knowledge into categories
and make connections to prepare for new
learning.

How does it work?

1.  Set up the chart:

Create a 2-3 column chart using
categories from the upcoming reading
(ex: Union / Confederacy,

Causes / Effects, Regions).

1.  Brainstorm prior knowledge:
Students list words, phrases, or facts
they already know in each column.

2. Look for connections:

*  Students choose one item from
each column that go together
(same idea or relationship).

* They circle the items and draw
lines to connect them.

3. Explain the connection:

Students write a sentence explaining
how the connected ideas are related.
Example: The Union had more
factories, while the Confederacy relied

on farming.

4. Repeat:

Students create additional sets of

connections using different colors.

5. Read with a purpose:

As students read, they look for

information that confirms, changes, or
adds to their connections.

In Action
s S :
Causes | Effects E€°P|P-/ :
Bt W T You
Stock Market Widespread Herbert
Crash Unemployment Hoover
| Bark Failores ' ' Frankiin D. \
Qrouant Homelessness [
\(Dust Bowl) I\ =%
.- Overproduction | Business | Unemployed :
| of Goods Closures Workers |
Examples

American Colonies: New England |
Middle | Southern

American Revolution: Causes | Key
Events | Outcomes

Great Depression: Causes | Effects |
Government Response

Industrialization: Innovations | Changes
to Work | Effects on Society

Cold War: US. Actions | Soviet Actions |
Global Impact

Civil Rights Movement: Leaders |
Actions/Events | Results

Republic of Texas: Leaders | Challenges
| Solutions

Cattle Drives: Resources | Challenges |
Outcomes

India: Geography | Religion | Culture

Why use it?

Helps students see relationships across
ideas
Builds prediction and reasoning skills
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Use images to build understanding before reading.

What is it?

In Action

A BEFORE reading strategy where students
analyze powerful images to develop ideas,
make inferences, and build understanding
of new content.

How does it work?

1. Select images:

Choose a few strong images that

clearly represent key concepts

from the upcoming lesson

(events, scenes, or actions—not

just portraits).

2. Observe closely:

*  Ask students: What do you
see?

* Focus on details without
interpretation.

3. Infer meaning:

*  Ask: What is happening?

*  Students use evidence from
the image to make
inferences.

4. Connect to content:

*  Ask: Why does this matter?

* Guide students to connect
the image to the topic or
“big idea.”

5. Build on learning:

Students read, take notes, or

discuss to confirm, revise, or

extend their thinking.

Observe

What details stand out to you?

What people, objects, or actions.
do you see?

What is the setting (time/place clues)?

Infer

* What do you think is
happening in this image?

* What clues from the image
support your thinking?

* Why do you think this is
happening?

» What might have happened
just before this moment?

* What might happen next?

Connect
S * Why is this important?
* How is this related to what we

are learning?

M+ How does this connect
to something today?

Examples

U.S. History

+ Dust Bowl migrants traveling west

« Little Rock Nine entering Central High
School

Texas History

+ The Alamo (battle or aftermath)

+ Cattle drive on the Chisholm Trail

World History

* Industrial Revolution factory (child labor
scene)

* Trench warfare in WWI

World Geography / World Cultures

* Ganges River (religious activity)

+ Amazon rainforest (deforestation scene)

Why use it?

* Sharpens observation and evidence-
based reasoning
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Build curiosity and preview key ideas before reading.

What is it?

A BEFORE reading strategy where
students receive short phrases or
sentences from a text to spark
thinking and build understanding
before reading.

In Action

How does it work?

1. Select key excerpts:

Choose important phrases or sentences
from the text. Reveal ideas, but don't
give everything away

2. Create “book bits":

Write each excerpt on a strip of paper
(one per student)

3. Individual thinking:

Students read their book bit and
consider:
What might this text be about?

4. Share aloud (no discussion):
Students move around the room and
read their book bit to others
(Listen only—no explaining or
discussing)

Optional structure:
* Two lines facing each other
* Read — rotate — repeat

5. Quick write:

Students return to their seat and write:
* what they think the text is about
* what they predict or notice.

6. Discussion:

Students share ideas and refine their
thinking.

Examples

Topic: The Great Depression

“Banks began to close across the country.”
“People stood in long lines for food.”
“Many families lost their homes.”

“The stock market crashed suddenly.”

“President Roosevelt promised a ‘New
Deal.”

Why use it?

* Builds curiosity before reading

* Activates prior knowledge

* Encourages prediction and inference
* Helps students construct meaning




Characes Dudes

Start with their words—then read to learn more.

What is it?

In Action

A BEFORE reading strategy where students
analyze quotes from a historical figure to
infer traits, beliefs, and perspective to
better understand their role in history.

How does it work?

1. Select quotes:
Choose quotes that reveal different
aspects of a historical figure's
personality, beliefs, or leadership.
2. Distribute quotes:
Give each group a different quote.
3. Group analysis:
Students read the quote and generate
words or phrases that describe the
person’s traits or perspective.
4. Share & justify thinking:
Groups share their quote and explain
how it supports their ideas.
Teacher records traits and reveals all
quotes are from the same figure.
5. Develop a profile:
Students write a short personality
profile using the class-generated traits
(4-5 sentences).
Optional sentence stem:
was the type of person who
. He/She also seemed to be
. Other traits included .
His/Her words suggest that he/she believed

6. Read & refine understanding:
Students read the text, then revise
and add to their profile using
evidence.

| George Washington was the

Brave | Verionar Y

Patriot | Leader

p—

Examples

Topic: Abraham Lincoln

* “A house divided against itself cannot
stand.”

* “Those who deny freedom to others deserve
it not for themselves.”

* “Government of the people, by the people,
for the people, shall not perish from the
earth.”

« “lam a slow walker, but | never walk back.”

Why use it?

+ Builds historical thinking through sourcing
and perspective

+ Strengthens inference and evidence-based
reasoning
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Build curiosity and preview key ideas before reading.

What is it? In Action

A BEFORE reading strategy where
students sort primary source quotes,

images, or statements into different B fowcnwegowp [
f these quotes?

categories.

How does it work?

1. Prepare the cards:
Create a set of cards with quotes,
images, or short statements related to
the upcoming topic.

2. Set the purpose:
Tell students they will sort the cards to
make predictions about what they will
be learning.

3. Sort the cards:
In pairs or small groups, students group
the cards into categories based on
patterns or similarities they notice.

4. Name the categories:
Students create labels for each group
and explain their reasoning.

5. Discuss & revise:
Groups share their categories and
adjust their thinking as they hear other

Examples

Branches of Government
Cards: veto laws, declare war, interpret laws,
make laws, appoint judges

ideas. — Legislative / Executive / Judicial
6. Predict learning: Belief Systems
Students use their categories to predict Cards: karma, Five Pillars, monotheism,
key ideas, themes, or topics in the enlightenment, nirvana
upcoming reading. — Hinduism / Islam / Christianity / Buddhism
7. Connect to reading:
Transition to the text, asking students Why use it?
to confirm or revise their predictions as )
they read. » Builds curiosity before reading H
* Activates prior knowledge q
» Encourages prediction and inference d

g | = Helps students construct meaning




Use images to unlock vocabulary.

What is it? In Action

A BEFORE reading strategy where students
use images to infer and match the
meanings of key vocabulary terms before
encountering them in the text.

How does it work?

1.  Prepare materials:

* Create a template that includes
the definitions of key vocabulary
terms from the lesson, with a
space next to each definition.

* Provide a separate sheet with the
vocabulary terms paired with
images for students to cut out.

2. Distribute materials:

Give each student (or pair) the

template and the cut-out

vocabulary/image sheet.
3. Predict & match:

*  Students cut out the vocabulary -
terms/images and use the visuals s »{;_' Vel oo ity
to infer meaning. ' [ ——

*  They match each term/image to
the definition they believe fits
best and glue it in place.

4. Justify thinking:

Students discuss their matches with a

partner, explaining how the image

helped them determine the meaning.
5. Debrief & confirm:

Review answers as a class, clarify

definitions, and address Why use it?

misconceptions.

AT

220 Voubulayy Prodiction Qctiody
s
ME TS

+ Prepares students for key vocabulary before |g

reading H
+ Builds inference and visual literacy skills
Increases engagement and participation \_:
» Supports comprehension of the text 7

10
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Think like a historian.

What is it?

In Action

A BEFORE reading strategy where
students analyze a primary source by
making an inference and asking a
question before reading.

How does it work?

1. Choose primary sources.
* Select 2-5 short excerpts
connected to your lesson.

2. Analyze each source.

For every source, students write:
* one inference
* one question

3. Read for evidence.
* Students read the lesson
looking for answers and
supporting evidence.

4. Reflect.
* Students confirm or revise
their thinking using the
reading.

11
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Examples

Primary Source

snapshot Key

Why use it?

* Develops inference skills.

* Encourages historical inquiry.

* Gives students a purpose for
reading.
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Start with your ideas—then build on others..

What is it?

In Action

A BEFORE reading strategy where students
rotate in groups to brainstorm ideas,
activating prior knowledge and preparing
for new learning.

How does it work?

1.  Create text-based questions:

Write questions connected to key

ideas, themes, or problems students

will encounter in the text.
2. Form groups:

Divide students into small groups (5

or fewer) and assign each group a

starting station.

3. Set expectations:

Give each group a marker (different

colors if possible) and a time limit (2—

3 minutes per station).

4. Rotate & respond:

*  Groups brainstorm and record
ideas using what they already
know or predict about the topic.

* When time is called, rotate
clockwise to the next question.

5. Continue rotations:
Repeat until groups have visited each
station and built on others’ ideas.

6. Share & connect to reading:

*  Groups select their top ideas to
share.

* Use responses to preview key
concepts students will encounter
in the text.

12

Causes of the
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Examples

Topic: Civil Rights Movement (Before

Reading)

* What does equality mean in a society?

* Why do people protest unfair laws?

* What are effective ways to create
change?

* How might laws and beliefs conflict?

* What challenges might leaders face when
pushing for change?

Why use it?

* Helps students make predictions and
connections

+ Encourages collaboration and discussion

« Builds a foundation for understanding new
content




Before
- P Reading

Analyze images to build background knowledge.

What is it? In Action

A BEFORE reading strategy where students
use a paper tool to break an image down
into smaller parts and answer questions.

How does it work?

1.  Prepare materials:

* Create a class set by duplicating
the crop-it tool onto cardstock.
Laminate for durability.

*  Cut out the L-shapes and discard
the center.

* Choose one image that best
represents the topic. Print a class
set.

*  Choose questions from the
handout that suits the topic the
best.

2. Distribute materials:

Give each student the crop-it tool and Examples
an image. e
3. Place students with a partner. f“f“““""*"‘ww'“’"‘"ﬁ'“’““‘*

4. Ask questions:

*  Ask your preselected questions.

*+ Have your students answer by
using their crop-it tool to show
their response to their partner.

5. Debrief:
. Review answers as a class. Have
one person from each pair come
up to the large image to show a
detail with their crop it tools.

‘Crop It Tool

Cut along the cotwad
ines 10 create @ frame.
(Déscard the center
L

Why use it?

* Builds inference and visual literacy skills

* Manipulatives Increase engagement and
participation

* Supports comprehension of the text

Tiediea Coneess ®

o
=

=3 G
e
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See |t Before You Read It.

What is it? In Action

A BEFORE reading strategy where students
examine visuals and quotes to build context
before reading.

How does it work?

—
.

Create partner groups.

2. Distribute image sets.
Give each pair a bag containing
historical images and short
quotes.

3. Spread out the visuals.
Lay every image and quote on
the desk.

4. Summarize each one.

Place a sticky note on every

image.
Write: Examples
Images: descriptive words —
or phrases about what you (e
observe. e
Quotes: a one-sentence S8
summary of the main idea. —
5. Read the text. s o
As students read, they identify naris
the paragraph that matches each i -
image or quote.
Why use it?

* Activates prior knowledge.
* Develops observation and visual @
literacy skills. _
* Makes complex texts more
accessible.

14




Picluse Prediclion

Predict. Read. Confirm.

What is it? In Action

A BEFORE reading strategy where students
examine historical images and predict
which sentences or ideas they represent in
the reading.

How does it work?

1. Select images and text.

* Choose 6-10 images that
represent important people,
events, places, objects, or ideas
from the reading.

* Pull one matching sentence or
short excerpt for each image.
Choose text that clearly describes

what students will see in the Examples
picture. History Government
2. Prepare materials. *Historical people «Political cartoons
«  Print one set of image cards and *Battles & events *Government buildings
j *Historical photographs +Voting
matching sentence cards for each “Political cartoons N —
pair. Artifacts *Campaigns
* Cut apart the cards and place
. . Geography Economics
eaclT set in a baggie or envelope. Mps “Factories
3. Predict. sLandforms *Businesses
* Students match each image to *Satellite images *Products
the sentence they think best fits. *Climate graphs *Graphs & charts
*Population maps *Supply & demand

4. Read and revise.

* Students read the text, then
confirm or revise their matches Why use it?
using evidence from the reading.

» Creates curiosity before reading. )
* Gives students a reason to read closely. H
* Turns reading into a problem-solving

task.

15
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Use objects to unlock vocabulary.

What is it? In Action

A BEFORE reading strategy where students

Arti fact

use tangible items to represent artifacts of ,
i Exploration
a topic or era. B vo ana?

How does it work?

1. Prepare artifact sets:
Place 3—6 artifacts (real or images) in a
bag or box related to the topic or era.
Choose items that spark curiosity and
connect to key vocabulary.

**Avoid artifacts that cause trauma or

represent a traumatic era: holocaust, slavery,

reconstruction

1. Introduce the task:
Tell students they will explore the
artifacts to make predictions about what
they will be learning.

2. Observe & discuss:
In pairs or small groups, students
examine each artifact and discuss what
they see, think, and wonder.

3. Guide thinking:
Use prompting questions (e.g., What does
this represent? What might it be used
for?) to help students infer meaning and
make connections.

4. Categorize & connect:
Students group artifacts into categories
and identify possible relationships
(including cause and effect).

5. Synthesize learning:
Students create a title for their set and
write a brief description explaining what .
they think the upcc’.«)ming Ilening %vill be Why use it?
about.

6. Share & transition:

* Prepares students for key vocabulary before |g

o adi

Groups share their ideas, then connect re . mg . . . H
. L. . » Builds inference and visual literacy skills L
their predictions to the upcoming ! S .
ncreases engagement and participation o

reading. * Supports comprehension of the text

16
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Show them how to think, noft just what fo read.

What is it? In Action

A DURING reading strategy where the
teacher models their thinking as they
read, then has students practice
doing the same.

How does it work?

1. Display the text:
Project or show a short passage
you want to model.

2. Model your thinking:
Read the passage out loud and
pause to share your thinking.
(Example: “This reminds me of..."”,
“I'm picturing...”, “This is
important because...”)

3. Show your thinking: Examples
Highlight the text and jot quick More Formal:
notes or sketches in the margin to *“This reminds me of..."
capture your thoughts. *“| wonder why...”
4. Students practice: *“This part is important because...”
Give students a new section of ““I'm confused about...”
text. Have them record their own More Casual:
Think Alouds on paper or directly ““Whoa... that is...”
on the text. «“Wait... why did that happen?”
5. Share out: “Ohhh, this is important because...”
Invite students to share their *“| don't get this part...”
thinking with a partner or the
class.
Why use it?
* Shows students how to think while ®,¢
reading

* Improves comprehension
17 | * Keeps students engaged with the text




During
" Reading

Whisper Read Alternating Paragraphs.

What is it?

A DURING reading strategy where
students take turns whisper-reading
paragraphs to stay engaged and
support comprehension.

How does it work?

1. Partner students:
Pair students and assign each
partner a number (1 and 2).

2. Start the reading:
Student 1 whisper-reads the first
paragraph to their partner.

3. Alternate reading:
Student 2 whisper-reads the next
paragraph. Partners continue
alternating paragraphs until the
text is finished.

4. Monitor & support:
Circulate as students read to
support pacing and engagement.

5. Debrief:
Bring the class back together to
discuss key ideas from the
reading.

18

In Action

Examples

When to Use It

*  When introducing a new or
challenging text

*  When you want all students
actively engaged in reading

*  When working with longer
passages that need structure

Best Texts

* Textbook passages

* Primary or secondary sources
» Articles or informational texts

Why use it?

* Keeps both partners actively engaged
» Supports fluency and comprehension
* Provides structure for partner reading
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Cover-Read-Reftell

What is it? In Action
A DURING reading strategy where Cover — Read — Repeat
H Cover — Listener covers text
partners take turns reading aloud S S
and summarizing to build Rt Lt bl susmrtzas
i)

The Dust Bowl made the
econamy worse by destroying

comprehension.

farms and causing ruin

How does it work?

1. Partner up:
Assign students to pairs and
label them Partner 1 and Partner
2

2. Read aloud:
Partner 1 reads a paragraph
aloud while Partner 2 covers the

Examples
text.

3. Summarize: Teacher Launch (During Reading)
Partner 2 shares a verbal * “Partner 1, you will read the first
summary of what they heard. paragraph aloud while Partner 2
(Uncover the text if needed for covers the text.”
support.) * “Partner 2, when your partner

4. Switch roles: finishes, summarize what you
Partners switch and repeat the heard—do not look at the text
process with the next section. unless you need help.”

5. Debrief: * "“Then switch roles and repeat
Discuss key ideas as a class after with the next paragraph.”
reading. *  “Your goal is to listen carefully

and give a clear, accurate
summary.”
Why use it?

* Builds listening & summarizing

* Supports learning with partners
* Reinforces understanding through
19 repetition
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Thaee-Wle Pauses

Pause, process, and make meaning.

What is it?

A DURING reading strategy that gives
students time to stop, reflect, make
connections, and ask questions about what
they are reading.

How does it work?

1. Read in chunks:

Have students read a section of text

for a set amount of time (about 3-5

minutes). Stop them, even if they are

not finished.

2. Pause & process (3 rounds):
Students work in groups of 3-5 and
move through three quick rounds.
(Each round is about 3 minutes, but
adjust timing as needed.)

* Round 1- Key ideas:

Students summarize the most
important ideas from the text.

* Round 2 - Connections:
Students connect the text to
prior knowledge or experiences.
(Example: “This reminds me
of...”, “This connects to...")

* Round 3 - Questions:

Students generate clarifying
questions.

(Example: “I'm confused
about...”, “Why did this
happen?”)

3. Debrief:

Bring the class back together and

have groups share key ideas and

questions.

20

In Action

- _'['h_;,_g_g_-ﬂin_l:.l?e Pauses

() Key ldeas

() Connections

(©) Questions

e

Examples
Key ldeas
*  “This section is mostly about...”
*  “The main ideais...”

*  “One important detail is..."”
Connections

¢+ “This reminds me of..."”

*  “This connects to..."”

*+  “This is similar to..."”

Questions

*  “I'm confused about..."”

*  “Why did this happen?”

* “l wonder what would happen if..."”

Why use it?

Breaks reading into manageable chunks
Builds comprehension through
discussion

Encourages students to think and
question

S



Text Codunry

Track Thinking with Symbols

What is it?

A DURING reading strategy where
students use symbols to track their
thinking as they read.

How does it work?

1. Provide materials:
Give students a passage and a
Text Coding card.
2. Set the focus:
Choose 1-2 codes so students
aren’'t overwhelmed.
(Example: ? = question,
* = important)
1. Model the process:
Read the first paragraph and
demonstrate how to mark the
text.
2. Read & code:
Students read in pairs or groups
and pause to mark the text.
3. Discuss & compare:
Students share and explain their
codes with a partner or group.
4. Reflect (optional):
Students revisit codes to clarify
confusion or identify key ideas.

21

In Action

| ¥ I know s
5 This s ot what
|| 25 Tvis te mportant:
| a question.
I. ? Lhowa que
Iy confused.

Lespected. | RS

| W T oomred

| B This sur’ jees e .

- O This is new information.  J
vt X

Examples

Text, Coding
v I know this

X This is ot what I expected
* This is importont

? IThavea qye;%ion about this
77 T am realy confused

I This SUrprises me

OO This is rew information

RE. I have to rereod this section

BpReme 8

Why use it?

* Makes thinking visible while reading
* Helps students monitor comprehension
* Promotes discussion and reflection




During
Reading

Highlight and explain what matters.

What is it? In Action
A DURING reading strategy that
combines highlighting with brief This doesnt

(istralia Fﬂ{m;
me. How can ___} e Nyt s, axest Atk e
those sweet
little animals
cause so

margin notes to explain important
words and ideas in a text.

Changed the

much
damage?

ecosystem?
How does a

How does it work?

1. Set a focus:

Use a prompt that targets a key
idea.

(Example: “Annolight parts of the
text that show how conflict
developed between Britain and
the Colonies.”)

2. Highlight key information:
Highlight only the most
important words or phrases that
connect to the prompt.

3. Annotate thinking:

Add short notes in the margins
explaining why the text was
highlighted.

4. Check & share:

Review annotations with a
partner or class to clarify
thinking.

Teacher Tip: Glue the reading onto
larger paper (11x17 or chart paper)
to give students space for
annotations and a short summary.

22

r/rabbit do that?

: L_Wow! | never
thought that
a furry little
rabbit could
cause the
destruction
of so many
other

.| animals.

Examples

The Proclamation of 1763
t.b:Ftench and ].ndun War, Britain and the
nies fought side by side. However, when the war
mded pmb]«as arose. Bn::nn wanted to govemn its 13
colonies and the territories gained in the war in a vniform

They shared a ‘
history and :EggL__..

way. So, the British Parliament in London imposed new
laws and restrictions. Prenous]\ the colonies had been
allowed to develop lar . The British
gc\\cmmn:m slmpl\ l:{ﬂrco]cmsts gov crnﬂu:msel\ts
with kittle to no mlerﬂermﬁ:e The new laws that were
bemg passed made sts feel that their natural

rights and freedon

They are used to
independenc:
+—— Ideals of a free
government.,

Why use it?

* Encourages purposeful highlighting

(not over-highlighting)

* Builds comprehension through

quick written thinking

* Supports note-taking without

overwhelm




Small Notes On The Side

What is it?

A DURING reading strategy where
students use sticky notes to record
their thinking while reading.

How does it work?

1. Set the focus:
Choose what students will track
(main idea, vocabulary, reactions,
new information, etc.).
(Example: “As you read, track
causes of the Texas Revolution.”)

2. Provide materials:
Give students sticky notes for note-
taking.

3. Read & pause:
Students read in short sections and
pause to jot quick notes.
(Example note: “Mexico ended
immigration — upset settlers”)

4. Stick & organize:
Place notes next to the part of the
text they connect to.
(Example notes on one page: “taxes
increased,” “Santa Anna gains
power,” “tension growing")

5. Summarize:
Use the notes to write a final
summary of the reading.
(Example: “Several political and
economic tensions between Texas
settlers and Mexico led to the Texas
Revolution.”)

23

In Action

Examples

Ideas for Sticky Notes

* Main idea of a paragraph

* New information they learned

* Key vocabulary (with a quick definition)
» Cause and effect relationships

* Important people, events, or dates

* Questions they have while reading

*+ Reactions or opinions about the content
* Connections to previous learning

* Predictions about what will happen next
* Confusing parts of the text

Why use it?

* Encourages active reading
* Helps students track thinking in real time
* Makes thinking visible

During
/B Reading

S
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Summarize in just a few words..

What is it? In Action

Mohandas Gandhi believed that people

A DURING reading strategy where
students summarize each paragraph i i

. . independence from British rule through
or Sect 1on by Creatl n g as hO I't, nonviolent protest. Gandhi encouraged

- people to be the change they wanted to see  ©
meanin gfu I h aShtag by living with honesty, simplicity, and respect

for all people.

. I'd say T was thinking
How does it work? #LeadsExample

1. Read a section.
» Students read one paragraph
or short section at a time.

2. Identify the big idea.
* Decide what the section is

mostly about. Examples

by )
3. Create a hashtag. WA@™  Transcendentalism

Thit Reform Movement did not just stop at refigion and reform. It impacted the art,

. Write a ShO rt hashtag ( 1 _4 rmusic, and literatuse of the time. Inspired by natiare and the idea that you could change

isr enaens i, Tramscandentadiom was horn. This was an Idea whers peogile hielieved that

they should transcend, or go beyond, logical thinking to reach true understanding of the
words) that captures the

Transcendentalists added to the reform movement by urging peopie 1o question society’s
. . rules and Institutions. Authors like Henry David Thoneau changed their Bves to reflect this

main idea. BSSe. Thodeo v ey T s B T ex s P
years. As he meditated on the meaning of life, he wrote 3 book “Walden: or Life in the
Woods”, that inspired many His belief in questioning scciety and government even
Jed him to be juiled when he refused to pay tioes 1o protest the Mexican-American War. His
act of civil disobedience inspired many others.

4. Share and discuss. o st s st s ve
* Partners compare hashtags S o

and explain their thinking
using evidence from the text.

1. Individualism: Transcendentalists believed in the goodaeds of

iduals and the
cd of bl n an

3. Self-Reliance: Transcendentalists emg
encouraged individuals 10 setk their own
on established institutions or traditions.

4. Sockal Reform: While trarscendentalsm was primarily an individual movement, mary

transcendentalists were also active In varkous social reform causes, such s abolitionism and
wormen's rights, a eligved fviduals show and equality.
Ll iy Eail =1 ~‘Fr-.—:.—-

Ve

Why use it? e

* |dentifies the main idea.
* Encourages paraphrasing.

* Makes summarizing engaging.
04
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One sentence that matters most

What is it? In Action

A DURING reading strategy where
students identify the single most =
important sentence in a text.

How does it work?

1. Assign a short reading:

Give students a brief text (no
more than one page).

2. Read with purpose:

Students read and look for the
one most important sentence.

3. Select & highlight:

Students highlight the sentence
they believe captures the main
idea.

4. Defend thinking: Examples
Be ready to explain why that
sentence is the most important.

5. Share out:

Teacher Launch
* “As you read, your goal is to find just
one sentence that best represents

Students share their choices and the main idea.”
reasoning with the class. . “You may reread the text, but you can
only choose one.”
* “Be ready to explain why your

sentence is the most important.”

Why use it?

» Strengthens main idea identification
* Promotes evidence-based thinking ®
» Builds discussion and justification skills

WEthd

25
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Read, Ask, Paraphrase, Question

What is it?

A DURING reading strategy that helps
students read, paraphrase, and question to
improve comprehension.

How does it work?

1. Read:

Read a short section of text (one
paragraph at a time).

2. Ask:

Identify the main idea by asking,
“What is this mostly about?”
(Example: This paragraph explains
how geography influenced life in
ancient Egypt.)

3. Put in your own words:
Paraphrase the main idea using
your own words.

(Example: The Nile River helped
Egyptians farm, travel, and survive
in the desert.)

4. Question:

Write a question and answer based
on your paraphrase.

(Example: How did the Nile River
support Egyptian life? — It
provided water, transportation, and
fertile land.)

5. Connect (as you continue):
Compare your questions and
answers across sections to see how
ideas build.

(Example: One section explains
geography, and the next shows how
it shaped culture and religion.)

26

In Action

Put in
your own
words

Question

Ask

————

f:;widw%mé;\

influence ancient

w

RS
| How did the Nile |
River support

"lt Egyptian |'.fe?g. ]
I"__ 1t provided §
f ter. ursprtation. |

Examples

Paraphrase:

The Nile River was essential to Egyptian
life.

Question:

Why was the Nile River important?
Answer:

It supported farming, travel, and survival.
Connection:

Geography — Daily Life — Culture

Why use it?

* Encourages paraphrasing and
summarizing

* Promotes active reading

* Helps students make connections across

text

et
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Read, Roll, Question

What is it?

A DURING reading strategy where
students generate questions using
dice to guide their thinking.

How does it work?

1. Read together:
Students read a passage with a
partner or small group.

2. Roll the dice:
After a section of reading, one
student rolls two dice.

3. Create a question:

* Use the numbers on the dice
to find the matching words
on the Question Dice guide.

* Combine those words to
create a question about the
reading.

(Example: If you roll a 2 and
a 6 — “What” and
“was/were” — “What was
the main cause of the
conflict?”)
4. Discuss:
Group members answer or
discuss the question.
5. Switch & repeat:

Continue reading, then switch
roles and roll again.

27

In Action

What was the
main cause of the
conflict?

b ll?

Examples
() tt&&{t’ﬁlt@fﬁﬁ Who + could —
Pirections: Roll the dice and create questions Who COUId ha.Ve
by cambining:edch: dis influenced this
(=] Who (] had event the most?
[ What Fd did What + did —
[+ Where [+ could What.did the
- - colonists do to
£ When £ would protest the taxes?
£ Why £ should Where + would —
E3 How/ Which E¥ was/ Where would this
were conflict have the
greatest impact?
L—n—ﬁ-—&.—s
Why use it?

Builds strong questioning skills
Encourages discussion and collaboration
Supports deeper thinking about the text




Geal the Teacher, m=m

Stump the teacher with your questions.

What is it?

A DURING reading strategy where
students create challenging questions
to test the teacher and deepen
comprehension.

How does it work?

1. Read & create questions:
Students read the text and work in
pairs/groups to write questions
they think will challenge the
teacher.

2. Teacher prepares:

Read the same text and create your

own questions for students.

3. Get ready to play:

Choose a recorder to track

questions and answers.

4. Take turns asking:

Groups take turns asking the

teacher questions.

* If students stump the teacher
— students earn a point

* If the teacher answers correctly
— teacher earns a point

5. Teacher asks back:

»  After answering correctly, the
teacher asks a group a
question.

* If students miss it — teacher
earns a point

6. Keep the game going:

Teams must answer correctly

before asking another question.

28

In Action

Beat the Teacher
Students: 3 __Teac_lfr:: i |

Who created
the New Deal?

What caused
the Dust Bowl?

Examples

Teacher Launch (During Reading)

“Today, your goal is to beat me. As you
read, create questions you think | won't be
able to answer. The better your questions,
the better your chances of winning.”

“Your questions should make me think—
avoid simple recall. Focus on why, how,
and connections in the text.”

“When we're done reading, we'll play. If you
stump me, your team earns a point. If |
answer correctly, | earn a point—and then |
get to ask you a question.”

“Be ready—you can't ask a question unless
you can also answer one.”

Why use it?

* Builds strong questioning skills

* Increases engagement through friendly
competition

» Encourages careful, purposeful reading
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Organize ideas fo understand the text.

What is it? In Action

A DURING reading strategy where
students organize key ideas from a
text into a logical sequence.

How does it work?

1. Select a text:

Choose a passage for students
to read.

2. Create cards:

Write 8-10 key ideas (or quotes)
from the text on separate cards.

3. Shuffle & distribute:

Place cards in envelopes and
give them to students.

4. Read & organize: Examples
Students read and arrange the
cards in the correct order. |
(They may revise their order as
they reread.)

5. Extend thinking (optional):
Students can create a timeline,
sequence chart, or Venn
diagram.

L3
el
\mvf"“’_ W

Why use it?

+ Builds sequencing and organization skills
* Encourages close reading and rereading
* Supports collaboration and discussion

29




During
b [ Reading

Turn reading intfo cartoons

What is it? In Action

A DURING reading strategy where
students create quick cartoons to

i ' Tea Part
represent key ideas and events in a Boston Tea Party |
{n December 1773, angered
teXt' b"; new taxes on tea, a group :
1 of colonists disguised |
How does Ii work? themselves as Native Americ-

cans and boarded British shipy |

ifi Boston Harbor. They
s Choose 240 pIC: dumped 352 chests of tea

Select a text for students to read e
in short sections.
2. Prep materials:
Give each student at least six
index cards.
3. Read & draw:
After each short reading,
students draw a quick cartoon
that summarizes the main idea.
4. Repeat the process:
Continue for multiple sections

taxes.

Examples

until students have several
cartoons. ~
‘\
5. Sequence the story: s & R

Shuffle the cards and have *' (ﬂ%) LEETT ‘ %5_

students put them back in the
correct order of events. \

Why use it?

* Engages visual-spatial learners

» Breaks reading into manageable ®
chunks %
* Provides a quick check for
understanding —

30
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Sequencing

Categorization

Gosial Gludics Gill

Cause / Effect

* Why something happened
* What happened because of it
* How one event caused another

Clue Words: cause, effect, led to,
resulted in, because, why did/was, how
did, impact, turning point, which factor,
significant, purpose, contributed to

Then, Next,
After that,
Thirdly, Result

Sequencing
* Puts events in the correct order
+ Tells what happened first, next, or last

Clue Words: first, next, then, after,
before, during, order, sequence,
timeline

Connections Across Time
* How ideas or events changed over time
* How something from the past affects
the future

Clue Words: influenced, over time, long-
term, later, impact on, continued,
changed, shows how

Difference  Similarity Difference

Compare/Contrast

* How things are similar or different
* Looks at two or more ideas or events

Clue Words: compare, contrast, similar,
different, both, whereas, however

Category

Categorization
* Groups, people, or ideas into right
group or time period
* Where something belongs

Clue Words: which era, which group,
best fits, correctly replaces, title of the
list, classified as, completes

-
Tioe Spposss ®

= o
el
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Main ldea

* What is this mostly about?

Clue Words: main idea, best describes,
overall

Text Dependent

Evidence Based

Summarization
* Which choice best sums it up?

Clue Words: best summarizes, summary

What the evidence tells me What | already know

My Inference/Conclusion

Drawing Conclusions

* Use clues & facts to figure it out
* Answer not directly stated

Clue Words: based on this, what can be
concluded, supports, best supported

Generalization
or
Prediction

Making Predictions
* Use information to decide what most
likely happens next

Clue Words: most likely, would probably,
what will happen next

Point of View/Perspective
* What do they believe? Their opinion?

Clue Words point of view, perspective,
would most likely say, believed,
supported, opposed

What the evidence tells me What | already know

My Inference/Conclusion

Inferencing
+ Text suggests but doesn't say
* Read between the lines

Clue Words implies, suggests, indicates,
inferred




lhen
Next,
After
thab,

Thirdly,

Result

inally,
Al the
end,
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conclusio
N, Result,
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What is it?

A during-reading, NOTE-MAKING strategy in which students draw quick cartoons to
represent key events or ideas from a text.

How does it work?

Read a short section of text.

After each section, draw a simple cartoon to show the main idea.

Repeat for several sections.

Sequence the cartoons in order and add brief captions to summarize the learning.

O =t

Example

31
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What is it?

This is a during-reading, NOTE-MAKING strategy that helps students see how events across
time are connected and influence a later event.

How does it work?

Identify a central event or idea.

Have students read to identify earlier events that connect to it.

Record each event and describe how it contributes to the central event.
Discuss how multiple events across time influence the outcome.

O =t

Example

Earlier

Event

Magna Carta

Connecting
Event

Fundamental Orders
of Connecticut

English Bill
of Rights

=
i CReea ®

[=
o)

sl

=3
=
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What is it?

A during-reading NOTE-MAKING strategy that helps students identify how events are
connected by causes and their effects

Examples

1. Single Chain

Cause e — Effect

Best used when:

Teaching a direct relationship between one cause and one outcome.

2. Multi-Cause — One Effect

Cause 1

Cause 2 ‘ }—b‘ Effect

Cause 3

i

Best used when:

An event has multiple contributing factors.

3. Central Event Web 4. Cause & Effect T-Chart

D Event |—+:l \‘
T — -

Best used when: Best used when:

An event has multiple cause/effect pairs. A single event leads to several outcomes.
4, Cause & Effect T-Chart 6. Chain Reaction

Causes Effect Cause H Effect HNew CauseHo'f:::Le

Best used when: Best used when:

Students are pulling multiple Events build in a chain, where each

cause/effect pairs. effect becomes a new cause.

33
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What is it?

This is a during-reading, NOTE-MAKING strategy that helps students see cause-and-effect
relationships by focusing on a central problem, possible solutions, and outcomes over time.

How does it work?

|dentify a central problem.

Have students read to find or generate solutions.

Pause to add ideas.

|dentify results and connect outcomes back to the problem.

O =t

Example

American Seftlers in Texas
Problem were unhappy with the
Mexican government.

- Meet with other
settlers
* Write letters of
Steps to { profes'l'
Solution . .
« Avoid following
the new laws
\.
When these
steps have been
taken, what WOI’

happens next?

P
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Doubole ulbble

What is it?

This is a during-reading, NOTE-MAKING strategy that helps students categorize similarities
and differences when comparing two topics.

How does it work?

1. ldentify two topics to compare.
2. Have students read to find similarities and differences.
3. Record similarities in the center bubbles.
4. Record differences on the outer sides for each topic.
Example
Differences Similarities Differences
1st . 3rd
US. | Founding | US. .
Pre5|dent \ Fathers \ President )
/\ / \ /\ -"///
Miltary, George \ / Thomas | / Author |
leader | | | u.s. -.

- Declaration |
3 | — —_—
\ American Washlngton Pre3|dents \ Jefferson oflndep

R EREE

Strong Shaped \ : Strong

NATIONAL | | early U.S. | \ ST_AIES
ovt. / \ govt. / \ .
\\9 S \? > 4 L T

35
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What is it?

This is a during-reading, NOTE-MAKING strategy that helps students compare and contrast

three topics or concepts.

How does it work?

|dentify three related topics to compare.

Have students read to find similarities and differences.
Record similarities shared by all three in the center.

Record similarities shared by two in the overlapping sections.
Record unique characteristics on the outer sections.

O o WLN

Example

Executive Branch LEGISLATIVE BRANCH

*Make laws
together
Manage
spending

*Enforces laws
e eads
military

*Makes laws
*Declares war

Part of U.S.
government
*Use checks and

judges/ review review laws
actions «Confirm

judge

*Interprets laws
*Declares laws unconstitutional

Judicial Branch

36
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Main Idea




O

What is it?

A during-reading, NOTE-MAKING strategy that helps students capture the most important
ideas from a text in a brief summary.

How does it work?

1. Students read the text and jot down key words or ideas as they go.
2. Students work with a partner to determine the main idea of the text.
3. Students use their notes or memory to write a summary in 20 words.

Example

| on el Bl
.!IP ﬂ i‘OWhGI’E_—_ :wrscki;é I.- shipslll

| Rilling .: people ' i—. whic_h}]‘

| made _l [ el BNy o __fiml_lu o
.’I join | | World | l War l' ll.

y
|and

s Sogeas B
it St

[=
o)

sl

=
O
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What is it?

A during-reading, NOTE-MAKING strategy that helps students summarize a text by identifying
key elements of a narrative.

How does it work?

As students read, identify the “Somebody” (main person or group).
Determine what they “Wanted.”

Note the problem or conflict (“But”).

Explain how it was resolved (“So") and what happened next (“Then").
Use the organizer to write brief sentences that summarize the text.

s o0

Example

Gosnelyody Uantled...

somebody... | T exans (settlers in Texas)

somewhere... | TgXAS (Pﬁ“’t of M@?UCO)

wanted. .. More rights & self-government

The Mexican government limited
rights and increased control

put...

Rebelled and fought battles againgt

50 they... i
Mexico
| Texas won independence after thd
e Battle of San Jacinto
) Texas became its own country
and so. .. :
(the Republic of Texas)
UMMARY
“PTexans wanted more freedom from Mexico, but )
strict rules led them to fight for independence, and

they created the Republic of Texas.

S B B B
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What is it?

A during-reading, NOTE-MAKING strategy that helps students summarize information by
answering key questions about a topic.

How does it work?

Create a star with prompts for who, what, when, where, and why.
As students read, record answers for each point of the star.
Keep responses brief (1-3 words or short phrases).

Use the completed star to build a summary of the topic.

ol ol

Example

5 words WHY DID IT HAPPEN? 2 words WHAT HAPPENED?,
Railroads created Cattle drives
demand for beef

3 words
words WHO WAS
INVOLVED?
cowboys,
cattle

ranchers

39
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What is it?

A during-reading NOTE-MAKING strategy that helps students organize key details about an
event (who, what, when, where, and why).

How does it work?

1. Write the topic or event at the fish head.
2. As you read, record details on each “bone” (Who, What, When, Where, Why).
3. Use your notes to explain the full story of the event.

Example

iy
%%\
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What is it?

A during-reading, NOTE-MAKING strategy that helps students organize ideas by showing how

concepts connect to a central topic.

How does it work?

1. Place the main idea in the center of the page (landscape works best).

2. As students read, add key ideas as branches and details off each branch.

3. Use lines, arrows, colors, or symbols to show relationships.

4. Write short phrases—capital letters can help highlight key ideas.

5. Work quickly and add ideas as they come—don't overthink.

6. Leave space to continue adding and revising the map over time.
Example

B/ IDEAL

e’ . i : o
A 3 vy (  American

(= _No representation s Revolution =

British Control

{ Prodamation of 1763)

Boston Tea Party

41
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What is it?

This is a during-reading, visual NOTE-MAKING strategy that helps students use images and
words to remember content.

Doodle Notes™ combine graphics and text to act as memory triggers and improve retention.
Students interact with the content by labeling, color-coding, sketching, and summarizing.

How does it work?

Prepare Doodle Notes™ with visuals and note spaces.
Include graphics, symbols, or shapes to represent key ideas.
Have students write, label, and sketch as they learn.

Wrap up with a task (highlight, color-code, identify key ideas).

e RO =2

Example

ames Madison's thoughts on the National Bank

%% ! Thomas Jefferson's thoughts on the National Bank ]

J

plem?

What caused the Whiskey| |52

2\:\: hat was the pr
Ho
&

How was it resolved?
w was it resolved?

ﬂ What was the problem? | (i 0 6

What was Washington’s reaction
to the Whiskey Rebellion?

Why was the Whiskey g-:’i,.-;
Rebellion important?

Bank

("Alexander Hamilton's thoughts on the National
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Examples:

1]

: The l{.".fe and _iegﬂcy Of Andr‘ew J acksoh Government

i Describe the govemment of Canada.
The Tinl of TRars

| Gulture
List $ facts about the cuftune of Canada,

[lﬁ“ AL
.}% 1830

; Write down 5 everts [l g
HHStOrY Nirom Canada's history Kl
1

# The Immermanm
Teegram

=
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What is it?

A during-reading, NOTE-MAKING strategy that helps students visually summarize key ideas
using words, drawings, and symbols.

How does it work?

Lt ol

As students read or listen, record key ideas using a mix of words and simple sketches.
Use symbols, arrows, boxes, and color to organize information.
Focus on key ideas—not full sentences.

Practice on smaller topics, then build toward independent use.

Example

what ave

notes 'Cha‘t‘ are
NISUAL -~

notes thar are —
*—a II"\Q{UG\B wovd §
'I'\‘quSe-S to

Sl ”MEN\HNG

B |v3

e

¥ sketch VIO'teS' el a

‘m@J o\ d‘;v'r-efcn rjofes

ana

Whnere Can |
learn more?

&
)
Wehs
U o &
S o0 P
S¥yes o
il go“

Q%CT!CE

P



Generalization
or
Prediction

What | already know




(mewl/ Q)mﬁ ‘

What is it?

A during-reading, NOTE-MAKING strategy that helps students form opinions and support

them with evidence from the text.

How does it work?

calcl

Set up two columns: Opinion and Proof.

As students read, record an opinion in the left column.

Add evidence from the text in the right column to support the opinion.
Use the chart notes to explain thinking, write, or prepare for discussion.

Example

Opinion

Proof

Abraham Lincoln
was the greatest
president of the
United States.

Opinion

Lincoln led the country through the
Civil War .
Lincolh made great speeches.

Proof

The U.S. should
have dropped the
atomic bombp.

It helped end WWII quicRly.

Japan surrendered soon after the
bombs were dropped.

It avoided a long and deadly invasion
of Japan.
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cJantus Jigqure

What is it?

A during-reading, NOTE-MAKING strategy that helps students represent and compare
different points of view.

How does it work?

Introduce the idea of two perspectives (Janus figure).

As students read, identify and record different points of view.

Add words, phrases, or symbols to represent each perspective.

Use the completed figure to compare ideas and understand multiple viewpoints.

o e

Example

C | ral Diff

" Benefits

* Loss of
traditions

* New ideas
spread

* New foods and e Cultural conflicts

traditions

* Unequal power
between groups

® Cultures connect and

i o ®

[=
o)

ol
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Image

What is it?
A during-reading, NOTE-MAKING strategy that helps students analyze images to gather
information, make inferences, and develop key ideas.
How does it work?
1.  Select images that clearly represent key content.
2. As students observe, record what they see (details).
3. Infer what is happening using evidence from the image.
4. Record how the image connects to the lesson or text.
5. Add new details and revise notes as students continue reading.
Example
- 1
hasye ﬂmfyy} JWV;(; @m@ i
" Drections: After completing the photo analysis, réad about the picture. Find at
Diacionss Exarmine the piiline 40 Answer the fol0wig qliestion: loaot & detals I the 1ot that arepgtsc in t \ht'sHPId,tur‘es. PUtaxb leéirnew
detalls ou discovered after readng, When you are finished, d the
Step One questid
§ the protogreph for 23 minutes. Lock ot the 1Lreﬁt3awme - >
E (‘+pﬁ‘1$} 03 S4) eachersgtm 16 56 whet g’o‘ ﬁ o :ricc:le,;: used trenches for 2. Grenades were common weapons
Uss Tha chart below to lIst pecpis, ogjects. and activities I the
photogreph. -
Objects Activities
elmets hiding in trench 3. Fighting was close and dangerous 4. Soldiers stayed low to avoid being
Hld 5 "
ndde hrowing grenad i
2 mén |
,‘,;,' 5. Mud and rouah terrain made 6. Many soldiers were young and in
- WeApons staying low movement har ;1’ danger
Step Two
Basad on have doservied soove. st thnes things You might nfer
E ot d P“Otc%” L What can you learn\just by looking at the pictures?
. S e = 7w Mo w3 Soldiers were fighting in close combat and using trenches for protection
2. How do the pictures help you with the reading?
They show what trench warfare looked liRe and help me understand the
danger
3. Imagine that you colid this sceng. What wouid you hear? What would
gou smielr What eise might gsu see?
E uld hear explo nd shouting. | might smell smoke and dirt. 1 would
g oS and soldie ving quickly
e Ermie B B 47 B B B !’




Gkeloh e Glselch

What is it?

A during-reading, NOTE-MAKING strategy where students sketch and stretch their thinking by
showing what a text means—not just what it says.

How does it work?

Model how to sketch meaning from a text.

As students read, create a sketch that represents the meaning (not just the events).
Add a brief written explanation of the sketch.

Share and discuss interpretations with a small group.

o e

Example

it S B

o)

el
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Decision Tree

What is it?

A during-reading, NOTE-MAKING strategy that helps students organize choices, consider
alternatives, and evaluate consequences.

How does it work?

1. Identify a decision or problem from the text.
2. Record possible options in the trunk of the tree.
3. List pros and cons for each option on the branches.
4. Use the information to make and justify a decision.
Example
ﬁ Should the Alamo be abandoned? K
" LA
Stay and Fight |"* Retreat . | Wit for Reirforcements
1. Shows bravery Ny 1. Saves lives e 1. More support
2. Inspires Texans 2. Regroup forces . 2. Stronger defense
3. Slows Mexican army 3. Fight later 3. Better chance
[\6h B
ot -
Negative Negative Negative
1. Outnumbered ‘ 1. Lose the Alamo 1. Help may not come
2. High risk of death 2. Seen as weak 2. Time running out
3. Limited supplies 3. Hurts morale 3. Enemy grows stronger

Results of Decision:

» Stayed and fought
* Alamo fell
* Inspired Texas victory

49
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g islory

What is it?

A during- or after-reading NOTE-MAKING strategy that helps students make predictions by
changing key events and considering how outcomes would be different.

How does it work?

As students read, identify key events.

Select one event to change.

Predict how the outcome would be different.

Explain how this change would impact future events.

L I

Example

@) Whatif..?
v

ORIGINAL EVENT CHANGE
(What actually happened?) (What is different?)
\, /
\ 4 v
CAUSE HISTORICAL EFFECTS
{Why would this change happen?) / (What would happen next?)

1
2.

» 3. 4

Example (modeled for students):

What if slavery had never been allowed in the United States?

ORIGINAL EVENT: Slavery existed in the early United States.

CHANGE: Slavery is outlawed in the Declaration of
Independence.
CAUSE: Leaders decide slavery goes against freedom.

HISTORICAL EFFECTS: 1. Southern economy develops differently
2. Civil War may not happen
3. African American rights come earlier
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Alphath

Summarize learning from A to 7.

What is it?

An AFTER reading strategy that helps
students review, organize, and extend their
understanding of key concepts by
generating and refining ideas
collaboratively.

How does it work?

1. Set up the organizer:

* Provide students with an Alpha
Blocks template or have them
create one.

* Choose a topic, big idea, or theme
connected to the reading.

2. Individual or pairs — complete A-Z
paper:

» Students complete as many letters
as they can by recording words,
phrases, and/or simple illustrations
connected to the reading.

* Share & build:

Students join with others to
compare answers and fill in any
missing letters, adding new ideas
to their organizer.

3. Whole class — complete A-Z chart:

* Post a large Alpha Blocks organizer
on chart paper or a bulletin board.

* Add ideas:

Students add words, phrases, or
illustrations using sticky notes.
4. Build over time:
*  Continue adding to the chart
before, during, and after reading
to deepen understanding.

51

In Action

Alpha oxes
yoic  Great Depression.

| Apple
| sellers

Examples

1 {ﬁaﬁ@ 607(.&5

Why use it?

» Reinforces key concepts
* Encourages collaboration and discussion
* Helps students organize and review ideas




sl

Say it in 20 words

What is it? In Action

An AFTER reading strategy that helps
students identify and summarize the
most important ideas in a text.

How does it work?

1. Read first:
Have students read a selection
of text.

2. Collect key ideas:
Students identify important
words or phrases from the
reading (individually or with a
partner).

3. Use the organizer:
Students record key ideas in the
graphic organizer.

4. Write the summary:
Students use their notes to write

—

Pearl

Japan attacked |, por  out
of  nowherewrecking ships

and | Rilling people ' which
made  the US.  finally
join World = war =

a summary of the main ideas in Examples
20 words. Guided Gist
5. Share & refine: Topic: Constitution

Key Words (in boxes):

Students compare.summaries government * branches * power * limit * rights *
and revise for clarity and protect
conciseness. GIST (20 words):

The Constitution set up three branches of
government to limit power and protect
people’s rights and freedoms in the U.S.

Why use it?

* Builds summarizing skills
» Helps students focus on big ideas
* Encourages active thinking

52




Vick A (ard Ay Cand

Break it down. Piece it together.

What is it? In Action

= R

| was surprised by
how determined she was!

An AFTER reading strategy where
students respond to prompts on
cards to share their thoughts,
reactions, and questions about a text.

How does it work?

1. Prepare the cards:
Create sets of response cards
with prompts (ex: / wonder..., |
learned..., | was surprised by...).

2. Form groups:
Place students in small groups
and have each student draw two
cards.

3. Read & respond:
After reading, students write
responses to two prompts on
sticky notes.

4. Share thinking:
Students share their responses
with their group.

5. Discuss & reflect:
Groups discuss different
perspectives and ideas from the
text.

Examples

I lreally | |
| dont |
|understand...: |

Why use it?

* Encourages all students to participate
* Promotes reflection and personal
connection.
* Builds discussion and deeper P
53 understanding. 4
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Hanielaled Jmage

Bring perspectives 1o life through quote bubbles.

What is it? In Action

An AFTER reading strategy that helps _ e e
. . overhear General
students analyze an image by adding O Eisenhower speaking 1o
annotations to show thoughts, his men before the
feelings, and perspectives.

invasion of Normandy.
What would he say?
How would his soldiers

respond?
f;F!hus nr_.;q-\

Seony

How does it work?

1. Read first:
Have students read a short text
about a historical event.

2. Introduce the image:
Show an image connected to the
event they just read about.

3. Model thinking (optional):
Model how to add an annotation

that re.flects a person’s thoughts Quote Bubble Sentence Stems

or feelings. = vocabulary term

(Example: “I can’t believe this is

happening...") *“This is affecting us because...”

4. Annotate the image: *“| can't believe the is

happening...”

Students add text boxes or notes « : . ,
+“If this continues, then...

around the image to represent ““We need to respond to the

different perspectives. by..."
5. Use key terms (optional): «“This is not fair because...”
Have students incorporate “‘Becauseof the  |feel..”
important vocabulary from the = ahe. IS cusing.s.
- . : *“| think the will lead to...”
reading into their annotations.
6. Share & discuss:
Students share their annotations Why use it?
and explain their thinking. : - : @
* Builds empathy and perspective-taking
* Deepens understanding of historical
events p.

54| * Connects reading to visual analysis




/ After
/ ' Reading

Bring historical figures fo life.

What is it? In Action

An AFTER reading strategy that helps
students organize and interpret
information about a historical figure
through visual representation.

How does it work?

1. Read first:
Have students learn about a historical
figure through text.

2. Provide the organizer:
Give students a Character Map
template.

3. Add key facts:
Students list 4-5 factual statements

about important events or Examples
accomplishments.
4. Interpret the figure: OO 1.1t L L R

Students write 4-5 descriptive or
interpretive statements about the
person.
5. Show the role:
Students design a symbol or “hat”
that represents the person's role in
history.
6. Evaluate significance:
Students write a final statement that
explains the person’s importance.
Variation: Sensory Figure
Students draw a simple figure and label it
with what the person might be:

* seeing

. hea:ring Why use it?

) sayl.ng » Reinforces key information about historical @
» feeling p i
- doing igures o

* Encourages interpretation and evaluation
* Supports visual and creative learning

Sl s S
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05aiC

Break it down. Piece it together.

What is it? In Action
An AFTER reading strategy where westward |
students create a visual “mosaic” to Expansion
show key ideas, events, and ="\ That?

understanding of a topic using e xsTicons maving
. ~to settle new lands
images, words, and short

explanations.

» Lewis & Clark

= Native Americans

How does it work?

= e Timeline
1803 o 1890
1. Read & learn: [|[Feesiaz .;_45‘32’?533;
: 1803 1840s 1849 &
Students read and gather || = i
information about a topic or |[[Eaere? = 2uis
unit. —
2. Identify key pieces: ; N s
Students determine the most Ehe oo e S Mo s e sttied
important ideas (who, what, . éﬂ“ | Fitmteiendnd ~ 5,
when, where, why, impact). : — =
3. Create the mosaic:
Students organize information Examples
into sections using drawings, — ‘
symbols, and brief notes. i _i’_ﬂ"ﬁ_‘.’.‘f“?_ e
4. Add meaning: M~ Ll S
Students include a summary : ™
sentence and explain the impact ‘ C‘)) <2
of the topic. S é)
5. Share & explain: '
Students present their mosaic ‘ ]
and explain their thinking.
Why use it?
* Helps students organize and chunk
information ®

+ Combines visuals with content
understanding 3
* Encourages synthesis, not just recall
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Deynd the frame

Extend the story beyond the picture.

What is it? In Action

An AFTER reading strategy that helps
students analyze an image by adding
annotations to show thoughts, feelings, and
perspectives.

How does it work?

1. Read first:

Have students read a short text
connected to a historical event
or image.

2. Place the image:

Place a photograph in the center
of a large sheet of paper.

3. Observe & discuss: Examples
Students closely examine the
image and discuss what they see
and what might exist just e
beyond the frame.

4. Extend the scene:

Students draw and/or write
around the image to show what
they think is happening outside
the visible area.

5. Collaborate: _ :
- | “Dust Bowl Families Travel West in Search of Nork.'l —_—

Students work together to build :

4 . e id 4
L I- i
@ ' ol
t\fllwe qet back,
Vol sl ?
-—m:mn-dhvhri“ela.

i — bchongjegs pduamsn- v sall carts, m

a shared understanding of the - — —
extended scene.
6. Share & explain:
Groups share their work and Why use it?
explain their thinking. : " o ®

* Encourages creative and critical thinking
* Deepens understanding of context
* Promotes discussion and collaboration

e

|
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Pipe (leanes Pyocessing

Twist learning info something meaningful.

What is it?

An AFTER reading strategy where
students create a pipe cleaner model
that represents an important person,
event, object, or idea from the
reading, then explain its historical
significance in writing..

How does it work?

1. Identify the big idea.

* Students choose an important
person, event, object, or
concept from the reading.

2. Create.

* Use pipe cleaners to build a
simple model that represents
the chosen topic.

3. Explain.

*  Write a brief summary
explaining what the model
represents and why it is
historically important.

4. Share.

* Students present their models
and explain their thinking to a
partner or small group.

58

In Action

Examples

Civil Rights Movement — Broken Chain
Industrial Revolution — [l Factory

Cold War — &5 Berlin Wall

Manifest Destiny — &1 Covered Wagon
Checks and Balances — Three connecteq
gears

Supply and Demand — [2 Two arrows
Space Race — %" Rocket

Constitution — = Scroll

Underground Railroad — North Star
Great Depression — 'y Bread Line

Why use it?

* Reinforces key concepts through
creativity.

* Encourages summarizing and
explanation.

* Makes learning memorable.

e



Vialogue Delecives

Read. Discuss. Debafte.

What is it? In Action

An AFTER reading strategy where students
use evidence from the text to create a
dialogue between historical people or
opposing viewpoints.

How does it work?

1. Choose a text.

*  This strategy works best with
text that presents multiple
perspectives or opposing
viewpoints.

* Good choices include:

*  Debates

*  Conflicts

* Court cases

*  Historical decisions

* Political disagreements Examples
* Cause-and-effect events Faderalicte ve. Anti-
involving different groups History Federalists * Patriots vs.
2. Choose the speakers. Loyalists ¢ North vs. South
* Select two historical figures,

Farmer vs. Conservationist p

groups, or opposing viewpoints Geography Sity Planreeve: Residesit
from the reading.
3. Read for evidence. Plaintiff vs. Defendant «
* Students identify what each side Government Majority vs. Minority
believed, wanted, or argued. Opinion
Asirita the dlalogue: 2 Consumer vs. Producer *
»  Students create a conversation Economics Employer vs. Worker
using evidence from the text—
not their imagination. Why use it?
5. Perform and discuss. + Develops perspective-taking. ®
*  Partners read the dialogue aloud * Supports evidence-based discussion. "
and discuss each perspective. + Strengthens understanding of historical
viewpoints. o
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Chagnng Hislory

Rethink the past. Reimagine the outcome.

What is it? In Action

An AFTER reading strategy that helps
students understand cause and effect
by exploring how changing an event
could alter historical outcomes.

How does it work?

1. Read first:
Have students study a historical

event or un it. What if slavery had never been allowed in the United States?
2. Identify key events: cause HISTORICAL EFFECT
. . The Cantinenl'\tal Congress outlawed slavery in 1. The S«I:thhern economy never flourished.
S-tu dents b rain Storm Im portant the Declaration of Independence’._‘ i g :I;e CIV:' War_ne'\.ner happened.
“eo__w 3 African-American men would have gotten
events from the reading. o vote decades carier

3. Change the event:
Students select one event and

imagine how it could have U.S. History
happened differently *What if the American colonies had lost the

Revolutionary War?

Examples

4. Analyze the impact: “What if the Civil War had ended differently?
Students explain how this World Cultures / World History
change would affect people, *What if the Roman Empire had never fallen?

*What if World War | had been avoided?
Texas History
*What if Texas had remained part of Mexico?

events, and outcomes.
5. Share thinking:

Students share their alternate *What if oil had never been discovered at
history and explain their Spindletop?
reasoning. Government / Civics

*What if the Constitution had never been ratified?
*What if there were no checks and balances?

Why use it?

« Strengthens understanding of cause and ®
effect

* Encourages critical and creative thinking

* Helps students see the impact of historical

60 decisions
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Summarize the story in seconds.

What is it?

An AFTER reading strategy that helps

students summarize the most
important information about a
historical figure in a short, focused
response.

How does it work?

1. Read first:
Have students read about a
historical figure.

2. Identify key ideas:
Students list 3—4 important
accomplishments, actions, or
contributions.

3. Plan the speech:
Students organize their ideas:
* Whoaml?
* What did | do?
*  Why does it matter?

4. Write the speech:

Students write a short “elevator

speech” in first person as the

historical figure (3-5 sentences).

5. Keep it concise:
Remind students the speech
should be about 30-60
seconds—only the most
important information.

6. Share:
Students share their speeches
with a partner or the class.

61

In Action

Hi, I'm Sam Houston.

B [/ Iled Texas to victory at the

e | Battle of San Jacinto and helped

vy secure independence from
! Mexico. I later served as
president of the

Republic of Texas and
worked to bring Texas into
the United States. My

leadership helped shape the

future of Texas, and I

, | believed in keeping the

WA

state united during
> difficult times.

Examples

U.S. History

Frederick Douglass (abolition of slavery)
Ida B. Wells (anti-lynching activism)
Eleanor Roosevelt (expanding human rights)

World History

Mansa Musa (wealth and spread of Islam in Mali)
Atatirk (Mustafa Kemal) (modernizing Turkey)
Empress Wu Zetian (first and only female emperor of
China)

Texas History

José Antonio Navarro (support for Texas independence)

Lorenzo de Zavala (role in Texas government and
independence)
Juan Segquin (Tejano leader in the Texas Revolution)

Government [ Civics

Thurgood Marshall (Brown v. Board of Education)

Sandra Day O'Connor (first female Supreme Court justice)
Shirley Chisholm (first Black woman elected to Congress)

Why use it?

Focuses on key information
Builds summarizing skills
Encourages concise communication

After
Reading




J Am Pocsn

Summarize history through voice and perspective.

What is it? In Action
An AFTER reading strategy that uses The Statue of Liberty
a structured poem format to help | am a symbol of freedom and
students show their understanding hope.
; ; " . | wonder how many people
of a topic, event, or historical figure
o o have looked to me for a new
by writing in first person. beginning.
| hear ships arriving filled with
z ” dreams and determination.
How does it work? | see immigrants coming to
- America for a better life. o
1. Read first: | want to welcome all who N
Have students read a selection seek opportunity and N
o\
of text or complete research on Treedonm. o
: | am a symbol of freedom and
a topic, event, or person. hope.
2. Take on a perspective:
Students choose to write as the
Examples

person, event, or concept.
3. Use the template:

Events (great for empathy + cause/effect)

Students complete each line of ~The Dust Bowl

the I Am Poem using details *The Great Depression

f th di *The Civil Rights Movement

rom the reading. «9/11
4. Add meaning: Objects / Symbols (great for creativity +

: : meaning)

Students mcl_ude feellngs., The Constitution

sensory details, and key ideas to *The Liberty Bell

show understanding. . ‘Af F;;Otest(i[g'; teredl iG]

< oncepts eas (higher-level thinking

5. Share & reflect: “Freedom

Students share their poems and *Democracy

discuss how their writing oo U

*Industrialization
connects to the content. «Civil rights

Why use it?

* Encourages deeper understanding
beyond basic summary

* Builds perspective-taking and empathy

» Engages students through structured, ,

62 creative writing 3
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Ready-fo-Use Graphic Organizers
&
Classroom Graphic Organizers



L
Choose from the foIIowg;%}uestions for your students to use the
Crop-It Tool.

Crop to show what first caught your
eye — Why did you first notice this
part?

Crop to show who or what this image
is about. Why is this person or thing
important?

Crop to a clue that shows where this
takes place. What do you think is
happening?

Crop to a clue that tells when this is
happening. What helps us recognized
specific times or eras?

Crop to show the most important part
of the image. Why is this part
important?

Crop to show tension or a problem in
the image. Why is this important to
the image or era?

If you were to create a title for the
image, what part of the image would
you crop to highlight the title? What is
the title you would create?

Crop to a spot that you have a
question about. What is your
question?

Crop to a spot that this image tells us
about the past. How does it show the
past?

Crop to a place where you would add
something to this image. What would
you add and why?

Crop to a spot that shows the emotion
expressed in the image. What
emotions are you seeing? Why are
they important to the image?

Crop to a spot that shows action.
What action is occurring and why is it
important to the image?




T S e e T m—_———
Crop It Tool
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Jmage Aatysis

Directions: Examine the picture to answer the following questions.

Step One
Study the photograph for 2-3 minutes. Look at the picture as a whole and
- then examine individual items. Next, divide the photograph into
= quadrants (4 parts) and study each section to see what new details
-, become visible.
[
g Use the chart below tfo list people, objects, and activities in the
photograph.
People Objects Activities
Step Two
Based on what you have observed above, list three things you might infer
from this photograph.
[
b4 L.
c
2
[
"r_E 2.
3.
Step Three
What questions does this photograph raise in your mind?
W
c
2
§ Where would you find answers to them?
¢
s Soeess ®




Jmage Aaliss

Directions: After completing the photo analysis, read about the picture. Find at least 6
detqils in the text that are also in the pictures. Put a * by any new details you
discovered after reading. When you are finished, answer the questions.

ls 72
3. L
0. ©.

1. What can you learn just by looking at the pictures?

2. How do the pictures help you with the reading?

3. Imagine that you could this scene. What would you heare What would you
smelle What else might you see?




Question Dice

Directions: Roll the dice and create questions
by combining each die.

(<] Who [¢] had
J What 4 did
] Where <) could
] When £d would
. Why should
How / Which was /
were

[«] Who (<] had
[*] What [*s] did
(] Where e could
5 When S would
Why should
| How / Which was /
i were

" luestion Dice

Directions: Roll the dice and create questions
by combining each die.

Question Dice

by combining each die.

Directions: Roll the dice and create questions | pirections: Roll the dice and create questions

" by combining each die.

(] Who (<] had (] Who (-] had
[ What [ did [ What [ did
-] Where [« could ] Where <] could
£ When 3 would 3] When 2] would
Why should Why should
How / Which was/ | How / Which was /
were were
- ® .®

Question Dice




Text Coding

v" | know this

X This is not what | expected
* This is important

? | have a question about this

??7 | am really confused
m ! This surprises me
ol'his is new information

RR | have to reread this section

Text Coding

v' | know this
X This is not what | expected
* This is important
? | have a question about this
?? | am really confused
' This surprises me
Ol'his is new information

RR | have to reread this section

Text Coding

v | know this

X This is not what | expected
7& This is important
? | have a question about this
??7 | am really confused
I This surprises me
ol'his is new information

RR | have to reread this section

Text Coding

v | know this

X This is not what | expected

| i\*( This is important

? | have a question about this
??7 | am really confused

I This surprises me

i ol'his is new information

RR | have to reread this section
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Connections Across Time
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Problem
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Solution
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When these
steps have
been taken,
what
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nhext?




Doubyle u

Directions: Compare two ideas with this double bubble graphic organizer.

Differences Similarities Differences

| \

| H a H |
\ P \ N\ /N

Summary: Write a paragraph comparing the two different topics. Include key ideas from your
Double Bubble.
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Directions: use the graphic organizer to create a paragraph with exactly 20 words to
summarize the main ideas of the topic.




Gomelyody

Somebody...

somewhere...

wanted . ..

but. ..

so they...

then...

and so. ..

SUMMARY::




gw%ﬂv%éj%&w.b 56%

1

word
WHERE?

S words WHY DID IT HAPPEN? 2 words WHAT HAPPENED %

4 words 3 words
WHEN? WHO WAS
INVOLVED?




@ What if..

ORIGINAL EVENT 5 CHANGE
(What actually happened?) (What is different?)

CAUSE
(Why would this change happen?)

HISTORICAL EFFECTS
(What would happen next?)

N
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Alternative #1

Question

Alternative #2

Alternative #3

| B Y | w y N
Positive Positive Positive \
1. 1. iF B
2 2 3 l
3 3. 3. w
- > P
Negative Negative Negative
1. g, ‘ 1. kl
3. N 3. ; 3 '
V"N ®¢ o © R \r ' y g
’Q- >/ Y’ oy NS3¢

Results of Decision:




Jnage Hnaliss

Directions: Examine the picture to answer the following guestions.

Step One

Observation

Studg therphoto raph for 2-3 minutes. Look at the (piotur‘e as a whole and
then examine individual items. Next, divide the pgot Peph into quadrants
(4 per‘ts) and studg each section to see what new detalls become visible.

Use the chart below to list people. oojeots. and activities in the
photograph.

:

Step TWO

Inference

Based on what you have observed above, list three things you might infer
from this photo%r‘eph.

l.
2.
3.

Step Three

Questions

What questions does this photogr‘aph raise in your minar

Where would you find answers to themy




Jnage Aaalisis

Directions: After oompleting the photo analysis, read about the piotur“e. Find at
least 6 details in the text that are also in the pictures. Put a X by any new
details %ou discovered after reading. When Bou are finished, answer the

questio S

Ik 2.
3 4,
) ©.

L. What can You learn just by looking at the pictures?

2. How do the pictures help you with the reading?

3. Imagine that you could this scene. What would you hear? What would
you'smell? What else might you see?
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Point of View













Point of View
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Opinion/Proof

Prove this statement true with 3 facts from the reading.

Opinion Proof

Opinion/Proof

Prove this statement false with 3 facts from the reading.

OPiﬂiOﬂ Proof




Topic:

Alpha Blocks

ABCD

EFGH

|JKL

MNOP

QRST

UVYWNXYZ




Alpha Boxes

Topic:

A B C D

E F G =

I d K L

M N o P

Q R o T

U v W XYZ




Character Map

1 On the left side, write four or five factual statements that represent Rey events/faccomplishments in the
person’s life.

2. On the right, write four or five interpretative statements to describe the person.

3 On the head draw an appropriate hat that best identifies the person’s role in history.

4. By the feet, write an original statement that evaluates this person’s role and significance in history.

e N
K | [ | | n | n | n | [ | E n | | | | n | [ | M n | n | n | [ | | n | n L
1. On the left side, write four or five factual statements that represent key events/accomplishments in the
person’s life.
2 On the right, write four or five interpretative statements to describe the person.
3. On the head draw an appropriate hat that best identifies the person’s role in history.
4. By the feet, write an original statement that evaluates this person’s role and significance in history.
e N/




Directions: use the graphic organizer to create a paragraph with exactly 20 words to
summarize the main ideas of the topic.




| pretend

| feel

| touch

| worry

| ery

| am

| understand
| say

| dream

| try

| hope

| am




Mosalic

Directions: create a mosaic to represent the key ideas of your topic. Each space should have a
separate image with a summary sentence. Taken together, all of the spaces should represent the

same theme.
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Click on an image to explore more exciting lessons.

Interested in

a year-long

membership
to Social
Studies
Success?

.,

Do you need more content area lessons? Do you
want to learn more engaging strategies for Social
Studies? Are you interested in techniques for
classroom discussion? Need tips for struggling
readers or writers? Intimidated by all the
vocabulary necessary for teaching Social Studies?
Need ideas for using anchor charts in your
classroom? You can gain access to all of these
instructional strategies and resources for instruction
here.

| love WMLCC&PW and 5&:"0?“‘@? i€4% with teachers!

You can find me on social media and through my website.

www.pinterest.com/SSSuccess/ https://www.instagram.com/
social studies success/

| f https://www.facebook.com

| /SocialStudiesSuccess/

SocialStudiesSuccess1@gmail.com

L

social studies success

weind 2

. o F
%? www.SocialStudiesSuccess.com
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What do | believe about Social Studies instruction?

v" Students need to be engaged to learn.
-Schlechty’s Design Qualities of engagement

v" All students can learn — we just need to support them in different ways.
-Seidlitz's Seven Steps

v" Kids need to continuously review content through games and engaging
activities.
-Himmele's Total Participation Techniques

v" Writing is essential for learning, not just assessment.
-Daniels’ Content Area Writing

v" Vocabulary instruction must be intentional and engaging.
-Marzano Academic Vocabulary

v History should not be trivial pursuit — dig deeper and teach with
essential questions and enduring understandings.
-Wiggins & McTighe Essential Questions

v Students are social — purposeful talk is crucial to learning.
-Walsh Quality Questioning

v" Students need to read in Social Studies — reading informational text
cannot be mastered without constant practice.
-Kinsella's Considerate Text

v' “Soft skills" of collaboration, communication, critical thinking, and
creativity are essential to future success in the job market.
-Muir Reasons Millennials Get Fired

v" The best way to improve reading comprehension and scores, is to focus
on building knowledge through Social Studies instruction.
-Wexler The Knowledge Gap

v" Heavy reliance on digital technology can weaken critical thinking, focus,
and literacy — students learn best with pen and paper.
-Horvath The Digital Delusion

Dawn earned her Master's degree
in Curriculum and Instruction from
Texas ABM University. In her
education journey, she was shaped
by her various roles as a classroom
teacher instructional coach,
curriculum coordinator, professional
development trainer, university
professor, and author. Dawn has
provided Social Studies professional
development for over 20 years to
more than 10,000 teachers from
Alaska to Florida. In 2015, Dawn
started Social Studies Success ®
with the mission to revolutionize
Social Studies instruction. With a
qoal of improving instruction, Dawn
has provided consulting, classroom
resources, and professional
development services to several
school districts across the state of
Texas and the nation. You can reach
Dawn here.
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